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Introduction

What is the Teaching Knowledge Test (TKT)?

The Teaching Knowledge Test (TKT) is a test developed by Cambridge ESOL for teachers ol
English to speakers of other languages. TKT tests candidates” knowledge of concepts related 1o
language, language use and the background to and practice of language teaching and learning.
It is not a test ol the practical skills teachers need to use in their own classrooms, or of English
language proficiency.

TKT consists of three modules which can be taken together, or separately, in any order. The
content of TKT is tested by means of objective tasks, such as martching and multiple choice,
The test for each module consists of 80 questions.

There are no entry requirements, such as previous teaching experience and/or teaching or lan-
guage qualifications, for TKT, but candidates should have at least an intermediate level of English,
e.g. PET, IELTS 4, CEF / ALTE B1. They are also expected to understand a range of about 400
terms describing the practice of English Language Teaching (ELT). A selection ol these terms
appears in each TKT module. A list of the terms that may occur in TKT is provided in the TKT
Glossary which is on the Cambridge ESOL website: http://www.cambridgeesol.org/TKT.

Candidates are encouraged to keep a teaching portfolio 1o help them reflect on their teaching
practice, but this portfolio is not assessed.

What is The TKT Course?

The TKT Course has four main aims:

I To introduce readers to the concepts and terms about teaching and learning that are central
to TKT, and 1o give them opportunities to do exam practice with TKT sample test tasks and
exam papers.

2 To iniroduce readers to the main current theories, approaches and activities in ELT and assess
their usefulness to the classroom.

3 To share with readers some ol the many resources available to English language teachers.

4 To provide materials and activities that give teachers opportunities [or prolessional
development by exploring the concepts which have been introduced.

Who is The TKT Course written for?

The TKT Course is written for the following readers:

» Readers intending to take TKT. They may be studying for it on a course, or alone as
self-access students.

= Readers following introductory teacher development courses in teaching English, or
retraining to become English language reachers.

» Readers working by themselves to improve their knowledge ol ELT.

» Readers who have not started teaching vet, and readers who are already teaching in primarv
or secondary schools.

= Both first and second language speakers of English.
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The material in the book is designed to provide approximately 60-90 hours of study.

!

What are the contents of The TKT Course?

Toe contents of The TKT Course follow the contents and order of the TKT specifications. The book

sontains:

+ three modules, each focusing on one module of TKT. Each module is divided into units
covering the contents of the TKT specifications for that module. The units focus on topics from
the module, and then provide tasks and activities exploring the topics and preparing the reader
for TKT.

« ELT terms [rom the TKT Glossary. These occur in each unir and are shown in bold the first time
they appear in a unit. They are defined the first time they appear in the book and some are
delined again later, if they have another meaning.

« three TKT practice tests, one for each module,

= exam tips for taking TKT.

« answer keys for the activities, TKT practice tasks and TKT practice tests.

= two lists of the ELT terms from the TKT Glossary that are used in the book. The first list gives the
terms for the whole book, and the second gives the terms for each unit. The first list gives the
page where each term is defined.

™~

The units build on one another, so that the ideas introduced in one unit provide the foundation
for the ideas introduced in the next unit. Similarly, each module provides a loundation for the
next module, as in the design of TKT.
= Module 1 focuses on terms and concepts commonly used to describe: language and language

skills; the background 1o language learning; activities and approaches in ELT and assessment.
« Module 2 focuses on lesson planning and the use of resources and materials.

« Module 3 focuses on the language that teachers and learners use in the classroom and on
techniques for classroom management.

How is each unit organised and how can it be used?

The advice in the table opposite is intended for those using the book on a taught course or for seli-
access readers. It can also be adapted for use by trainers.

(]



Each unit in The TKT Course tollows the same structure:

Introduction

Section

Purpose

Suggestions for use

Starter question

To provide a definition of the key

Try to answer the question

and answer terms in the title of the unit. before reading the answer.

Key concepts To introduce the main ideas of the There Is a short question at the
topic of the unit and to explain beginning of this section. Try
the key ELT terms. answering it before reading the

text that follows. This section
could be read outside class.

Key concepts and To discuss how the key concepts It would be useful to think about

the language
teaching classroom

influence English language
teaching and learning.

how each point might influence
what you do in the classroom.

Follow-up activities

To allow the reader to work with the
key concepts in order to understand
them more fully.

N.B. These activities do not use the
same question formats as those used
in TKT.

These activities are designed for
use in or outside the classroorm.
Completing them leads ta a much
fuller understanding of the unit's
key concepts, There Is an answer
key for these activities on

pages 171-5.

Reflection

To encourage the reader to develop
his/her opinions on the key concepts
by considering questions of comments
from teachers and learners.

Discuss these points with others
if possible. As this section is
about opinions, it does not

have answers.

Discovery activities

To help the reader to find out more
about the key concepts, to experiment
with them in the classroom and to
assess their usefulness.

These activities involve doing
things outside the classroom,
e.g. reading chapters from books,
finding websites, seeing how key
concepts are applied in
coursebooks, trying out ideas In
the classroom and writing
comments in the TKT portfolio.
N.B. Decide if it is more useful to
write the TKT portfolio in English
or your own language.

TKT practice task

To review the unit's content and to
help readers become familiar with

the TKT task formats and level,

N.B. These tasks use the same
question formats as those used in TKT.

Do this task to familiarise yourself
with the formats of TKT and to
test yourself on the contents of
the unit. You can check your
answers in the answer key on
page176.




Introduction

We suggest that readers using this book by themselves choose a coursebook to use for the
Discovery activities and think of a specific group of learners for the Reflection and Discovery
activities.

We also recommend readers to look at the TKT Glossary (http://www.cambridgeesol.org/TKT) as
they work through the book, to help consolidate and extend understanding of ELT terms. It may
also be useful to have a good dictionary near you. e.g. Cambridge Advanced Learners’ Dictionary,
Cambridge University Press 2003.

Enjoy your teaching and your reflection on your teaching, and good luck to those who
take TKT.



Module 1

Part1 Describinglanguage and language skills

Unit1 Grammar

What is grammar?

Grammar describes how we combine, organise and change words and parts of words to make
meaning. We use rules for this description.

Key concepts

What are parts of speech, grammatical structures and word formation?

We can use grammar to describe parts of speech, grammatical structures and how words are
formed.

There are nine parts of speech: nouns, verbs, adjectives, adverbs, determiners, prepositions,
pronouns, conjunctions and exclamations. A part of speech or word class describes the
function a word or phrase has in a sentence. This controls how the word or phrase can operate
and combine grammatically with other words. For example, in English:

@ anoun can act as the subject of a verb but an adjective cannot
e.g. The tall girl ran very fast (v') but not Tall ran very fast (X)
» an adverb can combine with an adjective but an adjective cannot combine with another
adjective
e.g. well organised (V'), good organised (X)
¢ anoun can combine with another noun
e.g. acar park.

The table below shows the functions of the different parts of speech:

Part of speech Examples Function(s)
Nouns (e.g. countable, | children = toname people, places, things, qualities, ideas,
uncountable) sugar or activities

= toact as the subject/object of the verb
Verbs (e.g. transitive, | see » to show an action, state or experience
intransitive) run
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Part of speech Examples Function

Adjectives easier « to describe or give more information about a noun,

(e.g. comparative) pronoun or part of a sentence

Adverbs completely - to describe or give more information about how,

(e.g. of degree, quickly when or where something happens

manner, time) yesterday » to add information to adjectives, verbs, other
adverbs or sentences

Determiners my - to make clear which noun is referred to or to give

(e.g. possessive the information about quantity

adjectives, articles, this

demanstrative both

adjectives, quantifiers)

Prepositions after « to connect a noun, noun phrase or pronoun to

(e.g. of time, place, at another word or phrase

direction) towards

Pronouns she « toreplace or refer to a noun or noun phrase just

(e.g. personal, mine mentioned

possessive, relative, who

reflexive) myself

Conjunctions as - tojoin words, sentences or parts of sentences

(e.g. of reason, and

addition, contrast) but

Exclamations Er « to show a (strong) feeling - especially in informal

(e.g. of doubt, pain) ow spoken language

We can divide the parts of speech into further categories, e.g. countable and uncountable
nouns and transitive and intransitive verbs.

Grammar rules also describe grammatical structures, i.e. the arrangement of words into
patterns which have meaning, The rules for grammatical structures use grammatical terms to
describe forms and uses. ‘Form’ refers to the specific grammatical parts that make up the
structure and the order they occur in. “Use’ refers to the meaning that the structure is used to
express. Look at these examples:

Term Form Use
Past subject + past tense of verb ta be+-ing | « todescribe a temporary or
continuous form of verb background situation or action in the
zense e.g. hewas running past
Passivevoice | subject + to be+ past participle = toshow what happens to people
(+ by + agent) or things

| e.g. the road was built (by the company)

| Comparative more + long adjective (+ than) « generally used with adjectives of two
nfjong” e.g. he was more embarrassed than his syllables or more to compare separate
sTectives friend things or people




Unit1 Grammar

We also use grammar Lo describe how words are formed. English uses prefixes (a group of
leiters added at the beginning of a word) and suffixes (a group of letters added a1 the end ol 2
word) to create new words. The prefixes and suffixes are added to base words (e.g. stop, bock) 1o
make new grammatical units such as tenses, parts ol verbs, the plural of nouns, possessives, e..
talked, goes, going, books, girl’s. Many other prefixes (e.g. un-, il-, pre-, dis-) and suffixes (¢.g, -rion
-est, -1y, -able) are also used in English to make new words e.g. disappear, careful, friendly. Some
languages, e.g. Turkish and German, make a lot of use of prefixes and suffixes to create new
words. Other languages make little or no use of them.

Grammar includes a large number of terms, grammatical structures, uses and forms. This
unit only introduces them generally, The TKT Glossary (hup://swww.cambridgeesol.org/TKT)
and the grammar books and websites suggested in the Discovery activities on page 8 provide
more information.

Key concepts and the language teaching classroom

» Grammar tules describe the way thar language works, but language changes over time, so
grammar rules are not fixed. They change too. Unfortunately, grammar rules and grammar
books don’t always change as quickly as the language, so they are not always up to date. For
example, some grammar books say that we should use whom rather than whoe after
prepositions, but, in fact, except in some situations, whoe is generally used, with a different
word order, e.g. ‘I've just met the girl who [ talked to on Friday” is much more common and
accepted than ‘T've just met the girl to whom I talked on Friday’.

» Teachers need to keep up to date with what parts of the language are changing and how.

» Grammar rules traditionally describe written language rather than spoken language. For
example, repetition, exclamations and contractions (two words that are pronounced or
written as one, e.g. don 't [rom do not, isn’t Irom s not, won 't [rom will net) are common
features of spoken language, but they are not always described in grammar books. Some
grammar books are now available which describe spoken language too.

« Very often, speakers ol a language can speak and write it well without consciously
knowing any grammatical rules or terms.

» Learning some grammatical rules and terms makes language learning easier for some
learners. Other learners — e.g. young children — may not find them useful at all.

» Just learning grammatical rules and structures doesn’t give learners enough help with
learning how to communicate, which is the main purpose of language. So, much language
teaching has moved away from teaching only grammar, and now teaches, e.g. functions,;
language skills and fluency as well as grammar.

See Units 9~14 for how we learn grammar, Units 15 and 16 for teaching grammatical structures, Units 18,19
and 20 for planning lessons on grammatical structures and Units 28 and 31 for approaches to and ways of
correcting grammar.
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FOLLOW-UP ACTIVITIES JE&% page 171 Jor aisivers)

1 Which part of speech is each of these words? To help you, think of the words in sentences and
look at the table on pages 5-6. (Some words are more than one part of speech.)

box during walk because younger well WOW

all decide water we clever herself though
2 Use prefixes and suffixes to make as many words as you can from these words:

new possible run

3 Find three grammatical structures in your coursebook and complete this table.

Term Form Use

REFLECTION

What do you think these learners’ comments mean? Do you agree with them? Why?/Why not?
I Learning grammar doesn’t help me 1o speak English with English-speaking people.

2 Learning grammar rules is really uselul, but learning grammatical Lerms isn't.

3 Ididn‘t need to learn grammar when I learnt my first language.

DISCOVERY ACTIVITIES

1 Find out which reference materials are available in your school 1o help you with
grammar. Which are most useful? Why?

2 Compare any two of these books on grammar or the grammar information on these
two websites. Which do you prefer? Why?
Practical English Usage (second edition) by Michael Swan, Oxford University Press 1995
Discover English by Rod Bolitho and Brian Tomlinson, Macmillan 1995
English Grantmar In Use (third edition) by Raymond Murphy, Cambridge University

Press 2004 - Mt

Uncovering Grammar by Scout Thornbury, Macmillan 2001
hutp://www.learnenglish.org.uk
hup:/fwww.englishclub.com

3 Use a grammar book or the TKT Glossary to find the meaning of these terms:
active/passive voice, clause, modal verb, phrase. question tag, tense.
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TKT practice task (See page 176 for answers)

For questions 1-6, match the underlined words in the text below with the parts of speech listed A-G
There is one extra option which you do not need to use.

Parts of speech

A conjunction
B preposition
C noun

D adverb

E pronoun

F verb

G adjective

| want you to write a (1) list of ten things which (2) vou like. Do it (3) carefully. But don't talk to me
or your sister. (4) Ask me about any (5) difficult words you can't spell. (6) When you have
finished, you can watch television.

SEssssEsEsennEnn LR T T T T L L sssssmnn



Unit2 Lexis

What is lexis?

Lexis is individual words or sets of words, i.e. vocabulary items, that have a specific meaning,
for example: tree, get up, first of all.

Key concepts

What meanings does the word free have?

Vocabulary items have different kinds of meaning. Firstly, there is the meaning that describes the
thing or idea behind the vocabulary item, e.g. a tree is a large plant with a wooden trunk,
branches and leaves. This meaning is called ‘denotation’. Then there is figurative meaning. We
speak, for example, of ‘the tree of lile” or ‘a family tree’. This imaginative meaning comes {rom,
but is different from, denotation. There is also the meaning that a vocabulary item has in the
context (situation) in which it is used, e.g. in the sentence ‘We couldn‘t see the house because
of the tall trees in front of it" we understand how tall the trees were partly from knowing the
meaning ol all and partly from knowing how tall a house is, so the meaning of ta/l in this
sentence is partly delined by the context.

The meaning of some vocabulary items is created by adding prefixes or suffixes (o base
words (e.g. nationality, unprofessional), or by making compound words (two or more words
together that have meaning as a set, e.g. telephone number, bookshop) or by collocation (words
that olten occur together, ¢.g. to take a holiday, heavy rain).

To help distinguish the meaning of words from other related words, vocabulary items can be
grouped into synonyms (words with the same or similar meanings), antonyms (words with
opposite meanings), and lexical sets (groups of words that belong to the same topic area, e.g.
members of the family, furniture, types of food). The table below shows some examples.

Vocabulary items clear (adjective) paper (noun)
Denotations 1 easyto Understand 1 material used to write on or wrap things in
2 not covered or blocked 2 anewspaper
3 having no doubt 3 adocument containing information
Synonyms simple (for meaning 1) (none)
certain (for meaning 3)
Antonyms/ confusing (meaning1), (none)
Opposites untidy, covered (meaning 2)
unsure (meaning 3)
| Lexical sets (none) stone, plastic, cloth, etc.




Unit2 Lexis

Vocabulary items clear (adjective) paper (noun)

Prefixes + baseword | unclear (none)

Base word + suffixes | clearly, a clearing paperless

Compounds clear-headed paper knife, paper shop, paperback
Callocations clearskin, a clear day to put pen to paper

Figurative meanings | aclearhead on paper (e.g. It seemed a good idea on paper)

We can see from this table that words sometimes have several denotations. The context in
which we are wriling or speaking makes it clear which meaning we are using. Words can also
change their denotations according to what part of speech they are, e.g. the adjective clear vs the
verb fo clear. We can also see that not all words have all the kinds of forms, and that it is not
always possible to find synonyms for words, as few words are very similar in meaning.

Key concepts and the language teaching classroom

» Really knowing a word means knowing all its different kinds of meanings.

« Knowing a word also involves understanding its form, i.e. what part of speech it is, how it
works grammatically, and how it is pronounced and spelt.

= Whether we are learning our first or our second language, it takes a long time before we fully
know a word. We often recognise a word before we can use it.

« Teachers need 1o introduce vocabulary items again and again to learners, expanding gradually
on their meaning and their forms. This also increases the chances of learners remembering

the item.

» We can introduce vocabulary items in reading and listening belore we ask learners to use

the items.

See Module .2 for factors affecting the learning of vacabulary, Module 1.3 fortechnigues for the teaching and
assessment of vocabulary and Module 2.2 for resources forteaching vecabulary.

FO.LLQW']JPACT‘VITI_ES ] (S0e qife 171 foi

IEETS)

1 What does each of these sets of words have in common? Are they synonyms, antonyims,
lexical sets, compounds, collocations, words with prefixes or words with suffixes?

A table, chair, sofa, bed, bookcase, chest of drawers, desk

B old-young, brighi—dark, loud-quiet, fasi—slow, first-last, long—short

C astraight road, a brilliant idea, hard work, no problem, extremely gratetul
D neat—tidy, precisely—exactly, to doubt—te question, nobody-10 one

E microwave, compaci disc, toothbrush, paper clip, lampshade, bottle top

F illness, badly, useless, doubtful, affordable, ability, practical

G imperfect, rewrite, unable, illiterate, incorrect, ultramodern

2 Put these words in their right place in the first column in the table on the next page:
collocations denotations

compound words
lexical sets prefix + base word

synonyms antonyms

base word + sutlix

11
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Term care (noun) to decide

A sensitive attention to choose one option after thinking about several
B love and attention, worry to make up your mind

C neglect to hesitate

D politeness, admiration, respect | to think, to hesitate, to wonder

E (none) undecided

F careful, careless, carelessness decided, decidedly

G caretaker (none)

H great care, take care of finally decide

REFLECTION

Think about these teachers’” comments:

1 Beginner learners only need 10 learn the denotations of words,

2 Learners don't need 1o learn the names for the different types of meaning,
3 The only way 1o learn vocabulary is through reading widely.

DISCOVERY ACTIVITIES

1 Look up three words from your coursebook in an English-English dictionary. What kinds
of meanings are given for each word?

2 Look at Chapter 7 ‘Vocabulary” in Learning Teaching by Jim Scrivener, Macmillan 1994,

It tells you more about the meaning of words and gives ideas [or teaching vocabulary.

3 Look at hup://dictionary.cambridge.org and http://www.vocabulary.com. Which is more
useful for teaching vocabulary to your learners? Why? Write your answers in your TKT
portlolio.

4 Use a dictionary or the TKT Glossary to find the meanings of these terms: affix, homophone,
idiom, phrasal verb, register.

L e Yy L T T T

TKT practice task (See page 176 for answers)

For questions 1-5, match the examples of vocabulary with the categories listed A-F,
There is one extra option which you do not need to use.

Examples of vocabulary Categories
1 impossible, unhappy, disadvantage, rename A synonyms
2 hard work, a heavy subject, a great idea B collocations
3 wonderful, marvellous, brilliant, great C compound words
4 longest, director, wooden, slowly D lexical set
5 oranges, apples, mangoes, bananas E words with suffixes
F words with prefixes

dsssssnanss e L T T Ty L T



Unit3 Phonology

What is phonology?

Phonology is the study of the sound features used in a language to communicate meaning. In
English these [eatures include phonemes, word stress, sentence stress and intonation.

Key concepts

Do you know what the signs and symbols in this word mean?
/'stjurdant/

A phoneme is the smallest unit of sound that has meaning in a language. For example, the s in
books in English shows that something is plural, so the sound /s/ has meaning. Dillerent
languages use a different range of sounds and not all of them have meaning in other languages.
For example, the distinction between /s/ and /sh/ is an important one in English, where it helps
distinguish between words such as so and show, sock and shock, sore and shore. But in Cantonese,
you can use either /s/ or /sh/ in words without changing their meaning, i.e. in Cantonese they
are not two separate phonemes.

The phonemes of a language can be represented by phonemic symbols, such as /i:/, a1/ and
/3/. Each phonemic symbol represents only one phoneme, unlike the letters of the alphabet
in English where, for example, the letter @ in written English represents the /@/ sound in har,
the /e1/ sound in made and the /a/ sound in wsually. Phonemic symbols help the reader know
exactly what the correct pronunciation is. A phonemic script is a set of phonemic symbols
which show (in writing) how words are pronounced. e.g. beautiful is written /bjustifl/,
television is /telivizn/ and yellow is /jelavl.

Dictionaries use phonemic script to show the pronunciation of words. They usually have a
list of all the phonemic symbols at the beginning of the book, together with an example of the
sound each symbol represents. The symbols are often grouped into consonants and vowels,
and the vowels are sometimes divided into monophthongs (single vowel sounds as in put /pot/
or dock /dok/), and diphthongs (a combination of two vowel sounds, e.g. the vowel sound in
make /merk/ or in so /sau/). There are several phonemic scripts and some small differences in
the symbols they use. TKT and most learner dictionaries use symbols from the International
Phonetic Alphabet (IPA). There is a list of some of these symbols on page 187.

In dictionary entries for words another symbol usually accompanies the phonermic seript. This
can be !, as in /'bjustifl/, or _, e.g. /bjustifl/ or °, e.g. /bjuztifl/. These signs are used to show
word stress. This is the part of the word which we say with greater energy, i.e. with more
length and sound on its vowel sound. Compare the stress (the pronunciation with greater
energy) in the vowel sounds in the stressed syllables and the other syllables in: pencil, children,
important. (The stressed syllables are underlined.) We pronounce the other syllables with less
energy, especially the unstressed or weak svllables, whose vowels get shortened or sometimes
even disappear, e.g. the vowel sound in the last syllable of important, which is pronounced as a
schwa /a3/. There are many languages which, like English, give especially strong stress 1o one

i3
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syllable in a word, e.g. the Portuguese spoken in' Portugal. Other languages give equal length 1o
all the syllables.

In English, stress also influences how sentences and incomplete sentences are pronounced.
We say different parts ol the sentence with more or less stress, i.e. slower and louder, or quicker
and more soltly. This is called sentence stress. One word in the sentence has main stress. This
is the word which the speaker thinks is most important to the meaning of the sentence. Other
words can have secondary stress. This is not so strong as main stress and falls on words which are
not so important to the meaning as the word with main stress. Other words in the sentence are
unstressed. For example, in "She came home late last night” or ‘I can’t understand a word he
says’, the words with the main stress are the underlined ones, the words with secondary stress
would probably be came, home, last, night and can't, understand, says, and the unstressed words she
and I, a, he.

Main and secondary stress are usually on content words rather than structural words.
Content words are nouns, verbs. adverbs or adjectives, i.e. words that give more information.
Structural words are usually prepositions, articles, pronouns or determiners, i.e. words we use to
build the grammar of the sentence. For example, in the sentence “The girl ran to the sea and
jumped in quickly” the content words are: girl, ran, sea, jumped, quickly. The others are structural
words. You can see that normally these would not be stressed. Of course, there are exceptions to
this. It is possible to stress any word in a sentence il the speaker thinks it is important, For
example, ‘The girl ran to the sea and jumped in quickly.” This stresses that she ran towards the
sea and not, for example, away from it. Changing the stress ol a sentence changes its meaning.
Look at these examples:

The girl ran to the sea and jumped in quickly. (i.e. not another person)

The girl ran to the sea and jumped in quickly. (i.e. not to any other place)

The girl ran to the sea and jumped in quickly. (i.e. not in any other way)

Sentence stress is a characteristic of connected speech. i.e. spoken language in which all the
words join 10 make a connected stream of sounds. Some other characteristics of connected
speech are contractions and vowel shortening in unstressed words and syllables, e.g. the schwa
sound /a/ in potato [pateitav/ or London /landan/. These characteristics help to keep the rhythm
(pattern of stress) of speech regular. The regular beat falls on the main stress, while the weaker
syllables and words are made shorter to keep to the rhythm. Try saying the sentences above and
beating out a regular rhythm on your hand as yousay them.

Intonation is another important part of pronunciation. It is the movement of the level of the
voice, i.e. the tune of a sentence or a group of words. We use intonation to express emotions and
attitudes, to emphasise or make less important particular things we are saying, and to signal to
others the function of what we are saying, e.g. 1o show we are starting or stopping speaking, or
whether we are asking a question or making a statement.

To hear these uses, try saying ‘School’s just finished® with these meanings: as a statement of
fact, with surprise, with happiness, as a question, to emphasise ‘just’. You should hear the level
of your voice rising and falling in different patterns. For example, when you say the sentence as
a statement of fac, your intonation should follow a falling tone as [ollows: “vschool’s just
finished’. When you say it as a question, it has a rising tone, as follows: ‘?school’s just finished’,
and when you say it with surprise, you will probably say it with a fall-rise tone, as “Vschool’s just
finished’. Different intonation patterns can show many different meanings, but there is no short
and simple way of describing how the patterns relate to meanings. I you want to learn more
about intonation, look at the book suggested in the Discovery activities on page 16.



Key concepts and the language classroom

= Learners of English need to be able to understand a wide variety of accents in English, as
English becomes more and more a global language.

s As pronunciation communicates so much of our meaning, producing sounds in a way that
can be widely understood is extremely important in language learning. Learners’
pronunciation needs to be clear to speakers from many countries.

= A regular focus in lessons on different aspects of pronunciation helps to make learners aware
of its importance.

« Teaching materials sometimes include activities or exercises which focus on hearing or
producing different sounds in a minimal pair, i.e. words distinguished by only one
phoneme, e.g. ship and sheep, hut and hat, thing and think, chip and ship.

See Modules 2.1 and 2.2 for how to incorporate the teaching of pronunciation inte lesson plans and the
resources that can be used to do this.

FOLLOW-UP ACTIVITIES

1 Look at the phonemic symbols on page 187. Practise saying each symbol. Learn them, then
test yoursell or a colleague.
2 How many phonemes are there in each of these words? What are they?

(See page 171 feranswers)

book flashcard number thirteen morning
3 Underline the stressed syllable in each of these words:
twenty monkey difficult forget remember

4 On which word would you put the main siress in each ol these sentences?
My name is Julia, not Janet.
Brasilia is in the middle of Brazil, not on the coast.
The girl was much taller than her older brother. He was really short.
5 Say ‘I'm sorry’ with these dilferent intonations:
A a quick apology B a request for repetition C with surprise

REFLECTION

Think about these comments from teachers. Which do you agree with and why?

1 Idon‘t expect my learners to pronounce the language like a [irst language speaker.

2 Young children learn good pronunciation naturally. You don’t need to teach it to them.
3 Good teachers need to understand phonology.

4 It's not very useful formy learners to learn any of the phonemic symbols.
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'DISCOVERY ACTIVITIES

1 Here is an extract from a pronunciation syllabus. Which parts would be relevant for
teaching to your learners?

Lesson Pronunciation focus

1 Polite intonation in questions

5 Intonation in question tags to show agreement
Progress check /i/ and /i:/: being aware of speaker’s attitude

7 Stress and intonation when correcting someane
12 Word stress in sentences

15 Stress {n compound nouns

(adapted from Reward by Simon Greenall, Macmillan 1995)

2 Find five words you will soon teach your learners, Check their pronunciation in a
dictionary. Decide which sounds might be problematic for your learners.

3 Have a look at Sound Foundations by Adrian Underhill, Macmillan 1994. It has lots ol
useful information about different aspects of phonology.

4 Listen to other people’s pronunciation and practise your own on this website:

http://towerolenglish.com/pronunciation.himl

Play with the phonemic symbols on this website: http://janmulder.co.uk/Phonmap

6 Use a dictionary and/or the TKT Glossary to find the meaning ol these terms: consonait,
linking, svllable, voiced/unvoiced sound, vowel.

i
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TKT practice task (See page 176 for answers)

For questions 1-5, look at the questions about phonology and the possible answers. Choose the
correct answer A, Bor C.

1 How many phonemes does the word heart have?

A two B three C four
2 How is paper written in phonemic script?
A pzeper B prapa C peipa
3 Which of the following is true about a stressed syllable?
A It contains the schwa sound. B It sounds stronger. C ltis spoken fast.
4 Which of the following is a minimal pair?
A pin/bin B so/sing C lot/list
5 Which of the following is a contraction?
A see you B ASAP C haven't

D e T Y



Unit4 Functions

Whatis a function?

A function is a reason why we communicate. Every time we speak or write, we do so lor 2
purpose or function. Here are some examples of functions:

apologising greeting clarifving inviting
advising agreeing disagreeing relusing
thanking interrupting expressing obligation expressing preferences

Functions are a way of describing language use. We can also describe language grammatically
or lexically (through vocabulary). When we describe language through functions we emphasise
the use of the language and its meaning for the people who are in the context where it is used.

Key concepts

Look ar this 1able. What do vou think an ‘exponent’ is?

Context Exponent (in speech marks) Function

A boy wants to go to the The boy says to his friend: Suggesting/making a

cinema with his friend tonight. | ‘Let's go to the cinema tonight” | suggestion about going to the
cinema

A girl meets some peoplefor | The girl says to the group: Introducing yourself

the first time. She wants to get | ‘Hello. My name’s Emilia.
to know them.

A customer doesn't The customer says to the shop Asking for clarification (i.e.
understand what a shop assistant: ‘Sorry, what do you asking someone to explain
assistant has just said. mean?’ something)

Agirl writes a letterto a The girl writes ‘Thank you sa Thanking someone for a present
relative thanking her for a much for my lovely ...

birthday present.

The language we use to express a function is called an exponent. The pieces of direct speech in
the middle column in the table above are all examples ol exponents. In the third column, the
functions are underlined. You can see trom the table that we use the ing forms of verbs (e.g.
suggesting, asking) to name [unctions. The words after the tunction in the third column are noi
the function. They are the specific topics that the functions refer to in these contexts.

An exponent can express several different functions. It all depends on the context it is used in,
For example, think of the exponent ‘I'm so tired’. This could be an exponent of the function o!
describing feelings. But who is saying it? Who is he/she saying it 10? Where is he/she saving it?
i.e. what is the context in which it is being said? Imagine saying ‘I'm so tired” in these two
different contexts:

17
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Context Function
A boy talking to his mother while he does his homewark | Requesting to stop doing homework
A patient talking to her doctor Describing feelings

One exponent can express several different functions because its function depends on the
context. One function can also be expressed through different exponents.

Here are [ive diflerent exponents ol'inviting someone to lunch. How are they ditlerent [rom
one another?

Coming for lunch?

Come [or lunch with us?

Would you like to come to lunch with us?

Why don’t you come for lunch with us?

We would be very pleased if you could join us for hunch.

These exponents express dilferent levels of formality, i.e. more or less relaxed ways ol saying
things. Generally speaking, formal (serious and carelul) exponents are used in lormal situations,
informal (relaxed) exponents in informal situations and neutral (between formal and
informal) exponents in neutral situations. It is important to use the level ol lormality that suits a
situation. This is called appropriacy. A teacher who greets a class by saying ‘I'd like to wish you
all a very good morning’ is probably using an exponent of the function of greeting that is too
formal. A teacher who greets a class by saying ‘Hi, guvs!” might be using language that is too
informal. Both of these could be examples of inappropriate usc of language. It would probably
be appropriate for the teacher to say ‘Good morning, everyone’ or something similar.

Key concepts and the language teaching classroom

+ In language teaching, coursebooks are often organised around functions.
» For example, the map of the book in a coursebook could list functions and language like this:

Functions Language
Expressing likes First and third person present simple affirmative: | like ...,
he/she likes ...

Expressing dislikes First and third person present simple negative: | don't like ...,
he/she doesn’t like...

» Functions are often taught in coursebooks together with the grammar of their main
exponents. There is an example of this in the map of the book above. You can see that the
language in the second column includes “present simple affirmative’, which is a grammatical
term, while "I Jike ..., he/she likes ..." are exponents of the [unction ‘Expressing likes’.
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« Combining functions and grammar helps to give grammar a meaning for learners and helps
them to learn functions with grammatical structures that they can then use in other
contexts.

to present and practise grammar, and helps learners to see the real-world uses of the
grammar they learn.

See Units 15 and 16 for teaching activities for functions, Units 18 and 20 for lesson planning and Units 26-27 for
classroom functions.

FOLLOW-UP ACTIVITIES Neu@wrtmidyiainmasy

1 List at least four different exponents for each of these functions: introducing yourself,
suggesting, asking for clarification, thanking.

2 Go through the list of exponents you made in 1 and mark them F (formal), N (neutral)
or 1 (informal).

3 Look at your list of exponents. Which are suitable to teach to a beginners” class?

REFLECTION

Think about these comments from teachers. Which do you agree with and why?

1 Ttis easier to teach functions than grammar.

2 Functions contain too much complicated grammar for beginner learners.

3 Learners don’t need to learn the names of functions — just some of the exponents.

DISCOVERY ACTIVITIES

1 Look at the map of your coursebook. Is it organised around functions? What kinds of
activities are used in the coursebook units to introduce and practise functions?

2 In your TKT portfolio, list six functions your learners might need to learn to use their
English outside the classroom. List the most useful exponents for them, to0.

3 To find out more about functions and exponents, look at Chapter 5 of Threshold 1990 by
JA van Ek and JLM Trim, Council of Europe, Cambridge University Press 1998. '

4 Here are the names of four common functions: enquiring, negotiating, predicting,
speculating. Use a dictionary and/or the TKT Glossary to find their meanings. Can you
think of two exponents for each one?

19
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TKT practice task (See page 176 for answers)

For questions 1-6, match the example sentences with the functions listed A-G.
There is one extra option which you do not need to use.

Example sentences Functions
1 ldon't think that's a very good idea. A describing
2 It's a beautiful place with a big river. B clarifying
3 He might be able to, I'm not sure. C comparing
4 WhatImeanis... D disagreeing
5 l'dreally love to fly to the moon. E wishing
6 They're much older than their friends. F suggesting

G speculating

e T Y L L R )
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Unit5 Reading

What is reading?

Reading is one of the four language skills: reading, writing, listening and speaking. It is 2
receptive skill, like listening. This means it involves responding to text, rather than producing
it. Very simply we can say that reading involves making sense of text. To do this we need 10
understand the language of the text at word level, sentence level and whole-text level. We also
need to connect the message of the text to our knowledge of the world. Look at this sentence,
for example:
The boy was surprised because the girl was much faster at running than he was.

To understand this sentence, we need to understand what the letters are, how the letters join
together 10 make words, what the words mean and the grammar of the words and the sentence.
But we also make sense of this sentence by knowing that, generally speaking, girls do not run as
fast as boys. Our knowledge of the world helps us understand why the boy was surprised.

Key concepts

Can vou think of reasons why learners may find reading difficult?

A text is usually longer than just a word or a sentence. It often contains a series ol sentences, as
in a letter or even a postcard. These sentences are connected to one another by grammar and
vocabulary and/or knowledge of the world. Reading also involves understanding the connection
between sentences. For example:

The boy was surprised because the girl was much laster at running than he was. Then he

found out that her mother had won a medal lor running at the Olympic Games.

The second sentence gives us a possible reason why the girl was so good at running. But we can
only understand that this is a reason il we know that Olympic runners are very good. This
means we need to use our knowledge of the world to see the connection between these two
sentences (coherence). The grammatical links between the sentences (cohesion) also help us
see the connection between them. For example, in the second example sentence ‘he’ refers to
‘the boy’ in the first sentence, and ‘her” refers to ‘the girl’.

When we read we do not necessarily read everything in a text. What we read depends on
why and how we are reading. For example, we may read a travel website to find a single piece of
information about prices. But we may read a novel in great detail because we like the story and
the characters and want to know as much as we can about them.

These examples show us that we read dilferent text types and we read for dilferent reasons.
Some examples of written text types are letters, articles, postcards, stories, infermation
brochures, leaflets and poems. All these kinds of text types are different from one another. They
have different lengths, layouts (the ways in which text is placed on the page), topics and kinds of
language. Learning to read also involves learning how 1o handle these different text types.
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Our reasons for reading influence how we read, i.e. which reading subskill (a skill that is part
ol a main skill) we use. For example, il we read a text just to find a specific piece or pieces of
information in it, we usually use a subskill called reading for specific information or
scanning. When we scan, we don’t read the whole text. We hurry over most of it until we find
the information we are interested in, e.g. when we look for a number in a telephone directory.

Another reading subskill is reading for gist or skimming, i.e. reading quickly through a text
10 get a general idea of what it is about. For example, you skim when you look quickly through a
book in a bookshop to decide if you want to buy it, or when you go quickly through a reference
book to decide which part will help you write an essay.

A third reading subskill is reading for detail. If you read a letter from someone you love
who you haven't heard from for a long time, you probably read like this, getting the meaning
out of every word.

Another way of reading is extensive reading. Extensive reading involves reading long
pieces of text, for example a story or an article. As you read, your attention and interest vary —
you may read some parts of the text in detail while you may skim through others.

Sometimes, especially in language classrooms, we use texts 10 examine language. For
example, we might ask learners to look for all the words in a text related to a particular topic, or
work out the grammar of a particular sentence. The aim of these activities is 10 make learners
more aware of how language is used. These activities are sometimes called intensive reading.
They are not a reading skill, but a language learning activity.

We can sce that reading is a complicated process. It involves understanding letters, words and
sentences, understanding the connections between sentences (coherence and cohesion),
understanding different text types, making sense of the text through our knowledge of the
world and using the appropriate reading subskill. Reading may be a receptive skill but it certainly
isn’t a passive one!

Key concepts and the language teaching classroom

« If learners know how to read in their own language, they can transfer their reading skills to
reading in English. Sometimes though, they find this difficult, especially when their language
level is not high, and they need help to transfer these skills. Teachers need 10 check which
reading subskills their learners are good at, then focus on practising the subskills they are not
yet using well, and, if necessary, on teaching them language which will help them do this.

« Giving learners lots of opportunities lor extensive reading, in or out of class, helps them 1o
develop their [luency in reading.

« The reading subskills that we need to teach also depend on the age and first language of the
learners. Some learners of English, e.g. young children, may not yet know how 1o read in
their own language. They need to learn how letters join to make words and how written
words relate to spoken words both in their language and in English. Other learners may not
understand the script used in English as their own script is different, ¢.g. Chinese, Arabic.
These learners need to learn the script of English, and maybe also how 1o read a page from left
to right.

« We need to choose the right texts for our learners. Texts should be interesting for learners in
order to motivate them. Texts should also be at the right level of difficulty. A text may be
difficult because it contains complex language and/or because it is about a topic that learners
don’t know much about.



Unit 5 Reading

We can make a difficult text easier for learners to read by giving them an easy comprehension

task. Similarly, we can make an easier text more difficult by giving a hard comprehension rask.

This means that the difficulty of a text depends partly on the level of the comprehension task

that we give to learners.

Sometimes we may ask learners to read texts that are specially written or simplified [or

language learners. At other times they may read articles, brochures, story books, etc. that are

what a first language speaker would read. This is called authentic material. The language in

authenric material is sometimes more varied and richer than the language in simplified texts.

Experts believe that learners learn to read best by reading both simplified and authentic

materials.

Different reading comprehension tasks and exercises focus on different reading subskills.

Teachers need to recognise which subskill a task focuses on.

Teachers need 1o choose comprehension tasks very carefully. They need to be ot an

appropriate level of difficulty and practise relevant reading subskills.

The activities in a reading lesson often follow this pattern:

1 Introductory activities: an introduction to the ropic of the text and activities focusing on
the language of the text

2 Main activities: a series ol comprehension activities developing different reading subskills

3 Post-activities: activities which ask learners 1o talk about how a topic in the text relates to
their own lives or give their opinions on parts of the text. These activities also require
learners 1o use some of the language they have met in the text.

See Unit 16 for activities practising different reading subskills, Module 2.1 for lesson planning and Module 2.z for
resources to help plan lessons.
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adults. What does each activity aim to do? Match the activities with the aims in the box. (There
is one extra aim.)

1o relate the text to our world knowledge Lo practise skimming
to introduce the topic Lo practise reading for specilic information

BEFORE READING

1 Do people eat out a lot in your country?
2 What different kinds of foods are there?

When people think of food in the United States, they think mostly of fast
foods like hamburgers and hot dogs. In fact, in U.S. cities like New York and
Los Angeles, there are thousands of different kinds of restaurants with
foods from all over the world.

So if you like to try different foods, the United States is the place for you.
The United States has people from all over the world, and they bring with
them typical foods from their countries. You can eat tempura in Japanese
restaurants, tacos in Mexican restaurants, paella in Spanish restaurants,
pasta in ltalian restaurants, and you can also eat America's most
popular food, pizza.

Yes, pizzal Pizza is originally from Italy, but today it is an important part of
the U.S. menu. There are about 58,000 pizzerias in the United States - that’s
about 17 percent of all restaurants in the country, and the number is growing.

The United States has eating places for all tastes —and all pocketis. You can
buy a hot dog on the street and pay one or two dollars. Or you can go to a
four-star restaurant and pay $200 for a dinner.

AFTER READING

A Read the article and [ill in the information:

Number of different kinds of restaurants in the U.S.

Cost ol a meal at a very good restaurant

1

2

3 Costof a hot dog on the street
4 Number of pizzerias in the U.S.

B Make a typical menu frem your country. Include lood for breakfast, lunch and dinner.

{adapted from SuperGoal 2 by Manuel dos Santos, McGraw-Hill 2001)



REFLECTION _

1 What are the easiest and most difficult things for you about reading in English?
2 What helped you most 1o read English well when you were a learner?

1 Look at one text in your coursebook. What text type is it? What reading subskills do its
exercises and activities focus on? Is the text interesting and at the right level for the learners?
Write your answers in your TKT portfolio.

2 Exchange ideas with colleagues abour books or magazines in English that you have enjoyed.
3 Teach a reading lesson. Put your plan and your materials in your TKT portiolio. Include some
comments about what was suecessful/not successtul and ywhy. Also comment on how you

would improve the lésson next time.

4 Look ar these websites:
hup:/iwww.learnenglish.org.uk for reading textsand activities for primary-age learners
http://kids.mysterynet.com lor mystery stories 1o read and solve
litfp:!fwww.tiflenewspaper.org.uk for newspaper extracts with sports, news and music for

eens.

5 Use the TKT Glossary to find the meaning ol these terins: deduce meaning from context, prediction,
text siruciure, topicsentence. Think about how these terms could influence your teaching.

L R N Y

TKT practice task (See page 176 for answers)

For gquestions 1-5, match the instructions with the ways of reading listed A-F,
There is one extra option which you do not need to use.

Ways of reading

A reading for specific information
B reading for detail

C reading for gist

D intensive reading

E deducing meaning from context
F extensive reading

Instructions
1 Find all the words in the story about pets.
2 Read the text. Decide which is the best heading for it.
3 Read the article to find out exactly how the machine works.
4 Finish reading the story at home.
5 Read the poster to find the dates of Annie’s, Sam'’s and Julie's birthdays.

R R R R sssssseninn T T T
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Unit6 Writing

What is writing?

Writing is one of the four langunage skills: reading, writing, listening and speaking. Writing and
speaking are productive skills. That means they involve producing language rather than
receiving it. Very simply, we can say that writing involves communicating a message (something
to say) by making signs on a page. To write we need a message and someone to communicate it
1o. We also need 1o be able (o form letters and words, and 10 join these together to make words,
sentences or a series ol sentences that link together to communicate that message.

Key concepts

What haye you written in your language in the past week?

Maybe you have not written anything in the past week! It is true that we do not write very
much these days. But possibly you have written a shopping list, a postcard, a birthday card,
some emails, your diary, maybe a story. If you are studying, perhaps you have written an essay.
All of these are examples ol written text types. You can see from this list that text types involve
different kinds of writing, e.g. single words only, short sentences or long sentences; use (or not)
ol note form, addresses or paragraphs, spedial layouts; different ways of ordering information.
When we learn to write, we need to learn how to deal with these different features.

All written text types have two things in common. Firstly. they are written to communicate a
particular message, and secondly, they are written to communicate to somebody. Our message
and who we are writing to influence what we write and how we write. For example, if you
write a note to yoursell to remind yourself to do something, you may write in terrible
handwriting, and use note form or single words that other people would not understand. If you
write a note for your friend to remind him/her of something, your note will probably be clearer
and a bit more polite, _

Writing involves several subskills. Some of these are related to accuracy, i.e. using the
correct forms of language. Writing accurately involves spelling correctly, forming letters
correctly, writing legibly, punctuating correctly, using correct layouts, choosing the right
vocabulary, using grammar correctly, joining sentences correctly and using paragraphs
correctly.

But writing isn’t just about accuracy. It is also about having a message and communicating it
successfully to other people. To do this, we need to have enough ideas, organise them well and
express them in an appropriate style.
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The table below is from a writing syllabus for primary-school children. The column on the
left focuses on accuracy, and the column on the right focuses on communication.

= Showing an understanding that letters can be
combined to form words, and producing letter
shapes, including capital letters, correctly

« Using initial capital letters and full stops to
indicate sentences

« Employing a range of connectives to express
sequence (e.g. next, then)

« Completing simple poems and rhymes with
some language support and based on mogels

+ Expressing your own experience by supplying
labels for your own drawings

= Making simple greetings cards and invitations
based on models

» Responding to greetings and invitations In short
notes based on maodels

(adapted from Svllabuses for Primary Schools. English Language, Primary 1-6. the Education Department,

Hong Kong 1997)

Writing also often involves going through a number of stages. When we write outside the

classroom we often go through these stages:

« brainstorming (thinking of everything we can about the topic)

» making notes
» planning (organising our ideas)

« writing a draft (a piece of writing that is not yet finished, and may be changed)

+ editing (correcting and improving the text)

s producing another draft

« proof-reading (checking [or mistakes in accuracy) or editing again.

These are the stages of the writing process.

Key concepts and the language teaching classroom

= The subskills of writing that we teach will vary a lot, depending on the age and needs of our
learners. At primary level we may spend a lot of time teaching learners how to form letters
and words and write short texts of a few words or sentences, often by copying models. At
secondary level we may need to focus more on the skills required to write longer texts such as

letters, emails or compositions.

= When we teach writing we need to focus on both accuracy and on building up and

communicating a message.

= Sometimes in the classroom learners write by, for example, completing gaps in sentences
with the correct word, taking notes for listening comprehension, writing one-word answers
to reading comprehension questions. These activities are very useful lor teaching grammmar,
and checking listening and reading, but they do not teach the skills of writing. To teach the
writing subskills we need to locus on accuracy in writing, on communicating a message and

on the writing process.

* By encouraging learners to use the writing process in the classroom we help them to be
creative and to develop their message, i.e. what they want 1o say.

See Unit 16 for teaching writing, Unit 20 for planning a lesson and Units 28 and 31 for ways of correcting

learners” writing.
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FOLLOW-UP ACTIVITY FEZE NS imps i)

Here are some suggestions for writing activities. Do they focus on:
A accuracy or B communicating ideas?

1 Reading charts and then writing sentences about them, e.g.:

Tom Linda
Swimming v X
Playing Playstation X v
Reading v X
Watching TV X v
Dancing v X
v = likes X =doesn’t like

Example sentence: Tom likes swimming but Linda doesn’t.

2 Writing letters, e.g. a letter to a penfriend telling them about yoursell.

3 Labelling pictures or objects, e.g. clothes, animals.

4 Completing a story, e.g. the teacher gives the students the beginning, middle or end of a story
and asks them to complete the missing part(s).

5 Copying words from a reading book into an exercise book.

6 Writing emails to other students in the school.

REFLECTION

I How did you learn to write English? Was it the best way?

2 What for you are the easiest and most difficult things about writing in English?
And for your learners?

3 Which writing subskills do your learners need to focus on most?
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DISCOVERY ACTIVITIES.

1 Go back to the list you made of text types you have written this week. Beside each, note
your reason for writing and who you wrote to. How did your reason for writing and who
you wrote to influence what you wrote? Write your answers in your TKT portfolio.

2 Write an email or a note to a friend. As you write, decide which of these subskills you use:
thinking of ideas, ordering ideas, forming correct letters, writing sentences grammatically,
linking sentences, checking the accuracy of your writing.

3 Look at one unit in your coursebook and find the activities and exercises on writing. Decide
which subskill(s) of writing they aim to develop.

4 Look at these resources to find information, materials and activities on teaching writing:
https//tqjunior.thinkquest.org/51 15/s_writing.htm
http:/fwww.hiofthanze.nl/thar/writing. htin
Chapter 8, How To Teach English by Jeremy Harmer, Pearson Education Lid 1998
Simple Writing Activities by Jill and Charles Hadfield, Oxford University Press 2000,

5 Use a dictionary or the TKT Glossary to find the meaning ol these terms: conclusion, note-taking,
pardagraplt, process writing, summiary.

srdsesssanses R T T SsssssssEmnsRnEE SsEssasEssnbans -

TKT practice task (See page 176 for answers)

For questions 1-6, match the coursebook instructions with the writing subskills listed A-G.
There is one extra option which you do not need to use.

Writing subskills

A punctuating correctly

B planning

C forming letters

D linking

E using the appropriate layout
F paragraphing

G proof-reading

Coursebook instructions

Put your hand in the air and write d-o-g with your finger.

2 Tick (v') the correct place in this letter for the address of the receiver and put a cross (X) in the
correct place for the date.

3 This letter has no commas or full stops. Put them in the correct places.

Join these pairs of sentences by using the best conjunction from the following: because, after, while.

5 Look at this list of ideas for a composition. Number them in the order you would write about them in
your composition.

6 Check your work for language mistakes after you have finished writing.

----- e T T T T Ty T e
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Unit/7 Listening

What is listening?

Listening is one of the four language skills: reading, writing, listening and speaking. Like
reading, listening is a receptive skill, as it involves responding to language rather than
producing it. Listening involves making sense of the meaningful (having meaning) sounds of
language. We do this by using context and our knowledge of language and the world.

Key concepts

Listening involves understanding spoken language, which is different from written language.

What differences can you think of between the spoken and written language of English?

List some belore reading this table.

Written language in English

Spoken language in English

Stays on the page and doesn't disappear.

Disappears as soon as it is spoken. Sometimes it
is spoken fast and sometimes slowly, with or
without pauses.

Uses punctuation and capital letters to show
sentences.

Shows sentences and meaningful groups of words
through stress and intonation.

Consists of letters, words, sentences
and punctuation joined together into text,

Consists of connected speech, sentences,
incomplete sentences or single words.

Has no visual support — except photos or
pictures sometimes.

The speaker uses body language to support
his/her communication; for example, gestures
(movements of hands or arms to help people
understand us), and facial expressions (the looks
on our face). This helps the listener to understand
what the speaker is saying.

Is usually quite well organised: sentences follow
one another in logical sequences and are joined
to previous or following sentences.

Is not so well organised; e.g. it contains
interruptions, hesitations, repetitions and
frequent changes of topic.

Usually uses quite exact vocabulary and more
complex grammar.

Often uses rather general vocabulary and simple
grammar.
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To understand spoken language we need 1o be able to deal with all the characteristics of spoken
language listed in the table on page 30. Here is an example of spoken language. You can see that
it can be less well organised and less exact than written language:

FATHER: How's your homework? You know. your history?

SON: Easy.

FATHER: You sure?

SON: IU's just ... I mean all we need to do is, well, just read some stuff.
FATHER: But d'you understand it?

SON: Yeah. Can I go and play with Tom?

To help us understand spoken language we need to use the context the language is spoken in
and our knowledge of the world. In this example, our knowledge of relationships between
fathers and sons, and of children’s attitudes to homework helps us understand, but if we knew
the context of the conversation (e.g. the place where it took place, the father's and son’s body
language, their attitudes to homework), we would understand more.

When we listen, we also need to be able to understand different kinds of spoken text
types such as conversations, stories, announcements, songs, instructions, lectures and
advertisements. They contain different ways of organising language and different language
[eatures, and some consist of just one voice while others consist of more.

We also need to understand different speeds of speech. Some people speak more slowly and
with more pauses. Others speak fast and/or with few pauses. This makes them more difficult to
understand. We need to understand different accents too (e.g. Scottish or Australian English).

But we do not listen to everything in the same way. How we listen depends on our reason for
listening. We might listen for gist. specific information. detail, attitude (listening to see
what attitude a speaker is expressing), or do extensive listening. See page 22 about reading
for an explanation of these terms.

We can see that listening involves doing many things: dealing with the characteristics of
spoken language: using the context and our knowledge of the world; understanding different
text types; understanding different speeds of speech and accents; using different listening
subskills. Look at this extract from a listening syllabus for lower secondary students of English.
It shows many of these different aspects of listening:

» Hearing the differences between common sounds

« |dentifying Important words In what someone has just said

= Understanding and responding to simple instructions and commands

= Recognising basic differences in information (e.g. commands vs questions)

« Following a simple narrative spoken by the teacher with the help of pictures

» Recognising the sound patterns of simple rhyming words

= Understanding the development of simple stories

e Understanding and responding to simple requests and classroom instructions
» |dentifying main ideas

(adapted from Syllabuses for Secondary Schools. English Language, Secondary 1-5; the Education Depariment,
Hong Kong 1999)
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Key concepts and the language teaching classroom

« In the classroom, learners can listen to many sources of spoken language, e.g. the teacher,
other learners, visitors, cassettes, video, DVDs.

* When we listen to audio cassettes or CDs we can't see the speaker’s body language or the
context he/she is speaking in. And we can‘t ask the speaker to repeat or explain. These factors
make listening to recordings more difficult than listening to live speakers.

« Some listening texts in coursebooks are authentic, i.e. they contain all the features of real
spoken language. Other texts are written especially for language learners. Many experts think
that learners need to listen to both kinds of text to develop their listening skills.

« Understanding and showing you have understood are not the same thing. For example,
maybe you can understand all of a story, but you can’t tell the story. So, comprehension
activities should be in easier language than the language in the listening text.

» Children learn well [rom listening to stories that interest them,

= We can develop learners’ listening skills by focusing regularly on particular aspects of
listening, e.g. problem sounds, features of connected speech, subskills, and, if necessary, on
any new language.

» The activities in a listening lesson often follow this pattern:

1 Introductory activities: an introduction to the topic of the text and activities focusing on the
language of the text

2 Main activities: a series of comprehension activities developing dilferent listening subskills

3 Post-activities: activities which ask learners to talk about how a topic in the text relates to
their own lives or give their opinions on parts of the text. These activities also require
learners to use some of the language they have met in the text.

See Unit 16 for listening activities and Unit 20 for planning lessons.

FOLLOW-UP ACT‘V]_TLES (See page 1 72 for aiswers)

1 Here is a conversation between two learners of English. Find in it examples of contractions,
repetitions, hesitations and interruptions.

Yuko;  What would you like your life to be like in 20 vears' time?

Hiroko: I'dlikeittobe ... | wantto havea family ... you know, a husband, three children, my ...
Yuko:  Would you be happy?

Hiroko: I'd be ... Imean, yes. Yeah, sure, sure, of course, What about you?

Yuko:  Erm, me, well, erm; er ... Maybe I'd like ta have a good ... you know, ta do a really
interesting job ... with lots of pay, of course!

(based on a conversation in English for the Teacher. Mary Spratt, Cambridge University Press 1994

b2

What do you think is the context of this conversation?
Which subskills — gist, detail, specific information or attitude — do the following questions
about this conversation focus on?

ad

A What is the conversation about?

2 What does Yuko want her life to be like in 20 years’ time?
~ How manvy children does Hiroko want?

D Dwes Hiroko sound happy?
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REFLECTION

Which of the following do you think your learners need most practice in? Why?

Features of connected speech? Which?

Accents? Which?

Speed of speech?

Different text types? Which?

Listening for gist / detail / specific information / attitude?
Extensive listening?

DISCOVERY ACTIVITIES

1 Find some suitable listening activities in your coursebook. Do them with your learners, and
then alter the lesson, complete this table in your TKT portlolio:

What the learners found easy and why ‘What the learners found difficult and why

What would you do differently if you taught these activities again?

2 For more information about listening skills and listening activities, read Chapier 10 of How To
Teach English by Jeremy Harmer, Pearson Education Lid 1998.

3 Look at these websites for lyrics for songs and ideas for how to use them in class:
http:/ Iwww.eslpartyland.com/teachers/nov/music.htm and hetp://www.lyrics.com
and at this site for all kinds of listening opportunities and activities:
hup://www.hio.ft.hanze.nl/thar/listen.hitm

4 Use the TKT Glossary 1o find the meaning of these terms: develop skills, infer attitude or mood,

AsssssssRrssaR TR LY sassssmaw L R e R Y

TKT practice task (See page 176 for answers)

For questions 1-6, match the instructions with the ways of listening listed A-G.
There is one extra option which you do not need to use.

Instructions Ways of listening

1 Watch the video to see how the woman looks.
How do you think she feels?

2 Listen to each pair of words. Say if they are the
same or different.

3 What town does Jim live in? Listen and find out.

4 Listen to the description of the boy and the girl
and draw them.

5 Listen and underline the word in the sentence
that the speaker says most strongly.

6 Listen to the story and decide what is the best
title for it.

L AEsBsAERIERIRIERSEERRERER RS T TR R T

A listening for gist

B understanding body language
C listening for individual sounds
D listening for detail

E listening for sentence stress

F extensive listening

G listening for specific information
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What is speaking?
Speaking is a productive skill, like writing. 1t involves using speech 10 express meanings to
other people.

Key con cepts

Tick the thingson this list which people olten do when they speak.

1 pronounce words 10 smile

2 answer questions 11 ask for and give information

3 use intonation 12 respond appropriately

4 ask for clarification and/or explanation 13 persuade

5 correct themselves 14 start speaking when someone else stops

6 take parl in discussions 15 tell stories

7 change the content and/or style of their 16 use fully accurate grammar and vocabulary
speech according to how their listener 17 use tenses
responds 18 take part in conversations

8 greet people
9 plan what they will say

We usually do all these things when we speak except 9 and 16. Speaking doeés not allow us time
to do these except in formal speaking such as making speeches. Here is a list of the categories
that the other points are examples of:

» grammarand vocabulary (17)

» functions (2, 4,6,8, 11,12, 13, 15)
¢ [eatures ol connected speech (1, 3)
* appropriacy (12)

» body language (10)

s interaction (5, 7, 14, 18).

Interaction is two-way communication that involves using language and body language to
keep our listener involved in what we are saying and to check that they understand our
meaning. Examples of these interactive strategies are: making eye contact, using facial
expressions, asking check questions (e.g. ‘Do you understand?’), clarilying your meaning (e.g.
‘I'mean ...", "What I'm trying to say is ..."), contirming understanding (e.g. ‘mmny’, “right’).

We speak with fluency and accuracy. Fluency is speaking at a normal speed, withou
nesitation, repetition ar self-correction, and with smooth use of connected speech. Accuracy in
=ezring is the use of correct lorms ol grammar, vocabulary and pronunciation.

o)
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When we speak, we use ditferent aspects of speaking depending on the type of speaking we

are involved in. Il you go to a shop to buy some sweets and ask the shopkeeper ‘How much?”,
then leave after he/she replies, you don’t use many of them. If you go to the bank to ask the
bank manager to lend you $500,000, you will probably need to use many more. If you eat a
meal with all your relatives, you will also use many in conversation with them. As you can see.
speaking is a complex activity.

Key concepts and the language teaching classroom

We can develop learners’ speaking skills by focusing regularly on particular aspects of

speaking, e.g. fluency, pronunciation, grammatical accuracy, body language.

In many classes learners do controlled practice activities (activities in which they can use

only language that has just been taught). These are a very limited kind of speaking because

they just focus on accuracy in speaking and not on communication, interaction or fluency.

Controlled practice activities can provide useful, if limited, preparation for speaking.

Tasks and less controlled practice activities give more opportunity than controlled activities

for learners to practise communication, interaction and fluency.

Sometimes learmers speak more willingly in class when they have a reason for

commuinicating, €.g. to solve a problem or to give other classmates some information they

need.

Because speaking is such a complex skill, learners in the classroom may need a lot of help to

prepare for speaking, e.g. practice of necessary vocabulary, time to organise their ideas and

what they want to say, practice in pronouncing new words and expressions, practice in

carrying out a task. before they speak freely.

Learners, especially beginners and children, may need time to take in and process all the new

language they hear before they produce it in speaking.

The activities in a speaking lesson often follow this pattern:

1 Lead-in: an introduction to the topic of the lesson plus, sometimes, activities focusing on
the new language

2 Practice activities or tasks in which learners have opportunities 1o use the new language

3 Post-task activities: activities in which learners discuss the topic freely and/or ask the
teacher questions about the language used.

See Units 15 and 16 for speaking activities, Unit 20 for planning lessons and Units 28 and 31 for correcting
speaking.
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FOLLOW-UP ACTIVITY RARST We 72 for answers)

The titles of some materials on teaching speaking are numbered 1-10 below. Match the titles
with the aspects of speaking (A—E) that they focus on. Some titles [ocus on more than one aspect.

A accuracy B connected speech C appropriacy D fluency E functions

| Intonation in wh- questions (what, when, where, why, how)
2 Language for asking for polite darification
Informal language for greeting
Language lor agreeing and disagreeing
5 Using past tenses in stories
6 Distinguishing minimal pairs of sounds
7 Disagreeing politely
8 Using intonation to show doubt
9 Taking part in discussions
10 Telling stories

REFLECTION

1 How did your teachers teach you the speaking skill in English? Did you have enough practice
in all aspects ol speaking?

2 Which aspects of speaking English do you lind most easy and difficult now?

3 Do you teach speaking in the same way you were taught it? Why?/Why not?

DISCOVERY ACTIVITIES

1 Look at a unit in your coursebook. Which aspects(s) of speaking does it focus on most?

2 Listen 1o a short conversation or story on the cassette from your coursebook. Which of
the six categories on page 34 does it contain examples of? ‘

3 Record yoursell telling a story in English. Then listen to yourself. What are the weak and
strong points in your use of connected speech? Practise, and then record yourself again.
Have you improved? Put your analysis in your TKT portfolio.

4 Look at this website 10 find speaking activities your learners can do:
http://towerofenglish.com

5 These books have lotsofspealmngaeﬂvmes Are there any you can do with your classes?
Elementary Communication Games by Jill Hadfield, Pearson Education Ltd 1992
Simple Speaking Activities by Jill and Charles Hadfield, Oxford University Press 1999

]
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TKT practice task (See page 176 for answers)

For questions 1-7, match the activities with the teaching focuses listed A, B or C.

Teaching focuses

A appropriacy
B fluency
C connected speech

Activities
1 Identifying particular phonemes in conversations on audio cassette
2 Practice in speaking at a natural speed
3 Practice in greeting people informally
4 Identifying main stress in short dialogues on audio cassette
5 Practice in speaking without hesitating
6 Practice in using exponents of formal invitations
7 Practice in using intonation to show surprise

R R Y L R e
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Part2 Background tolanguage learning

Unit9 Motivation

What is motivation?
Motivation is the thoughts and [eelings we have which make us want to do something,
continue to want to do it and turn our wishes into action, i.e. motivation influences:

L]

why people decide to do something
how long they want to do it for
how hard they are prepared to work to achieve it.

Motivation is very important in language learning. It helps make leaming successful.

Key concepts

Why were/are you motivated to learn English? List your reasons.

Many lactors influence our motivation to learn a language. These factors include:

the usefulness to us of knowing the language well, e.g. for finding jobs, getting on to courses
of study, getting good marks from the teacher

« ourinterest in the target language culture (the culture of the language we are learning)

feeling good about learning the language: success, self-confidence (feeling that we can do
things successfully), learner autonomy/independence (leeling responsible for and in

control of our own learning)
encouragement and support from others, e.g. teacher. parents, classmates, school, society

our interest in the learning process: the interest and relevance 1o us of the course content,
classroom activities, the teacher’s personality, teaching methods,

Learners may have strong motivation in one of these areas and little in another, or their

motivation may be quite balanced. Different learners will also be motivated in different ways
from one another, and motivation can change. Learners may, for example, be quite uninterested
in learning a particular language, then meet a teacher who they like so much that they begin to
love learning the language. Motivation can change with age, too, with some factors becoming
more or less important as learners get older. We can see that motivation needs to be both created

and continued.

Key concepts and the language teaching classroom
Here are some suggestions from two experts on motivation about how teachers can encourage
greater motivation in their learners.
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Set a personal example with your own behaviour (L.e. be motivated as a teacher yourself).

Create a relaxed atmosphere In the classroom (i.e. try to prevent anxiety in yourself or the leamers),
Present tasks In an interesting way which makes the tasks seem achievable to the learners.
Develop a good relationship with the learners.

Increase the learners’ self-confidence about language learning (.e. help learners feel they can be good 2
learning the language).

Make the language classes interesting.

Promote learner autonomy.

Personalise the learning process (i.e. make the course feel relevant to the learners’ lives).
Increase the learners’ awareness of their goals (i.e. what they want to achieve),
Familiarise learners with the target language culture,

(adapted from “Ten commandments for motivating language learners: results of an empirical study” by Z: Doryei

and K. Csizér. Language Teaching Research. Hodder Arnold 1998)

See Units 29-32 for how motivation influences classroom management.

FOLLOW-UP ACTIVITY I AR

Here are some classroom activities. Which of the above ten suggestions do you think they aim at?
(Some may aim at more than one.)

A Giving learners a story about skateboarding G Presenting the language 10 learners in small
because you know many of them like bits which they are able to learn easily
skateboarding H Talking to a learner after class about the

B Encouraging learners to meet some lirst problems in their last homework, and how
language speakers ol English they can make better progress

C Giving learners a test which is quite easy lor I Encouraging and praising learners, even weak
most of them ones

D Asking learners which of four tapes they J Making sure your lessons are varied and
would like to listen to in the next lesson well-paced

E Giving learners reading texts aboul working K Your learners love doing crosswords — you
in an English-speaking couniry find another one for them to do

F Teaching with enthusiasm and interest

REFLECTION

| What is learning English like? Here are some answers [rom teenage learners. Do they seem
motivared?
Learning English is like:
a) a fish getting water — easy, helpful, necessary.
bb) bread - plenty ol resources and opportunities, but none of them are very good.
¢) rice — you need it every day. But you get bored with it because you have it all the time,
d) learning the piano - I have learnt it for many years and am still not very good at it.

2 Do you agree with the ten suggestions above for motivating learners?
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DISCOVERY ACTIVITIES

1 Look at these resources. Are any of them suitable [or motivating your learners?
hup:/www.eslpartyland.com/teachers/nov/music.htm
hitp://www.learnenglish.org.uk
hup:/Iwww.english-zone.com
Conmmunication Games (Beginners’, Elementary, Intermediate) by Jill Hadfield, Pearson
Education Ltd 1999, 1992 and 1992
English Grammar In Use (third edition) by Raymond Murphy, Cambridge University
Press 2004
2 Exchange ideas with another teacher about ways of increasing your learners” motivation,
or ask another teacher if you could watch part/all of a lesson of theirs to see how they
encourage motivation,
3 Think about a lesson or part of a lesson that you taught which really interested your
learners. Why were they so interested? How could you encourage that interest again in a
future lesson? Put your ideas in your TKT portfolio. Share them with a colleague.

L T T N T

TKT practice task (See page 176 for answers)

For questions 1-7, match the teaching recommendations with the influences on motivation
listed A-H.
There is one extra option which you do not need to use.

Influences on motivation

A learner autonomy

B interestin the lesson

C interest in the target culture

D the usefulness of learning the language
E personalisation

F goal-setting

G support from others

H self-confidence

Teaching recommendations

1 Where possible, ask learners to choose what activities they want to do.

2 Encourage parents to motivate their children to learn English.

3 Remind learners how important English is for getting jobs.

4 Choose activities and materials that are motivating.

5 Bring to the classroom any materials (e.g. brochures, photos, souvenirs) you have collected on
vour trips to English-speaking countries.

6 Praise learners frequently but honestly.

7 Give learners opportunities to use English to talk about their own lives.
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What are exposure and focus on form?

Across the centuries people have studied how loreign languages are learnt. Many experts now
believe that one way we learn a foreign language is by exposure to it i.e. by hearing and/or
reading it all around us and without studying it. They say we then pick it up automatically, i.e.
learn it without realising. This is the main way that children learn their first language.

Experts also say that to learn a foreign language, particularly as adults, exposure to language
is not enough. We also need to focus our attention on the form of the foreign language. i.e. on
how it is pronounced or written, on how its grammar is formed and used, and on the lorm and
meaning ol vocabulary. They say we need 1o use language to interact and communicate, 10o.

I(ey COﬂCEptS
Have you learnt English more successfully [rom lormal study or just by picking it up?

Research has identified three main ways in which we learn a foreign language. Firstly, experts
1alk of us acquiring language. This means the same as picking it up. They say that to really learn
a loreign language we need exposure to lots of examples ol it, and that we learn from the
language in our surroundings. We need to hear and read lots ol language which is rich in
variety, interesting to us and just ditficult enough for us, i.e. just beyond our level, but not too
difficult. Acquisition takes place over a period of time, i.e. not instantly, and we listen 1o and
read items ol language for a long time before we begin to use them (a silent period).

Secondly, to learn language we need to use it in interaction with othér people.We need to
use language to express ourselves and make our meanings clear to other people, and 1o
understand them. The person we are talking to will show us, directly or indirectly, if they have
understood us or not. If they have not, we need to 1y again, using other language, until we
manage (o communicate successfully:

Thirdly, research shows that foreign language learners also need to focus on form. This means
that they need 1o pay attention to language, e.g. by identifying, working with and practising the
language they need 1o communicate.

Nowadays, experts generally agree that we do not learn a loreign language best through
learning grammar and translating (the grammar-translation method). Nor do we learn by
constantly practising until we form habits (the behaviourist or structuralist approach) or just by
communicating (the communicative approach). We learn by picking up language,
interacting and communicating and l[ocusing on form. But the research still continues, and we
do not vet fully understand how foreign languages are learnt.
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Key concepts and the language teaching classroom

» To acquire language, learners should hear and read a wide variety of language at the right
level for them, They need exposure to language both inside and outside the classroom.

« Learners need time to acquire language. They may need a silent period before they can
produce new language and we cannot expect them to learn things immediately. Learning
language is a gradual process.

» Learners need (o use language in the classroom to interact with classmates or the teacher. This
gives them the opportunity to experiment with language and find out how successful their
communication is.

= Learners need opportunities to focus on forms of language they have read or listened 1o in
texts or used in tasks. The teacher can help them to notice certain points about language,
think about their use and practise them.

« But we need to remember that some learners may like to learn and/or are used to learning in
particular ways. Teachers always need to match their teaching to the characteristics and
needs of the learner.

See Units 1z, 13 and 14 for the different characteristics and needs of learners and Unit 16 for ways of focusing on
and proctising language, and for examples of communicative tasks.

FOLLOW-UP ACTIVITY Rea ke s

Put these classroom activities into the correct column in the table according to which way of
learning they encourage most. (Some may go into more than one column. )

Acquisition Interaction Focus on form

The learners listen to the teacher read a story.

The learners do an oral pairwork task about choosing a birthday present [or someone.
The learners underline examples of the past simple tense in a text.

A learner asks the teacher what the English word for ... is.

The teacher corrects a learner’s pronunciation of a word.

The learners categorise words in a list into different lexical sets.

A group of learners research a topic and then present their results to the rest of the class.
A role-play in which one learner gives another advice about a problem on a cue card.
While the learners have a class discussion, the teacher listens and tells them new words
when they don’t know them but need o use them.

The learners write sentences each containing an example of the new structure they have just
been taught.
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Unit1o Exposure and focus on form

I Which method of learning English would you prefer: communicative, form-focused,
grammar-Ltranslation, or a combination of these? Why?
2 What method(s) do your learners seem to prefer? Why? Do you agree with their preferences?

DISCOVERY ACTIVITIES

1 Look at hitp://www.eltforum.com for articles discussing how languages are learni.

2 Identify one learner whoseems to preler a communicative style of learning and another
who prefers learmng language forms. Interyiew them (in their own language if necessary)
about how they prefer to learn language and why they prefer this way. Or observe them in
class and see how they each react to different kinds of activities. Write down your
observations and put them in your TKT portlolio.

TKT practice task (See page 176 for answers)

For questions 1-5, choose the correct option A, B or C to complete each statement about learning
language.

1 The group of learners who generally benefit most from picking up language is:
A children under the age of five.
B people over the age of 20.
C teenagers aged 15-19.
2 Being exposed to the right level of language helps learners
A check their own progress.
B increase their interaction.
C acquire more language.
3 Asilent period is a time when learners
A do written work.
B study the language.
C process the language.
4 Acquiring language involves
A studying the grammar carefully.
B listening just to language-focused exercises.
C learning language just by hearing or reading it.
5 When we focus on the form of [anguage we
A talk with classmates.
B pay attention to accuracy and use.
C listen to videos and audio casseties.
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Unit11 The role of error

What is the role of error?

This unit focuses on mistakes learners make when they speak or write English. Mistakes are
often divided into errors and slips. Errors happen when learners try to say something that is
beyond their current level of language processing. Usually, learners cannot correct errors
themselves because they don’t understand what is wrong. Errors play a necessary and important
part in language learning, as we will see below. Slips are the result of tiredness, worry or other
temporary emotions or circumstances. These kinds of mistakes can be corrected by learners once
they realise they have made them.

Key concepts
There are two main reasons why learners make errors. Can you think what they are?

There are two main reasons why second language learners make errors. The [irst reason is
influence from the learner’s first language (L1) on the second language. This is called
interference or transfer. Learners may use sound patterns, lexis or grammatical structures from
their own language in English.

The second reason why learners make errors is because they are unconsciously working out
and organising language, but this process is not yet complete. This kind of error is called a
developmental error. Leamers ol whatever mother tongue make these kinds of errors, which
are often similar to those made by a voung first language speaker as part of their normal
language development. For example, very voung first language speakers of English often make
mistakes with verb forms, saying things such as ‘1 goed’ instead ol ‘1 went’, Errors such as this
one, in which learners wrongly apply a rule for one item of the language to another item, are
known as overgeneralisation. Once children develop, these errors disappear, and as a second
language learner’s language ability increases, these kinds of errors also disappear.

Errors are part of learners’ interlanguage, i.e. the learners’ own version of the second
language which they speak as they learn. Learners unconsciously process, i.e. analyse and
reorganise their interlanguage, so it is not fixed. It develops and progresses as they learn more.
Experts think that interlanguage is an essential and unavoidable stage in language learning. In
other words, interlanguage and errors are necessary to language learning.

When children learn their mother tongue they seem to speak their own forim of it for a while,
to make progress on some language items. then to go backwards, and to make mistakes for a
time before these mistakes finally disappear. usually without obvious correction.

Errors are a natural part of learning. They usually show that learners are learning and that
their internal mental processes are working on and experimenting with language. We go
through stages of learning new language, and each new piece of language we learn helps us
learn other pieces of language that we already know more fully - like pieces of a jigsaw puzzle
which only make full sense when they are all in place.
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Developmental errors and errors of interference can disappear by themselves, without
correction, as the learner learns more language. In fact, correction may only help learners if
they are ready lor it, i.e. they are at the right stage in their individual learning process. But
experts believe that learners can be helped to develop their interlanguage. There are three main
ways of doing this. Firstly, learners need exposure to lots of interesting language at the right
level; secondly they need to use language with other people; and thirdly they need 1o focus
their attention on the forms of language. (See Unit 10 [or more about these three ways.)

Sometimes errors do not disappear, but get ‘fossilised’. Fossilised errors are errors which a
learner does not stop making and which last for a long time, even for ever, in his/her foreign
language use. They often happen when learners, particularly adults, are able to communicate as
muich as they need to in the foreign language and so have no communicative reason to improve
their language. These fossilised errors may be the result of lack of exposure to the L2 (second
language) and/or of a learner’s lack of motivation to improve their level of accuracy.

Key concepts and the language teaching classroom

o We need to think hard about whether, when and how to correct learners.

« We mustn't expect instant learning. Learning is gradual, and errors will occur,

=« We need to think about what kind ol mistake the learner is making —a slip or an error.

= If the mistake is a slip, the learner can probably correct him/herself, mavbe with a little
prompting from the teacher or another learner,

= Sometimes, particularly in fluency activities, it is better not to pay attention to learners’ errors
(i.e. ignore them) so that the learners have an opportunity to develop their confidence and
their fluency, and to experiment with language.

o Some errors may be more important to correct than others. Those which prevent
communication are more important than those which do not, e.g. missing the final s off the
third person singular of a present simple tense verb doesn’t prevent communication. But
using the present simple tense instead of the past simple tense can sometimes prevent
communication.

« We need to think about what is best for the learning of each learner. Different learners within

- the same class may need to be corrected or not, depending on their stage of learning, learning
style and level of confidence. Different learners may also need 1o be corrected in different
ways.

« Ways of helping learners get beyond their errors are:

— 1o expose them to lots of language that is just beyond their level through reading or
listening

— to give them opportunities to focus on the form of language

— to provide them with time in class to use language to communicate and interact and see if
they can do so successfully.

s A good time to correct learners or 1o provide them with new language is when they realise
they have made a mistake or need some new language. We should encourage learners 1o ask
us for this help.

= Errors are useful not only to the learner but also to the teacher. They can help the teacher see
how well learners have learnt something and what kind of help they may need.

See Unit 28 for categories of mistakes, Unit 31 for how to correct learners and Unit 32 for how to give feedback.
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FOLLOW-UP ACTIVITY NETNEE e el hIrasy)

Here is a conversation between two elementary-level learners of English. They are doing a
fluency activity in which they talk about the hobbies they would like 1o start. The woman is
Japanese and the man is Spanish.

Read it and notice how the learners are trying their best to communicate; and giving one
another help in communicating.

N.B. The words in italics in brackets (...) are spoken by the other speaker at the same time as the
main speaker.

Woman: Ohif.if you can {rmm) um, what hobbies you would like to start?

Man: Yes, | like-er so much the, to play the piano (ah, play piano), it Is one of my, my dreams (dream,
ah your dream, ah, yes) because when | listen (yes) the piano music (ves) |, | imaging, | imagine
a lot of things (ah), beautiful things (ves, ah | see)a um | like so much the, the piano (play plano)
play the piana (yes). And you?

Woman: Um, yes, er, lwant to, | want to learn (to learn) to dance (to dance) um flamenco (flamenco) yes
(Spanish flamenco) yes flamenca. When | finish my school | maybe, I'll go to Spain (mm) to learn
(to learn flamenco) yeah, yes flamenco (mm) yes and ther ... would, would you like to
(laughter) ...

Man: And | play an instruments too.

Woman: Nolcan't, | can't, | can't play anything, any instrument (yeah) even piano (mm). 5o how about
you? (yeah) Could you, can you play —

Mar; No, | play nowaday the guitar, nothing maore (guitar, oh it’s good) year, the Spanish guitar (ves,
oh it's lovely) the sound is lovely,

Woman; Yes, yes, one day (yeah) please, please play the guitar for me..

Man: Of course (yeah), of course.

([rom English for the Teacher by Mary Sprait, Cambridge University Press 1994)

REFLECTION

Do you agree with these teachers’ and learners’ comments? Why?/Why not?

1 Ilike my teacher to correct all my mistakes.

2 Il Idon't correct my students, they will continue to make the same mistakes and these will
become bad habits.

3 It's impossible in class for a teacher to know why a student is making a mistake.

4 Tt's difficult 1o use different correction techniques with different students,
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DISCOVERY ACTIVITIES

1 Look at a piece of writing from one of your learners and underline all the mistakes. What
might be the cause of the mistakes? Are they all worth correcting? Discuss this with another

teacher if you can. Write your analysis in your TKT port{olio,
2 To learn more about why learnérs make mistakes and how we can correct them. read

Chapter 7 of The Practice of English Language Teaching (third edition) by Jeremy Harmer,

Pearson Education Lid 2001,
3 Use a dictionary or the TKT Glossary to find the meaning ol cognitive.

---------- L T e o

TKT practice task (See page 176 for answers)
For questions 1-6, match the statements with the types of mistakes listed A-C.

Types of mistakes

A aslip
B interference
C a developmental error

Statements

All beginners confuse the tenses in English.

The learner was extremely tired. This made her forget lots of grammar.

The learner was able to correct his own mistake.

The learner's pronunciation was full of sounds from his own language.

Nearly all the learners, of whatever mother tongue, made mistakes with the word order in
present simple tense question forms.

6 He was very angry so he kept making mistakes.

7 The learner kept using vocabulary based on her own language.

R T Y
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What are the differences between L1 and L2 learning?

When we learn our first language (L1) we are likely 1o learn it in different ways and in different
contexts from when we learn a second language (L2). We are also likely to be a different age.

Key concepts

What differences can you think of between L1 and L2 learning? Think about the learners” age,
ways ol learning and context that they are learning in.

L1 learning L2 learning (in the classroom)
Age - Baby toyoung child. » Usually at primary school and/or
(L1 learning lasts Into adolescence for secondary school. It can also start or
some kinds of language and language continue in adulthood.
skills, e.g. academic writing.)
Waysof | « Byexposuretoand picking up » Sometimes through exposure but
learning language. often by being taught specific language.
- By wanting and needing to » With strong, little or na motivation.
communicate, i.e. with strong « Through Interaction with a teacher
motivation. and sometimes with classmates.
- Through interaction with family and « Often by talking about life outside the
friends. classroom.
« By talking about things present in the - Often by needing to produce
child’s surroundings. language soon after it has been
« By listening to and taking in language taught.
for many months before using it (silent | + Often by using language in
period). controlled practice activities.
« By playing and experimenting with
new language.
Context | + Thechild hears the language around + Thelearneris not exposed to the L2 very
him/her all the time. much —often no more than about three
- Family and friends talk to and interact hours per week.
with the child a lot. « Teachers usually simplify their
« The child has lots of opportunities to language.
experiment with language.
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L1learning L2 learning (in the classroom)
Context - Caretakers* often praise (tell the child - Teachers vary in the amount they
he/she has done well) and encourage praise or encourage learners.
the child’s use of language. + Thelearner does not receive individual
- Caretakers simplify their speech to the attention from the teacher.
child. - Teachers generally correct learners a
- Caretakers rarely correct the form and lot.
accuracy of what the child saysinan
obvious way.

* Caretakers are people who look atter a child. Ofien they are parents. But they may also be
brothers or sisters, other members of the family, etc.

It is not always easy to describe 1.2 leaming in the classroom because it happens in different
ways in dillerent classtooms. The description in the table above may not be true of all
classrooms.

Of course, 1.2 learning sometimes takes place outside the classroom when children or adults
pick up language. In this situation, [.2 learning is more similar 1o L1 learning, except that the
learner often does not get as much exposure 1o the language as the L1 learner and may not be so
motivated to learn.

Another big difference between L1 and L2 learning is that L1 learning is nearly always fully
successiul, while 1.2 leaming varies a lot in how successtul it is.

Key concepts and the language teaching classroom

« Foreign language learners need to be exposed to a rich variety ol language, use it 10
communicate and interact, and have opportunities to focus on form. This helps to make the
circumstances of 1.2 learning more similar to those in L1 learning and allows 1.2 learners (who
are usually older than L1 learners) to use their different abilities 1o process language.

» Motivation is very important in language learning, so we should do all we can 1o motivate
learners (see Unit 9).

« Learners are different from one another (in learning style, age. personality, etc. —see Units 13
and 14) so we should try 10 personalise our teaching to match their learning needs and
preferences. We can do this by varying our teaching style, approaches, materials, topics, etc.

« Learners may find a silent period uselul, but some learners, especially adults, may not.

» We should encourage learners to use English as much as possible in their out-of-class time.
This increases their exposure to it. They could, for example, listen to radio programimes or
songs, read books or magazines, look at websites, make English-speaking [riends, talk to
tourists, write to English-speaking penfriends, etc.

» We should try to simplify our language 10 a level that learners can learn from, and avoid
correcting them too much. They need to build up their fluency, motivation and confidence,
and have opportunities to pick up and experiment with language.

« In the classroom we should try to praise learners and give them as much individual attention
as we cari.
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FOLLOW-UP ACTIVITIES JRraatiybes s inteosy|

1 Look at these two pictures. What differences that influence language learning can you
imagine between the two language learing situations? Think of at least five.

2 Here are two learners. Which way would you suggest for them to improve their English,
A, BorC?

Fatima, aged ten, is Moroccan and speaks Ricardo, aged 40, is Brazilian. He lives in the

Arabic. She lives in the capital, Rabat, with capital, Brasilia, with his wife and four

her family, She is just starting to learn children. He has never learnt English before

English at school. but needs it for his new job as a taxi driver.

A Go and study in an English-speaking A Chat to as many loreign tourists as
country. possible.

B Use English when playing with a friend. B Study English grammar by himselL

C Do lots of extra homewaork. C Go to conversation classes.

REFLECTION
1 How did the age, ways and context in which you learnt English influence your success at

learning?
2 What would help your learners to learn English better?
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DISCOVERY ACTIVITIES

1 Look at a unit in your coursebook. Find some activities which encourage interaction,
exposure to language or motivation.

2 Look at this website:
hitp://www.eltforuni.com
It often has interesting articles about how we learn languages and how to teach different age
groups of learners. It also has teacher chat rooms.

3 Use the TKT Glossary to find the meaning of these terms: activity-based learning, dedtictive
learning, inductive learning.

T

TKT practice task (See page 176 for answers)

For questions 1-9, malch the features of learning with the learners listed A, B or C.

Learners

A L1 learner
B L2 beginner classroom learner
C both the L1 learner and the L2 beginner classroom learner

The features of learning

The learner is very often surrounded by language that is interesting to him/her.

The learner picks up language from the rich language that surrounds him/her all day.
The learner learns with family and friends.

The learner often hears language that focuses on just one learning point.

The learner uses the language in controlled practice activities.

The learner often makes mistakes.

The learner usually receives lots of individual encouragement.

The learner often stays silent for a long time before finally speaking.

The learner needs time to process new language.

sasman Y L
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Unit13 Learner characteristics

What are learner characteristics?

Learner characteristics are diflerences between learners which influence their attitude to
learning a language and how they learn it. These differences influence how they respond 1o
different teaching styles and approaches in the classroom, and how successful they are a
learning a language. The differences include a learner’s motivation, personality, language level,
learning style, learning strategies. age and past language learning experience.

Key concepts

Can you think ol how the ways in which you like {0 learn, how you have learnt in the past
and your age might influence how you prefer to learn a language?

Learning styles

Learning styles are the ways in which a learner naturally prefers to take in, process and
remember information and skills. Our learning style influences how we like 1o learn and how
we learn best. Experts have suggested several different ways of classilying learning styles. They
relate 1o the physical sense we prefer to use to learn, our way ol interacting with other people
and our style of thinking. Here are some commonly mentioned learning styles:

visual the learner learns best through seeing

auditory the learner learns best through hearing

kinaesthetic the learner learns best through using the body

group the learner learns best through working with others
individual the learner learns best through werking alone

reflective the learner learns best when given time to consider choices
impulsive the learner learns best when able to respond immediately

You can see from these descriptions how learners with difterent learning styles learn in difterent
ways, and need o be taught in different ways. We must remember though, that learners may
not fall exactly into any one category of learning style, that different cultures may use some
learning styles more than others and that learners may change or develop their learning styles.

Learning strategies

Learning strategies are the ways chosen and used by learners to learn language. They include
ways to help ourselves identify what we need to learn, process new language and work with
other people to learn. Using the right strategy at the right time can help us learn the language
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better, and bhelp 1o make us more independent or autonomous learners. Some examples ol
learning strategies are:

-

repeating new words in your head until you remember them

experimenting/taking risks by using just learnt language in conversations
guessing the meaning of unknown words
» asking the teacher or others ro say what they think about your use of language
deciding to use the foreign language as much as possible by talking to tourists
recording yoursell speaking, then judging and correcting your pronundiation
asking a speaker to repeat what they have said
deciding what area of vocabulary you need 1o learn and then learning it

thinking about how to remember all the new words you meet in each lesson and then
deciding to write each new one on a separate card
paraphrasing (using other language to say what you want 1o say).

Different learners use different strategies. Experts think that the strategies that learners use
most successfully depend on their personality and learning style. This means there are no best
strategies. But research shows that using strategies definitely makes learning more successful
and that learners can be trained 1o use strategies.

Maturity
Maturity involves becoming grown up physically, mentally and emotionally, Children,
teenagers and adults have different learning characteristics and therefore learn in differem
ways. Here are some of the main differences in maturity that influence language learning:

Children

Teenagers

Adults

Need to move

Starting to keep still for longer
periods but still need to move

Able to keep still for longer
periods

Can concentrate for shorter
periods

Concentration developing

Can concentrate for longer
periods

Learn through experience

Beginning to learn in abstract
ways, I.e. through thinking, as
well as experiencing

Learn in more abstract ways

Are not very able to control and
plan their own behaviour

Beginning to control and plan
theirown behaviour

Usually able to control and plan
their own behaviour

Are not afraid of making
mistakes or taking risks

May worry about what others
think of thern

Not so willing to make mistakes
or take risks

Are not aware of themselves
and/or their actions

Sometimes uncomfortably
aware of themselves and/or
theiractions

Aware of themselves and/or
their actions

Pay attention to meaningin
language

Pay attention to meaning and
increasingly to form

Pay attention to formand
meaning in language

Have limited experience of life

Beginning to increase their
experience of life

Have experience of life
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Of course, every learner is different, so someone may not fit exactly into these descriptions. They
are generalisations that show likely. but not fixed. characteristics. But from looking at these
differences we can see that each age group needs to be taught in different ways.

Past lanquage learning experience

Teenage and adult learners may have learnt English before. They may be used to learning in a
particular way and have definite ideas about how to learn best. For example, an adult may have
learnt English at school through learning lots of grammar and may have been successful in
learning this way. I he then linds himself in a class where the teaching is done just through
asking learners to use language for communication. he may not like learning in this new way.
Another adull may have learnt by using translation at school and then come 1o a class in which
translation is never used. She may or may not like this change. Teachers of adults (and
sometimes teachers of teenagers) need to be aware ol how their learners have learnt previously
and how they want to learn now. The learners may welcome a change in method but they may
want to learn in the same way as they learnt before. Teachers may need ro discuss and explain
their methods to learners who are unhappy with new methods. They may also need to change
their teaching to make the learner more comfortable and confident in their learning.

Key concepts and the language teaching classroom

« Learners are not all the same. They do not all learn in the same way.

« Some learner characteristics, such as past language learning experience and learning
strategies, are more relevant 1o teaching teenagers and adults than to teaching children.

» We can find out what our learners’ characteristics are by asking them, observing them, giving
them gquestionnaires, asking at the end of a lesson whether they liked the activities done in
class and why, and in whar different ways they might like to work.

« Learner characteristics may not be fixed. We must not limit a learner by thinking they can
only learn in a particular way.

» We can train learners 1o become aware of and use different learning strategies.

= [tis not possible lor the teacher of a big class 1o meel the learner characteristics of each learner
all the time. Across a number of lessons teachers can try to vary how they teach so that they
can match the learner characteristics of a range of learners.
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FOLLOW*UP ACTIVITIES (See pages 1723 for aiisiers)

1 Look at these descriptions of three learners. How might their learner characteristics influence
how they like to learn and how successful they are at learning English?

Name Pelin Chen

Nationality Mexican Turkish Chinese

Age 8 11 19

Personality Quiet, thinker Sociable, Confident, practical
risk-taking

Learning style Reflective Visual Individual

Motivation for Loves English cartoons. | Not interested in ‘Wants and needs

learning English Wanis to travel to English. English for his

USA. Likes history and future

biology. teaching job.

Past experience ol None Four years a1 primary | Fourteen years al

learning English school learning songs, | school. Learnt lots
listening to stories and | of grammar.
playing games.

2 Look at these classroom activities and at the list of learning styles on page 52. Match the activities
with the learning styles they are most suitable for.

A reading a text slowly and carefully before answering questions
B playing a team running game

C writing in groups

D discussing how 1o improve pronunciation alter a speaking task
E listening to stories

F writing new vocabulary into an exercise book

G writing a composition on your own

H aspeaking fluency activity

Do you think all these activities are suitable for both adults’ and young children’s classes?
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1 What is your learning style?
2 What strategies do you use/have you used to help you learn English?
3 Whatis your past experience of learning English?

DISCOVERY ACTIVITIES

1 Observe two of your learners next week and work out which learning style(s) they have.

‘Write a description of their learning style(s) and put it in your TKT portfolio.

2 Look at the questionnaires on learning styles on these websites:
htip://www.nesu.edu/felder-public/ILSpage.hium!
http:/ [wwwv.vark-learn.com/english/page.asp?p=questionnaire
Use them to discover your learning style. Also, are they — or any part of them —suitable
for giving o your learers?

3 Use the TKT Glossary 1o find the meaning of these terms: attention span, learner training,
self-access cenire.

----------- R T N

TKT practice task (See page 176 for answers)

For guestions 1-7, match what the learner does with the learning strategies listed A-D.
You need to use some options more than once.

Learning strategies

A taking risks

B getting organised

C judging your own performance
D working with others

What the learner does

The learner collects new vocabulary on cards and then sorts the cards into topics.

The learner paraphrases to say something beyond his level of language.

The learner guesses an unknown word from the context.

The learner compares a recent composition with an old one, to see if she has made progress.
The learner decides to buy a dictionary for use at home.

The learner solves a problem with his classmates.

The learner records herself reading aloud and then listens to the recording to see if her
pronunciation is good.
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What are learner needs?

When a learner learns a foreign language he or she has various kinds ol needs which influence
his/her learning. They are personal needs, learning needs and future professional needs.
Meeting these learner needs is part of being a good teacher.

Key concepts

Can you think of any learner needs that your learners have?

The different kinds of learner needs are shown in this table:

LEARNER NEEDS
Kind of needs Where the needs come from
Personal needs age
gender
cultural background
interests
educational background
motivation

Learning needs learning styles
past language learning experience
learning gap (i.e. gap between the present level and the target
level of language proficiency and knowledge of the target culture)
learning goals and expectations for the course
learner autonomy
availability of time

(Future) professional needs | language requirements for employment, training or education

(based on “What do teachers really want from coursebooks?” by Hitomi Masuhara in Materials
Development int Language Teaching, ed. Brian Tomlinson, Cambridge University Press 1998)

We can see from the table that dilferent learners have different needs. This means they need
to be taught in different ways and learn different things in the English classroom.
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Key concepts and the language teaching classroom

Adults or older teenagers with specific prolessional, general or academic goals for learning
English need courses that meet their needs. Here, for example, is a range of different kinds of

p

rofessional, general and academic English courses. Notice the differences there are between

them.

l
2
3

Lol

A four-week intensive course on exam strategies for taking a university entrance exam.

A series of one-to-one lessons over eight weeks on business presentation skills.

A six-month course for future tourists focusing on speaking and listening for social and daily
survival English.

A year-long course on writing academic essays and reading academic books and articles.

A short summer course in the UK for teenagers, involving lots of sports, trips to tourist sites
and chatting with English teenagers.

A once-a-week course for a small group of accountants held in the learners’ company, a large
accountancy firm, on English [or accountants.

A four-week online course on writing business letters in English.

You can see that to meet the future needs of learners these courses vary in length, frequency,

class size, language skill focused on, type ol English, teaching methods and activities.

Learners at primary or secondary school may not vet have professional or academic needs, but

they do have personal and learning needs in English. Meering these needs presents the teacher
with various choices for the classroom. These are shown in the table below.

Learner needs How the teacher can meet learner needs

Personal needs Choosing suitable:

- materials

» topics

« pace (speed) of lessons

+ activities

« approach to teaching (e.g. activity-based, topic-based)

« treatment of individual learners

« skills

+ interaction patterns (e.g. group, pair or individual work)
+ types of feedback (comments on learning)

Learning needs Choosing suitable:

+ materials and topics

« activities

« interaction patterns

» approach to teaching

« language and skills

« level of language and skills
+ learning strategies

« workload

See Unit 9 for motivation in teaching and learning, Unit 13 for the effects of learner characteristics on teaching and
learning and Unit 20 for lesson planning.
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FOLLOW-UP ACTIVITIES

(See page 173 [or answers)

1 Look at these descriptions of two learners. Make notes on their possible learning needs in the

English classroom.

Tatyana

» Age 6, fernale

« Russian father, French mother, lives in
Paris

= Loves activities and sport and being with
other people

« Started learning English two months ago

» Learns English happily because she
enjoys her class and likes her teacher

L]

L

Gul

Age 30, male

Indian, lives in India — rarely meets

people from other countries

Needs to improve his English for his new
jobas a hotel manager

Very interested in computer programming
Started learning English at age 7 in primary
school and has excellent grammar, weak
speaking skills, good writing skills, little
knowledge of hotel English

Wanlts to learn quickly and to a high level
Very busy; little time for lessons

2 Here are some teacher choices. Which of the learner needs on page 57 do they aim to meet?
(Some choices may aim at more than one need.)

A Choosing to read the learners a fairy story
B Focusing on the specific pronunciation
problems of the class

G Teaching learners to use a dictionary and the
spell checker on the computer
H Deciding to ask the learners why they are

C Deciding that three learners should work
alone while the rest do group work

D Choosing to [ocus on the language of oral
presentations with a class ol adult
professionals

E Focusing on developing learners” ability to
read lor detail in preparation lor an exam

F Deciding to put the learners in groups for
the whole term and only do group work

learning English and what they hope to
achieve with it

Deciding 1o only praise and never criticise a
particular learner

Choosing to take the class to the computer
laboratory rather than the classroom to write
a composition
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REFLECTION

Think about these comments from teachers. Which do you agree with and why?

1 I cannot think about my students’ needs when 1 have 40 students in a class. All 1 can do is
teach the materials in my coursebook.

2 When I find a topic and activities that my students are interested in, they seem 1o wake up
and really enjoy my lessons.

3 Satisfying my students” needs gives me satisfaction as a teacher.

DISCOVERY ACTIVITIES

1 Choose one of your learners, and over the next week or two try to identify his or her
learner needs. Tt might be useful to interview the learner to help you do this. When you
have a clear idea of the learner’s needs, think about how vou could teach this learner
best. Write a description of the learner’s needs and your teaching ideas for your TKT

- portlolio, N

2 Ask acolleague il you can observe one of her/his classes, Or video one of your own
classes, then watclhiit. As you observe, try to notice all the different needs the leamers
show during the lesson.
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TKT practice task (See page 176 for answers)

For questions 1-7, match the descriptions of the learners with the causes of their needs listed A-H.
There is one extra option which you do not need to use.

Causes of needs

A lack of motivation

B learner autonomy

C past learning experience
D learning style

E learning gap

F learning goals

G availability of time

H professional

Descriptions of learners
1 The learner really needs to learn English well to succeed in her job.
2 The learner learns best through working alone.
3 The learner has an extremely busy job and can only learn English in the evenings.
4 The learner has serious pronunciation problems which prevent him passing an oral exam.
5 The learner is used to learning lots of grammar.
8 The learner finds the English classes boring.
7 The learner needs to learn how to learn English by herself, as she can't afford to go to classes.

e R L R L T T R Ll



Part 3

Unit 15

Background to language teaching

Presentation techniques and

introductory activities

What are presentation techniques and introductory activities?
Presentation technigues are ways used by the teacher to present (introduce to learners for the
first time) new language such as vocabulary, grammatical structures and pronunciation.
Introductory activities are those used by a teacher to introduce a lesson or teaching topic.

Key concepts

Look at the presentation stages (the areas that are shaded) in these descriptions of two
lessons lor elementary-level secondary-school students. How are the stages difierent?

Presentation, Practice and Production (PPP) lesson

Task-based Learning (TBL) lesson

Aim: students learn the difference between
countable and uncountable nouns, and when to
use g and some with them.

Procedure:

1 Askstudents what food and drink they like at
birthday parties.

2 Stick on the board magazine pictures of
different party foods. (They should be a
mixture of countable and uncountable nouns
e.g. ice cream, sandwiches, cola. fruit,
bananas, chicken legs, cake, a box of sweets.)

3 Ask students the names of the food items,
write the names on the board under each
picture and then do a guick choral drill on the
pronunciation of these words.

4 Saytostudents: ‘'m having a birthday party
this weekend. I'd like a box of sweets and a

some cola and some fruit. I'd also like some
sandwiches, some banapas and some
chicken legs!

cake for my party. And I'd like someice cream,

Aim: students choose food and drinks for a
birthday party.

Procedure;

1

Hold a discussion with the students about
when their birthdays are, what presents they
would like, what good birthday parties they
have been to and what they like to eat and
drink at birthday parties.

Put students into small groups and give them
aworksheet with the pictures, names and
prices of lots of party food and drink on it.
Tell the students to do this task: choose the
food and drink they would like for a birthday
party for ten friends keeping within a price
limit e.g. S10.

The students do the task while the teacher
goes round the class listening and answering
any questions.

Each group tells the other groups what
decisions they have made.
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Presentation, Practice and Production (PPP) lesson

Task-based Learning (TBL) lesson

5 Say ‘I'd like a box of sweets’, ‘I'd like a cake’, I'd
like some fce cream’, etc., and ask students to
repeat each sentence chorally.

6 Point out to the students that you can count
some nouns but you can't count athers.
These are called countable and uncountable
nouns. You use a with singular countable
nouns and somewith uncountable nouns or
plural countable nouns.

7 Askthe students some concept guestions,

6 Thestudents ask the teacher questions about
any language they needed for the task and/or
the teacher tells the students about any
language she noticed they didn't know while
they were doing the task, e.g. the
pronunciation of some food words, the
grammar of uncountableand countable
nouns.

7 Students do a written exercise on the new
language.

e.g. ‘Which of the foad items on the board are
countable/uncountable/singular/plural?’

8 Students do a written gap-fill exercise, filling
the gaps with a or some.

g Students work in pairs with a worksheet of
pictures of food and drink items. One student
tells the other what they'd like for their party,
e.g. 'I'd like some/a ..., while the other student
takes notes. Then they swap roles.

The introductory stage of a lesson helps students to settle into the lesson and focus on is
content. There are two kinds of introductory activities: warmers and lead-ins. Warmers are
often used to raise students’ energy levels or to make them leel comfortable. They are not always
connected to the topic of the lesson, for example, they could be a quiz, game or pairwork
activity. Lead-ins focus on the topic or new language of the lesson. They can also focus and
motivate students and make a link betyeen the topic of the lesson and the students’ own lives
(personalisation). For example, it in one lesson students are going to read a text about the
Internet, rather than giving them the text immediately, we could do one or more lead-in
activities such as discussing with students how often they use the Internet, what they use it for
what their favourite websites are, etc. Or if in another lesson they are going to listen to a
conversation about lavourite television programmes, the lead-in activities might be making a lis:
of their favourite television programmes and discussing them with a partner. These activities will
probably lead on to teaching relevant vocabulary for the texts and comprehension tasks 1
follow.

If you look back at the PPP and TBL lessons on page 61 you will see that they too includs
introductory activities. Step 1 in the PPP lesson provides a lead-in to the topic, and steps 2 and 2
a lead-in for language needed for the lesson’s main aim. In the TBL lesson, steps | and 2 arc
lead-ins.

Key concepts and the language teaching classroom

The two lessons on pages 61-2 show two common and ditferent approaches to presenting nev
language items. The lesson on the lett is an example of a PPP lesson, the lesson on the right ar
example of a TBL lesson. There are many differences between them.
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Unit 15 Presentation techniques and introductory activities

In the Presentation, Practice and Production (PPP) lesson:

The lesson has a language aim.

The teacher lirst contextualises the new language, i.e. puts it into a situation which shows
what it means. (Step 1)

The teacher then makes sure that the students remember previously studied language
needed ro practise the new language by eliciting it, i.e. asking students 1o say the language
rather than giving it to them, and by doing a choral drill (getting the students to repeat as a
whole class what he/she says). (Steps 2—3)

The teacher next presents the new language and the students just listen. (Step 4)

The students then say sentences including the new language in a very controlled or
restricted practice activity, i.e. one in which they can use only the new language and
without making mistakes. (Step 5)

The teacher tells students about the grammatical nse of the new language. (Step 6)

The teacher asks the students concept questions, i.e. questions that check their
understanding ol the use ol the new language. (Step 7)

The students then carry out another controlled practice activity. (Step 8)

The students do less controlled or freer practice (i.e. where they can use their own ideas)
using the new language. (Step 9)

You can see that in a PPP lesson the teacher:

presents new language in a context

2 gets students to practise it in controlled practice activities

asks the students 1o use the new language in less controlled activities, in a communicative
way.

In the Task-based Learning (TBL) lesson:

The aim of the lesson is for the students to complete a task (an activity in which students try
1o achieve something real, and have to communicate 10 do so).

The teacher starts by holding a discussion on the topic of the lesson. (Step 1)

The teacher then gives the students tasks to do. (Steps 2, 3, 4, 5)

Then the teacher and students discuss any new or problematic language they needed for the
task. (Step 6)

Lastly, the students do an exercise on the new language. (Step 7)

You can see that in a TBL lesson the teacher:

gives students tasks to do
presents new language after students have needed to use it, and only presents language that
he/she or the students have identified as needed.

A PPP approach 1o presenting new language gives students an opportunity to practise language

in a safe learning environment where it is difficult to make mistakes. It can therefore be quite a
confidence-building approach for students. But it makes students learn language items they may
not be interested in or ready 1o learn and gives them few opportunities to really use the language
for communication. The TBL approach, on the other hand, allows students to find new language
when they want 1o, and to use language experimentally and creatively lor real communication. In
this way it puts second language learners in a situation which is quite similar to the one in which
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children learn their first language. Some learners may [ind this approach to language learning
exciting and challenging. Others may wish lor more guidance and structure to help them.

PPP and TBL are not the only ways of presenting new language. It is also possible, for
example, Lo present new language to learners alter they have met it in a reading or listening text
which is first used for comprehension. Another possibility is to hold a discussion on a topic and
introduce new language in the context of the discussion; another one is to give learners a task
that requires them to use new language, then alter the task, present the new language to them
and then give them another task to practise the new language (Test-teach-test).

Presenting new language involves making various choices:

» When to present the new language? Before (as in PPP) or after (as in TBL) learners try to use
the new language?

» What and how many language items to present (new grammatical structures, new
vocabulary, new lexical phrases, new functional exponents, new topics)? In PPP the teacher
makes this choice; in TBL the teacher and/or the learners make the choice.

= What context to present the new language in? In both TBL and PPP new language items are
presented in a meaningful context, i.e. one that shows the meaning of the new language,
and is personalised.

» Whalt aids to use 1o help create the context, e.g. pictures, video, cassette, a worksheel?

= How to show the meaning or use of the new language, e.g. explanation, translation,
presenting through a situation?

» What aspects of the new language to present, i.e. one, some or all of the (ollowing:
meaning/use, pronunciation, grammar, spelling?

Introductory activities involve the teacher in selecting interesting and relevant warmers and
lead-ins. The warmers make the students feel comlortable and ready lor the lesson, and the lead-
ins introduce the topic of the lesson and main language points needed by the learners to
complete the main tasks ol the lesson. You may not always need to do warmers as learners may
arrive at a lesson ready to learn.

The ways you present new language or introduce lessons will depend on your learners — their
level, interests, age, what language they already know. weaknesses and strengths in English and
learning styles. They will also depend on the resources available to you in your school and the
approach to presentation used in your coursebook.

See Unit 16 for types of activities and tasks. Unit 18 for selecting language for presentation and planning a
lesson, Units 23-25 for resources and materials useful for presentation and Unit 26 for classroom functions
often used by the teacher to present new language.

FOLLOW-UP ACTIVITY JEtaorrl ey oy
Which of these are presentation activities?

1 The teacher says two new [unctional exponents and asks the learners to repeat them.

2 The learners read a newspaper article and do a comprehension task on it.

3 The learners ask the teacher how to say ... in English and the teacher tells them.

4 The teacher points out to learners that in the task many ol them mispronounced the word
station, She asks them to repeat it after her.
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5 The learners have a discussion.
6 The learners translate a short poem into their own language.
7 The teacher uses a picture story to create a context for introducing e and she.

REFLECTION
Think about these comments from teachers. Which do you agree with and why?
1 TBL is close to the way we learn new language in our first language.

2 Learners preler a PPP 1o a TBL approach.

3 Ialways present new language in the same way as I was taught at school.

DISCOVERY ACTIVITIES

1 Look at a unit in-your coursebook that presents new language. Does it use PPE TBL or
another approach?

2 Present some new language 1o a class using PPP and Lo another using TBL. Analyse the
strong and weak points of each. Put your analysis in your TKT portfolio.

3 For more ideas on presenting new language, read Chapter 9 of Learning Teaching by Jim
Scrivener. Macmillan 1994.

4 Find or create some warmers. Do one with a ¢lass and in your TKT portfolio, note the effect it
had on the learners and the lesson.

5 Use the TKT Glossaryto lind the meaning ol these terms: definition, icebreaker; illustrate
meaning, lexical approach. situational presentation.
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TKT practice task (Sec page 176 for answers)

For questions 1-6, match the parts of a presentation stage with the names listed A-G.
There is one extra option which you do not need to use.

Parts of a presentation stage Names
went, came, chose, swam, ate, thought, ran
2 The teacher tells the learners about a wonderful
holiday she went on last summer.
Photos of last summer’s holiday.
4 The teacher asks: 'When am | talking about, the
past, the present or the future?'
5 The teacher drills pronunciation of new words.
6 The teacher says: 'We use the past tense to talk about
actions in the past that have completely finished.’

BAsEBsEssssETEREREEBRERTRS R R tessnsEERBnES L N saEARRRRRRE R AN
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A concept question

B aids in presentation

C context for presentation

D freer practice activity

E language selected for
presentation

F controlled practice activity

G explanation of use

w
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and skills development

What are practice activities and tasks for language and skills
development?

These are activities and tasks designed 1o give learners opportunities to practise and extend their
use of language, such as new vocabulary, functional exponents or grammatical structures,
or of the subskills of reading, listening, speaking or writing. There are many different kinds of
activities and tasks with dilferent names and different uses.

Key concepts

Here are two writing activities. Can you find three teaching differences between them?

Activity 1 Activity 2
Complete these sentences about yoursell Write an invitation inviting vour [riends
with cant or cant. to your birthday party.
] Locssnios SWIITL « Invite them.
A s speak Mandarin. s Tell them:
= il (R play the guitar. the date
[ A use a compuler. the time
) b run very fast. the address of the party.

We can see that both these activities give learners an opportunity to use language, but in
different ways.

Activity 1 Activity 2
s isa controlled/restricted practice = isaless controlled/freer practice
activity because learners can only use activity because the language the learners
certain items of language will use is not carefully limited or
» focuses on accurate use of language . controlled
= is a gap-fill exercise. = focuses on communicating a message
+ isatask.

The same kinds of ditferences can also be seen in other activities for speaking, writing and
learning new language. Drills (guided repetitions), copying words or sentences, jazz chants,
dictation and reading aloud are other examples of controlled practice activities. In freer activities
the teacher or the materials do not limit the language that learners use. Examples of these are:
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discussions; solving problems through exchanging ideas; sharing or comparing ideas,
information or experiences; writing emails, stories, letters, invitations or compositions.

Here are six more activities. What skill/subskill/language do they focus on? What is the name
of the type of activity?

1 Read the story. Then answer these
questions:
a How old is the girl?
b Where does she live?
¢ What is her lriend’s name?

4 Listen to the tape, and in pairs fill in
this form:
GUEUSTIAMIE? et asiionmninsansss
Girl's address: .............
Name of girl's friend: .....cevcvvrecemrreerienen.

2 A Listen to the tape and choose the
best answer:
The children’s school is:
a near their house
b near the shops
¢ opposite the post office
B Now listen again. Are these
sentences irue or false?
a Theschool is new.
b The classroom is big,
¢ The library has many books.

5 Work in pairs. Each of you should use
one of these role cards.

A Your triend has a problem. Give
him/her the best advice you can.

B You have a problem. You want to
go to university, but you find
studying very difficult. Ask your
friend for advice.

6 Getinto groups ol four. Find out which
[ood your [riends like and dislike most.

3 Look at these pictures and then read
the story, Put the pictures in the
correct order. Write the correct
number (1-6) under each picture.

Ask:
Which food do you like most?
Which food do you dislike most?

Here are the answers to the questions above:

Activity | Skill/subskill/language Type of activity
1 Reading for specific Wh- questions (questions beginning with question words:
information e.g. which/what/how/when/why) for comprehension
2 Listening for specific A Multiple-choice questions (an activity in which you
information choose the best answer from three or more possible answers)
B True/False guestions (an activity In which you decide
whether statements are correct or incorrect)
3 Reading for detail Ordering
4 Listening for specific Form filling
information
5 Fluency in speaking / freer | Role-play (an activity in which you imagine that you are
practice of new language someone else in a specific situation)
6 Accuracy in speaking / Survey (finding out the opinions of a group on one topic)
controlled practice of new
language
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We can see that activities can ditfer in several ways: the skill or subskill they focus on; what
type they are and what interaction patterns they use. The kinds of skills or the language they
locus on and the interaction patterns they use are not fixed. So, for example, multiple-choice
questions could be used for reading, listening or grammar activities and can be done
individually, in pairs or in groups. Similarly, lorm-lilling could be used for reading, listening, or
grammar practice, and done individually, in pairs or in groups.

Activities 5 and 6 both involye learners talking to one another to exchange information they
don’t know. This means they are talking in order to communicate, not just to practise language.
This kind of activity in which learners exchange information that only one ol them has is called
an information gap or a communicative activity.

An activity may focus on accuracy or communication depending on how it is introduced by
the teacher or the materials. For example, the survey above is focused on accuracy because it
limits the language that learners use to ask and answer two specific questions. If the
instructions for the activity were ‘Find out about your [riends’ likes and dislikes in food’, this
would not restrict learners’ choice of language and the activity would focus on communication.

Key concepts and the language teaching classroom

« When selecting activities lor practising language or the skills of speaking or writing, we need
to decide whether to do a controlled practice or a [reer practice activity, an activity that
tocuses on accuracy or on communication.

« When choosing activities for developing skills, we need to decide which skill or subskill to
focus on,

» Lessons usually consist ol a series of linked activities. There are several different ways ol
linking activities in lessons. These are just some of them:

1 PPP: Preseniation — controlled practice activities — freer practice activities

2 TBL: Discussion — tasks — presentation — focus on form

3 Skills-based lessons: Warmer and lead-in —+ comprehension tasks —+ post-task activities
Example 1: A listening skills lesson
Lead-in: discussing the topic of the listening and learning any important new vocabulary
-+ Comprehension tasks: listening to the recorded conversation and answering multiple-
choice gist questions about it -» listening to the conversation again and completing a form
with specific information — Post-task activities: brief discussion of the topic of the
conversation,

You can see that the comprehension activities (for listening or reading) start with
focusing on more general levels of comprehension before moving on to subskills that
require paving more detailed or specific attention to the text.

Example 2: A 1opic-based lesson which develops several skills

Lead-in: speaking about the topic and doing related language work — Tasks: listening to 3
recording about the topic -+ reading a text about the topic — Post-task activities: discussing
the topic and/or focus on the language of the topic — writing a composition about the
topic,

See Units 18 and 20 for planning activities for lessons and Unit 26 for language useful to the teacher for
carrying outactivities.
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FOLLOW-UP ACTIVITIES JEEarr by Aoty

1 What do these activities aim to develop? Put them into the correct column.

Communication Accuracy

A choral drilling ol pronunciation
B role-play

C dictation

D discussions

E gap-fll exercise

| F story writing

G copying words

H repeating new words

I describing pictures

J learning conversations by heart
K problem solving

2 Which skill(s) could these activities be used to develop?

A story completion

B form-filling

C information gap

D true/false questions
E role-play

REFLECTION
Think about these learners” comments:
1 Tdont like doing lots of different activities —it’s confusing.
2 [ like doing a mixture ol activities with some focusing on accuracy and some on [luency. That
really helps me learn.

DISCOVERY ACTIVITIES

1 Look through two pages of your coursebook. Gan you name all the different kinds ol
activities it contains? What is the purpose of each activity?

2 Look al hitp://www.learnenglish.org;uk to see lots of different activities for developing skills
and language. _ _ _

3 Look back over this unit and find a type of activity that you have never taught before. Try it
with one of your classes. Did it work well? Was it successful? Write up your thoughts in your
TKT portfolio. _ - -

4 Use the TKT Glossary 10 find the meaning of these terms: chant, jumbled pictures, labelling,
prioritising, project wark.
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TKT practice task (See page 176 for answers)

For questions 1-7, match the descriptions with the teaching activities listed A-H.
There is one extra option which you do not need to use.

N -

a0 s W

Teaching activities

A problem solving
B arole-play

C labelling

D choral drilling
E formfilling

F agame

G asurvey

H project work

Descriptions

The teacher says a word and asks all the learners to repeat it together.

The teacher puts learners in pairs and asks one of them to act as a lost tourist asking the way,
and the other as a local person giving directions.

The learners use maps to work out the best way to get from Xto Y.

The learners listen to a tape and complete a timetable.,

The learners ask all their classmates their opinion about something and then note it down.
The learners go to the local museum, the library and the Internet to find out about dinosaurs.
They then make an exhibition of wall posters about them.

The learners choose names of objects from a list and write the names under pictures of the
objects.
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What are assessment types and tasks?

Assessment means judging learners’ performance by collecting information about it. We
assess learners for different reasons, using different kinds ol tests (types) to do so. Assessment
tasks are the methods we use lor assessing learners. We can assess learners informally or
formally. Informal assessment is when we observe learners to see how well they are doing
something and then give them comments on their performance. Formal assessment is when
we assess learners through tests or exams and give their work a mark or a grade.

Key concepts

List all the reasons you can think of for assessing learners.
There are several reasons why we might want 1o assess learners:

1 Atthe beginning of a course we might give them a test to find out what they know and don’t
know. This is called a diagnostic test. The information from the assessment helps us decide
what 1o teach and which learners need help in which areas of language.

2 When learners go to a language school or evening classes, the school may want to know what
level the learners are, so they give them a Lest. This is called a placement test. We use the
information from a placement test 1o decide what level of dlass the learners should go into.

3 Alter we have linished teaching a part of a course we may want to {ind out how well learners
have learnt it. This is called formative assessment. I we use a test for this purpose it is
called a progress test. We use the information from formative assessment to decide if we
need to continue teaching this area or not, and to give learners feedback on their strengths
and difficulties in learning in this area.

4 At the end of a term or course, we may assess learners to see how well they have learnt the
contents of the whole course. This kind of assessment is called achievement or summative
testing. Learners usually receive a score or mark from this kind ol testing and sometimes
leedback on their performance.

5 Sometimes learners take tests to see how good they are at a language. This kind of test is
called a proficiency test. The contents of the test are not based on a course or syllabus that
the learner has followed.

Learners can also assess themselves (self-assessment) or one another (peer assessment).
They usually do this informally with checklists 1o guide them. The reason for using both of these
kinds of assessment is to help learners to understand their language use and performance better,
and so become more autonomous.

There are many different assessment tasks, e.g. gap-fill, multiple-choice questions,
true/false questions, ordering, correcting mistakes, taking part in interviews, conversations or
role-plays, writing letters or compositions, dictation. There are some important differences
between these tasks:
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Some tasks are like tasks we use outside the classroom to communicate, e.g. a conversation,
an interview, a letter, reading a leatlet for prices. These tasks test communication skills.
Some tasks, e.g. gap-lill, test the accuracy of language use. We do not use them to
communicate, and they do not test communication skills.

Some tasks, such as gap-fill or choosing between pairs of sounds, just test one thing, e.g.
learners” knowledge of the past tense, or their ability to distinguish between sounds.

Some tasks, such as a composition or a conversation, test many things together. A
composition, for example. tests spelling. handwriting. punctuation, grammar, vocabulary,
organisation of ideas and luency of writing. A conversation can test pronundiation,
appropriacy, accuracy, fluency and interaction.

The answers to some kinds of assessment tasks are easy to mark because they are either right
or wrong, ¢.g. in multiple-choice, true/false, gap-fill and diciation tasks. These are called
objective tests.

Marking some kinds of tasks, e.g. compositions, role-plays, stories, interviews, involves
judging many things together, e.g. for writing: spelling, handwriting, punctuation, grammar,
vocabulary. organisation of ideas, [luency of writing. The learner may do some of these
things well but others poorly. The mark we give (o the learners” answers in these kinds of
tasks depends on our judgement. These tasks are called subjective tests.

Another kind of assessment method is a portfolio. This is a collection of learners’ work,
which the learner creates him/herself. or with the teacher, during a course. Often it also
contains comments on the work written by the learner or classmates. Porttolios can be used
lor formal or informal assessment.

Some informal assessment methods are: observing learners’ spoken or written work and
answers to comprehension tasks: keeping notes on the learners’ performance; asking
learners to complete sell- or peer-assessment sheets. We often use informal assessment
methods to assess areas such as attitude and effort, particularly with young learners and
teenagers. Informal assessment is often followed up by leedback to the learners on the
strengths and weaknesses of their performance. and suggestions for how to improve.

Key concepts and the language teaching classroom

Assessment can affect what we teach, how we teach and our learners” motivation for
learning. It is very important lor tests to have a good inlluence on teaching and learning.
Some assessment tasks are easy to write and to mark. But do they reflect what we are
teaching and what learners need to vse the language for? We should not use a particular
testing method just because it is easy 1o use and easy to mark.

To really reflect the level of learners’ learning, the content and methods ol progress and
achievement tests should reflect the content and methods of our teaching.

Feedback to learners on what they got right or wrong, their strengths and weaknesses, and
what they can do to improve, is very important, Through feedback, assessment helps
learning.

Inlormal assessment is often much more suitable for assessing young learners than [ormal
assessment. This is because their ways of thinking and learning are based on experiencing
and communicating.

See Unit 21 for including assessment in teaching and Units 28, 31 and 32 for correcting learners’ work and
giving feedback.
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FOLLGW‘IUP ACTIVITY (See puge 173 [or aaswers)

Here are ten assessment tasks. Can you name them and say what they aim to test?

.

The learner looks at a simiple picture story, then tells the story to the teacher,

The learners listen 1o a recording describing the appearance of a girl. Then they complete a
picture of the girl by drawing her.

Learners take part in a speaking activity in which they act out parts.

The learners answer some simple questions about themselves orally.

The learners complete blanks with the correct form of the verb to have,

The learners choose the correct words for some pictures, and write them under the pictures.
The learners repeat words after the teacher.

The learners research and write about a topic,

The learners fill in sheets about their own progress.

The teacher keeps notes on learners” difficulties with the area being taught, then discusses them
with the learners.

b
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REFLECTION

1 How was your English assessed at school? Did assessment help you learn English?

2 Which are better assessments ol a learner’s English: tests that focus on communication or tests
that focus on accuracy?

3 Which is more helpful to teaching and learning: informal or formal assessment?

DISCOVERY ACTIVITIES

1 Look back to the reasons for assessment on page 71. Which kinds of assessment take place in
vour school?

2 Look at a test from your coursebook, Decide on its purpose. Does it use objectiveor
subjective tasks? Does it focus on accuracy or communication? Does it match what and how
you teach?

3 Think of one of your classes. Whal are you teaching them now? How could you carry out

-some informal assessment of this area of learning? Write your answers in your TKT portfolio.

4 Use the TKT Glossary to find the meaning of these terms: cloze test, continuous assessiment,

matching task, open comprehension questions, oral test, sentence completion.
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TKT practice task (See page 176 for answers)

For questions 1-5, match the instructions with the terms listed A-F. There is one extra option which
you do not need to use.

Terms

A labelling

B jumbled sentences
C picture composition
D matching

E gap-ill

F discussion

Instructions
1 Read the sentences and complete the blanks with one word only.
2 What are the names of these things? Write the name beside each picture.
3 Draw a line between the words on the left and their meanings on the right.
4 Exchange ideas on the topic with your classmates.
5 Look atthese and write the story they tell.
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TKT Module 1 Practice test

A sample answer sheet is on page 168.
For questions 1-5, match the example language with the grammatical terms listed A-F.
Mark the correct letter (A-F) on your answer sheet.

There is one extra option which you do not need to use.

Example language Grammatical terms
m my, your, our subject pronouns

| 2] that, which, who
@ we, you, she
\E during, after, until

possessive adjectives
prepositions of movement
relative pronouns

prepositions of time

mm B O m

E‘ through, along, towards interrogative pronouns

For questions 6-10, choose the best option to complete each statement about the uses of
grammatical structures.

Mark the correct letter (A, B or C) on your answer sheet.

[é:] We use superlative forms of adjectives to

A describe equal things or people.
B show differences between groups of things or people.
C compare things or people to a whole group they are part of.

@ We use will to express

A obligation in the future.
B decisions about the future.
C fixed plans.

\g We use the passive to

A say what happens to the subject of the sentence.
B show that the verb is not important.
C focus on the object of the verb.

5



TKT Module 1 Practice test

| 9 | We use tag questions to

A show surprise.
B check that something is true.
C express obligation.

|1_0| We use conjunctions to

A link words or sentences.
B make topic sentences.
C make adjectives stronger.

For guestions 11-16, match the examples of words with the lexical categories listed A-G.

Mark the correct letter (A-G) on your answer sheet.
There is one extra option which you do not need to use.

Examples of words

\1_1_| trees, flowers, grass

]E‘ two, too; blue, blew; pair, pear

@ down in the mouth, green fingers, a pain in the neck
@‘ take off, give in, get out

|i5| calmly, nationality, childhood

@] lucky, fortunate; sad, miserable; awful, terrible

O Mmoo O W Xr

Lexical categories
idioms

suffixes

synanyms

lexical set

prefixes
homophones
phrasal verbs

For guestions 17-24, look at the following questions about phonology and the possible answers.

Choose the correct option A, B or C.
Mark the correct letter (A, B or C) on your answer sheet.

lﬁi Which is the correct phonemic script for weekend?

A /witkend/
B /wikend/
C /jitkend/
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'EB_ Which option shows the correct word stress for telephone?

A telEphone
B TELephone
C telePHONE

IE What is a phoneme?

A The smallest sound.
B The smallest sound that has meaning.
C A symbol representing a sound.

{_@| What meaning does the main stress on John give to this sentence?
| gave the book to John.

A | was the person who gave John the book.
B |only gave a book to John, nothing else.
C John was the person | gave the book to.

@J Which of the following ends with a consonant?

A banana
B carrot
C potato

'_3_2 What is a contraction?

A A shortened form of a word.
B Two words made into one.
C Thefirst letters of several words.

23| Which of these words is stressed on the first syllable?

A re°stricted
B °paragraph
C substi*tution

EI In which of these words is the first letter a voiced sound?

A table
B forget
C dark

TKT Module 1 Practice test

77



TKT Module 1 Practice test

For questions 25-30, match the example language with the functions listed A-G.
Mark the correct letter (A-G) on your answer sheet.
There is one extra option which you do not need to use.

Example language Functions

@‘ I'm not sure if I'll go or not. persuading

26| Please come with me. | really want you to. giving personal information

@| What do you think of his idea? SHRRING BRBILON
= iving advice

28] I'm 15 next birthday. e

— expressing uncertainty
29| Can | stay out late tonight?

@| Hey, listen, listen.

asking for an opinion

[y e ¢ Y o p L6 s R o Y I -

asking for permission

For questions 31-35, match the speaker’s words with the speaking subskills that he is talking about
listed A-F.

Mark the correct letter (A-F) on your answer sheet.

There is one extra option which you do not need to use.

Subskills

connecting your ideas
interacting

pronouncing accurately
using language accurately
speaking fluently

om ) W

using language appropriately

Speaker’'s words
31/ Sometimes | hesitate a lot or speak extremely slowly.

@ | always try to make eye contact with people when | speak to them.
@ You often need to use polite language when you meet people in formal situations.
_§d: | was so tired that | made lots of mistakes in my grammar.

35 It's quite difficult to speak with the right accent, so they often don't understand me.



TKT Module 1 Practice test

For questions 36-40, match the descriptions with the reading and writing subskills listed A-F.
Mark the correct letter (A-F) on your answer sheet.
There is one extra option which you do not need to use,

Subskills

A extensive reading
handwriting
scanning

editing

skimming

mm o0

planning

Descriptions
l3_6_: You read things really quickly — just to find specific information.
5_7"; Before you write long texts, like essays, you work out which order to present your ideas in.
@ You go through some parts of long texts slowly and carefully and through others quickly.
_3_§| You need to learn to shape your letters correctly.

@ You often need to read what you've written and change it to make it easier to understand.

For questions 41-45, match the descriptions of the learners’ preferred ways of learning with the
learning styles listed A-C.

Mark the correct letter (A-C) on your answer sheet.
You need to use some options more than once,

Learning styles

A Conformists: these learners prefer to learn about language
rather than communicate. They like depending on the teacher.

B Concrete learners: they enjoy the social aspects of learning and
learning from experience.

C Reflective learners: they prefer to have the opportunity to think
carefully about their answers before giving them.
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TKT Module1 Practice test

Preferred ways of learning
The learner likes:
|4_1| doing role-plays and writing letters to real people.

‘3_2‘ having quiet time to analyse problems.
‘4__3\ working through a grammar book with guidance.
\@ going to the centre of town to chat to tourists.

‘@ having time to edit his work before giving it to the teacher.

For questions 46-50, match the teacher’s decisions with the considerations about learning listed A-C.
Mark the correct letter (A-C) on your answer sheet.

You need to use some options more than once.

Considerations about learning

A therole of errors

B motivation

C learning style

Teacher’s decisions
l ﬁ] The teacher decides not to correct the learners during a fluency activity.

[ﬁ | The teacher decides to sing a song with the class who are disappointed with their test results.
‘4_8_| The teacher decides to let one learner work by himself as he works better that way.
@I The teacher decides to read the class a story they all really like.

|@| The teacher encourages learners to ask for clarification when they don't understand one another.
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TKT Module 1 Practice test

For questions 51-55, choose the best option to complete each statement about language learning.
Mark the correct letter (A, B or C) on your answer sheet.

?ll Interlanguage is

A alanguage only learners use.
B alanguage like English.
C alanguage just used by children.

E{ L1 learners process language

A after they fully realise what it means.
B until they can use it correctly and appropriately.
C because they try to avoid making mistakes.

@ When L2 learners overgeneralise new language they

A need to be corrected quickly.
B are experimenting with language.
C are not paying attention to grammar.

[5—4\ Developmental errors

A cannot be avoided.
B block the language learning process.
C help learners understand correct grammar.

|§] Both L1 and L2 learners

A make errors due to interference.
B focus frequently on the form of language.
C pick up language from their surroundings.
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TKT Module 1 Practice test

For questions 56-63, match the coursebook activities with the terms listed A-l.

Mark the correct letter (A-l) on your answer sheet.

There is one extra option which you do not need to use.

157]

82

Terms

A information gap
free writing
brainstorming
role-play
jumbled text
multiple-choice

form filling

X T m a0 W

prioritising

wh- comprehension guestions

Coursebook activities

Read the text and choose the best description of the children.
a) The children played with the ball.

b) The children didn't want to play with the ball.

¢) The children couldn't find the ball.

Card A Card B
Talk to your partner and find out Answer your partner's questions and
about his/her family. find out about his/her hobbies.

Here is a list of eight objects you might need on a seaside holiday. With your partner,
number them 1-8 for how important they are to take with you.

toothpaste sunglasses a good book your mobile phone

a camera your credit card a guidebook a swimsuit

The paragraphs in this story are in the wrong order. Read them and number
them in the correct order.




TKT Module 1 Practice test

@I Complete the blanks with information about yourself.

NamB: siuievsvinenisis -V (- L s ‘
AdAress: ......cvereremores Nationality: .......cocvvvnne '
Favourite activity(ies): .................. Name of best friend: ..................

@ Listen to the conversation and then write answers to these questions:
a) Where does the boy live? .........c........

b) When does he get up? .....occoeviiiiass

¢) Who does he often play with? ..................

d) How does he get to school? ..oooeeeeennen,

e) Why does he like going to school? .......covevreene

62] Card A Card B
You are lost. Ask a passer-by the You are in Nathan Street. A fourist
way to the National Museum. asks you the way to the National
Museum. Tell him/her the way.

63 I With a partner, make a list of all the words you know about food.

For questions 64-69, look at the following descriptions of assessment activities and three possible
terms for each one.

Choose the correct option A, B or C.
Mark the correct letter (A, B or C) on your answer sheet.

[63] The learners listen to two classmates carrying out a role-play and then give them feedback
on their performance.

A asubjective test B teacher assessment C peer assessment

@ The teacher monitors two learners in her class carrying out a role-play. She takes notes on
their performance.
A aplacement test B informal assessment C adiagnostic test

@ At the end of term the learners look at their written work, select some of it and put it in a folder
for the teacher to grade.
A formative assessment B aprogress test C aportfolio
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TKT Module 1 Practice test

|_6_7| The learners do a gap-fill exercise for which there is only one answer for each gap.

A an achievement test B an objective test C continuous assessment

@ The learners answer questions guiding them to assess and grade their own compositions.
A anoral test B formal assessment C self-assessment

@ The learners do a test to see how goed they are at English in general.

A awritten test B acloze test C a proficiency test

For questions 70-74, match the teacher's words with the purposes of the presentation activities
listed A-F.

Mark the correct letter (A-F) on your answer sheet.
There is one extra option which you do not need to use.

Purposes of the presentation activities

setting the context
concept checking
explaining meaning
focusing on pronunciation

using aids to convey meaning

mT Mmoo O W X

drilling

Teacher's words
|E Can you give me another word with the same meaning?

[71] Listen. The stress is on the fourth syllable: ‘accommoDAtion’.
|E| We use it to clean our teeth.
|_7—S| Today we're going to talk about inventions.

|EI Look, here’s a picture of one.



TKT Module 1 Practice test

For guestions 75-80, match the classroom activities with their main teaching purposes listed A-G.
Mark the correct letter (A-G) on your answer sheet.

There is one extra option which you do not need to use.

Classroom activities Teaching purposes
|7_5H‘| Helping learners to use dictionaries A giving contralled practice
@ Class discussion B developing understanding of coherence
|ﬁ e and cohesion
S C developing listening skills
78| Vocabulary quiz D giving fluency practice
79| Jumbled paragraphs E introducing the topic of a lesson
|@ Substitution drill F developing learner autonomy

G revising
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(T[T ] resources for language teaching

Lesson planning and use of

Part1 Planning and preparing a lesson
or sequence of lessons

Unit18 Identifying and selecting aims

How do we identify and select aims?
Aims are what we want learners to learn or be able to do at the end of a lesson, a sequence
(i.e. a series) of lessons or a whole course. Aims may focus, lor example, on a function or a
grammatical structure, on the vocabulary of a particular topic or on developing a language
skill. Aims, especially for younger learners, may not always focus on particular areas of
language. The aim of a lesson may also be listening to a story for pleasure or encouraging a
positive attitude towards the [oreign language. To identily and select the most appropriate aims,
we need to ask ourselves two questions:

What do my learners already know?

What do they need to know?
The answers to these questions will help us to make sure that the aims are the right ones lor a

. particular group of learners at a particular time.

86

Key concepts

Loak at the table.. Can you work out what the difference i§ between main aims, subsidiary
aims and personal aims?

Main aim Subsidiary aims Personal aims
To practise making polite requests | Grammar: to revise modal auxiliary verbs. | To improve my
in the context of making holiday | Functional exponents: Could/Would you ...? | organisation of

arrangements. Vocabulary: to consolidate lexis for travel, | the whiteboard; to
Example exponent: Could you accommodation, give clearer

give me some information about Phonology: to focus on intonation. examples.

hotels? Speaking: to give controlled oral practice.

A main aim, like the one above, describes the most important thing we want 1o achieve in a
lesson or sequence of lessons. For example, we may want learners to understand and practise
using new language: to reinforce or consolidate (i.e. to make stronger) the use of language
they already know by giving them further practice; or to revise language they have recently




Unit18 Identifying and selecting dims

learnt. On a lesson plan the main aim should also include an example of the target language we
are planning to teach.

As well as a main aim, a lesson may also have subsidiary aims. Subsidiary aims show the
language or skills learners must be able 1o use well in order to achieve the main aim of tf
lesson. In the éxample on page 86. the main aim is to practise making polite requests: the
subsidiary aims describe the language and skill that learners will need to make these requests,
Stating both main and subsidiary aims is a good way of making sure that our lesson plan focuses
on what we want our learners to learn, or to be able to do, It enables us to see how the lesson
should develop. from one stage (or part) to the next. building up our learners” knowledge or
skills in the best possible order.

In addition to learning aims for the learners, we may also want to think about our own
personal aims as teachers. Personal aims show what we would like to improve or [ocus on in
our own teaching. Like the ones in the table on page 86, these might be about improving the
way Lhat we handle aids and materials or particular teaching techniques, or they might be about
our relationship with the learners, Here are some more examples:

e

+ to iry different correction techniques

¢ 1o remember to check instructions

» to write more clearly on the blackboard/whiteboard

s 10 make more use ol the phonemic chart (a poster with phonemic symbols)
s o gel learners to work with diflerent partners

¢ 10 get quieter learners 1o answer questions.

Identilying and selecting aims are the lirst steps in planning a lesson. Once we have decided
on the aims, we can design or select the most appropriate activities, put them in the best order
and choose the most suitable teaching aids (things we can use to support our teaching in the
classroom) and materials. After the lesson, we can look back at this part of the plan to see
whether we have achieved our aims, i.e. whether we have succeeded in teaching what we
planned to teach. This also helps us to select the most appropriate aims for future lessons.

Key concepts and the language teaching classroom

» The syllabus (i.e. the course programme) and/or the coursebook will give us a general
direction for planning our teaching. To decide on specific aims lor a particular lesson, however,
we should think about our learners’ needs and the stage they have reached in their learning,

« We can identily and select appropriate personal aims in a similar way, i.e. by looking back at
earlier lessons we have taught and thinking about things that worked well and things we
want to improve.

= We should not confuse aims and procedures. Aims describe what the learners will learn or
what they will be able to do with the language, while procedures — for example, listening to a
recording and answering questions about it — are what the teacher and learners will do at
each stage of the lesson.

» Aimsshould not be too general. “To teach the past simple’ or ‘to develop learners’ reading
skills” do not say enough about the purpose of the lesson. More specific aims might be ‘10
intfroduce and practise the past simple for talking about personal experiences’ or ‘to give
learners practice in predicting content, scanning for specific information and guessing
meaning from context’.
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+ We shouldn’t plan to do too much in a lesson. The amount we plan to cover will depend on

the length of the lesson and the learners’ level.

= Learners also need to know what the lesson is going 1o be about. It is often helpful 1o
announce our aims (or 1o write them up on the board) at the beginning of the lesson, and/or

10 repeal them at the end.

» Leamers of all ages find it helpful to know why they are doing things. For younger learners
the aims of a lesson can be described in very simple language, focusing on the things they will
do in the lesson and the language knowledge they will take away from it. (For example,
“Today we're going to read a story and learn how to describe people in English’.)

See Unit 19 foridentifying the different components of a lesson plan, Unit 20 for planning an individual lesson
or asequence of lessons and Units 23-25 for the selection and use of materials, activities and aids.

FOLLOW-UP ACTIVITY Neraui e

The procedures in the table below show a sequence ol activities for a lesson with the main aim ol
developing intermediate students” confidence and skill in informal conversation. The subsidiary aims

for the lesson (A-H) are in the wrong order. Put them in the right order so that they match the

correct procedures.

Procedure

Subsidiary aims

1 Students move around the classroom to find
students with matching halves of sentences.

A « to givestudents fluency practice
« to practise using target language ina
meaningful context

2 Theytalkin pairs about what they find

difficult in listening to informal conversation.

B - to develop peer correction skills

3 They hear an informal conversation and
identify speakers, place and situation.

C « tolisten for detalled Infarmation
to focus students’ attention on target
language

4 They listen again and fill in missing phrases
in the transcript.

D « to practise gist listening
« tocreate a context

5 Repetition drill: students practise key
phrases. Pairs practise simple two-line
exchanges using key phrases.

E « togetstudents actively involved
to put students into pairs

6 Pairs write and practise theirown
conversation from role cards, using key
phrases where possible. Several pairs perform
and record conversations.

F - togive students confidence in speaking
through controlled practice

7 Class comment and suggest improvements
to grammar and vocabulary.

G » toreview the whole lesson
« tagivetheteacher feedback

8 Students discuss what they have learnt.

H « 1o raise awareness of what the lesson aim
will be
to encourage personal involvement




Unit18 Identifying and selecting aims

REFLECTION _
Think about these comments from teachers. Which do you agree with and why?

I Toften discover what my aims are while I am teaching the lesson. Sometimes I only find out
when the lesson is over.

2 Learners don’t want to know about aims. They just want to get on wiih the lesson.
3 My coursebook always tells me what my aims should be.

'DISCOVERY ACTIVITIES'

1 Look at the teacher’s book for your coursebook. Does it deseribe the aims of units and/or
lessons? 1f so, do you think they are appropriate for your learners? Make notes in your TKT
porttolio.

2 In your portiolio, list your main aims, subsidiary aims and personal aims lor the last lesson
you taught and the next one you are planning for the same class.

3 For useful ideas about selecting and describing aims, have a look at:

Chapter 5, Section 2 of Learning Teaching by Jim Scrivener, Macmillan 1994
the first section (‘Planning’) of Action Plan for Teachers — A Guide to Teaching English by Ca]lum
Robertson with Richard Acklam, downloadable free from:
hittp: /iwww.teachingenglish.org.uk/download/books_notes/Action_Plan.pdf
4 Use the TKTG;'oss.;zry to find the meaning of these terms: highlight, stiniulate discussion.

5 Can you match the verbs and nouns listed below to make three phrases that describe

:.eachng aims? Use the TKT Glossary to check youranswers.

raise confidence
arouse  awareness
give interest
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TKT practice task (See page 176 for answers)

For questions 1-7, match the lesson summaries with the lesson aims listed A-H.
There is one extra option which you do not need to use.

Lesson summaries

1 Learners put jumbled sections of a text in order. The teacher focuses on conjunctions, time
expressions, pronouns, etc. Learners make notes on a similar topic, and then they produce a
similar text.

2 Learners look at a town map and discuss the best route from the station to a hotel, and then they
listen to a conversation on cassette and compare their route with the one on the cassette.

3 In pairs, learners read different texts about soldiers’ duties, and then they exchange information
about them. Pairs work together to complete lists of rules for soldiers, using must, should,
doesn't/don’t have to.

4 Learners brainstorm vocabulary and ideas on the topic, and then in groups they draft the text for
a leaflet to advertise their town to tourists. Groups then exchange texts to make corrections
and/or suggest improvements.

5 Learners listen to a dialogue and identify the tense the speakers use to talk about future
arrangements. The teacher checks understanding. Learners do repetition drills, and then they
practise using the structure in a guided role-play.

6 Learners work in large groups to brainstorm ideas on different roles, and then form new groups
for a role-based discussion. The teacher monitors the discussion.

7 Learners match words with pictures, and build up word maps, which they compare and
develop. Then they work together to produce entries for a class dictionary.

Lesson aims
A to practise listening for detail
B to practise writing for a communicative purpose
C to present and provide controlled practice of the present progressive
D to revise and practise modal auxiliary verbs
E to train learners to learn autonomously
F to give learners oral fluency practice
G to raise awareness of how to join sentences and paragraphs
H to revise and consolidate vocabulary
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Unit19 Identifying the different components of a
lesson plan

How do we identify the different components of a lesson plan?

Choose the comparison that you think best describes a lesson plan.

A lesson plan is like ... an instruction leailet a photograph a story aroad map
a computer programme a series of road signs a written surmmary something else:

A lesson plan is a set of notes that helps us to think through what yve are going to teach and how
we are going to teach it. It also guides us during and after the lesson. We can identify the most
important components of a lesson plan by thinking carefully about what we want our learners 1o
do and hiow we want them to do it.

The main components ol a lesson plan show us what the lesson is [or (the aims) and what
the teacher and the learners will do during the lesson and how they will do it (the procedures).
Other components help us to think about possible problems and remind us of things we need 1o
remember about the learners. So a lesson plan is most like a road map or a series of road signs,
i.e. something that shows us where we are going and how we are going to get there — although
we may sometimes find that during the journey we have to take a ditferent route!

Here are some ways a lesson plan helps the teacher.

Before the lesson Writing down the aims and the procedures for each stage of the lesson
helps us to make sure that we have planned the best possible sequence
to enable us to achieve those aims.

During the lesson The plan can also help the teacher to check timing - the amount of
time we plan for each stage - and to check that the lesson is following
the sequence we decided on.

After the lesson We can keep the plan as 2 record of what happened, making any
changes necessary to show how the lesson was different from

the plan. We can then use the planand notes to help plan the next
lesson. (At this stage, the plan may be more like a photograph, a
story or a summary, giving us a record of the lesson.)
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Key concepts

A lesson plan can include the following headings. Which ones do you think should always
appear? Which ones may only appear sometimes?

Lesson plan headings

Level and number of learners | who we are planning the lesson for

Timetable fit how the lesson is connected to the last lesson and/or the next one

Main aim(s) what we want learners to learn or to be able to do by the end of the
lesson

Subsidiary aims other things we want learners to be able to do during the lesson
because they lead to the main aim

Personal aims aspects of our own teaching we want to develop or improve

Assumptions what we think learners already know or can already do related to the
aims

Anticipated language things that learners may find difficult

problems

Possible solutions action we will take to deal with the anticipated problems

Teaching aids, materials, useful reminders of things to take to the lesson

equipment

Procedures tasks and activities for each stage

Timing length of time needed for each stage

Interaction patterns ways in which learners work at different stages, i.e. individually, in
pairs, in groups, as a whole class

Homework

It is usually a good idea to anticipate possible problems and solutions, but in a revision lesson we
may not need these headings. Also. we may not have personal aims for every lesson, and we
may not always give learners homework!
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Key concepts and the language teaching classroom

Look carefully at this example of part ol a lesson plan which aims to introduce and praci

language for giving advice. Then read the points below,

e

you, I'd, !

Timing Procedure Subsidiary aims Alds and materials. Imterattion os==m
5 minutes AsK students who Warmetr/lead-in: [0
they ask for Bet students talking Pairwork
advice ifthey and Introduce
have a problem, the topic
10 minutas Discuss typical To create context Magazine pictures Teacher—
problemns for young To revise modal Whiteboard whole class
people; elicit auxlliary verbs
language to ask for To elicit/introduce
and give agvice. vocabulary
5 minutes Show headlines for To get students QHP Teacher —
students 10 guess ready for reading whole class
the content of letters To predict content
1o the advice page in To use students’
ateen magazine own knowledge
15 minutes Students read To check predictions Photocoples of 1st group work
different mini-texts, Intensive reading Six problem page 1
then sumrmarise the To Introduce the letters 2nd group work
contentof the letters. structure 'if lwere (new groups)

* When we make a lesson plan, we need to ask ourselves how the procedures we have
planned will help to achieve ouraims and to make sure there are strong connections
between the different stages.

» We also need to consider variety, i.e. how we can use different activity types, language
skills and interaction patterns. Learners of all ages need different activities in a lesson, but
this is espedially important for vounger learners.

= During the lesson we should teach the learners, not the lesson plan! We must be prepared, if
necessary, Lo change our plan while we are teaching. Il we have a clear plan, we will be more
aware ol what we are changing and why. We can include some dilferent possibilities in a
lesson plan, e.g. an extra activity to use if learners take less time than expected 10 complete a
task, and this can help if we are not sure how well parts of the plan will work.

See Unit 18 for identifying and selecting aims and Unit 20 for planning an individual lesson or a sequence of

lessons.
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FOLLDW"U P ACHVTTY (See fadge | 73 for answers)

Some of the teacher’s notes for this lesson plan are missing. Put the notes A-E in the correct
places in the plan.

Lesson plan headings Teacher’s notes
|| Timetable fit 1
Main aim(s). 2
Subsidiary aim(s} 3 To listen for detall toa mode| story
Personal aim(s) 4
Assumptions 5 Students canalready form tenses accurately
Anticipated language problems 6 Students may use presenttenses
Possible solution #
Procedures 8

A To enable students to use past tenses accurately and put events in order in simple narratives
B Students listen to the model story, then in groups, plan and write their own stories

C Use gestures to remind students to use past tenses

D To follow on from work on past tenses and to prepare for the storytelling project

E To make sure that board writing is-clear and readable

REFLECTION

Think about these comments from teachers. Which do you agree with and why?

1 Written lesson plans are helpful when you first start teaching, but experienced teachers don't
need them. I'plan all my lessons in my head.

2 Lesson plans don’t help me teach because I always try to respond to learners’ needs during the
lesson.

3 Writing a lesson plan is the important thing. I always have a written plan, but often I don’t
look at it while I'm teaching.
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DISCOVERY ACTIVITIES

1 Try out different ways of writing lesson plans —e.g. in columns, on cards—to find out which
style suits you best. Have a look at Chapter 8 (‘Why did 1 do it like this?") of Children Learning
English by Jayne Moon, Macmillan 2000, for some useful examples.

2 In your TKT portfolio, collect examples ol plans you write for different kinds of lessons. Also
write conunents on what the strong and weaker points of the lesson were, and what you
would change next time.

3 For some good ideas about lesson planning, read tyo short articles on planning by Callum
Robertson, BBC English at:
http:/iwww.teachingenglish.org.uk/think/methodology/planning1.shtml and
htp://www.teachingenglish.org.uk/think/methodology/planning2.shiml

4 For more detailed advice on planning and [urther examples of how to write a plan, look at
Chapter 22, Sections A, B1-3 and C of The Practice of English Language Teaching (third edition)
by Jeremy Harmer, Pearson Education Ltd 2001 and Chapter 8 of Teaching Practice Handbook
(second edition) by Roger Gower, Diane Phillips and Steve Walters, Macmillan 1995.

5 For lesson plans on a wide variety of topics that you can download free, visit:
http://www.in2english.com/teaching
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TKT practice task (See page 176 for answers)

For questions 1-7, match the stages of the lesson with the subsidiary aims listed A-H.
There is one extra option which you do not need to use.

Lesson stages

Check vocabulary from the last lesson.

Introduce the topic and elicit/present new words and phrases.
Learners reorder jumbled paragraphs of a text.

Learners match words in the text with possible meanings.
Learners answer true/false questions.

Learners underline examples of reported speech.

Learners exchange texts and give feedback.

SN OB W N =

Subsidiary aims
A focus on form
B deducing meaning from context
C peer correction
D check detailed comprehension
E contextualise and pre-teach vocabulary
F check learners' awareness of text organisation (pronouns, linking, etc.)
G controlled practice of target structure
H revise language already learnt

L L R R R T T sEsEmEn sEssassEERRsi RS sasnnnn srmnnan sERmsannnn
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Unit 20 Planning an individual lesson or a
sequence of lessons

How do we plan an individual lesson or a sequence of lessons?

When we plan an individual lesson, we need to think about its aims, the ‘shape’ of the lesson
and the kind of techniques that are most appropriate for a particular group of learners. For
example, il we are infroducing a new grammatical structure, we might choose a Presentation,
Practice and Production (PPP) approach or a Task-based Learning (TBL) approach. Skills
lessons, too, have regular shapes that ‘we can use to organise lesson plans: lor example, for
receptive skills, we usually plan tasks or activities for learners to do before, while and after
reading or listening; for productive skills, there is usually an introductory stage 10 set the scene
(i.e. to explain the context) and a feedback stage after the speaking or writing activity.

We also need to think about the connections between the aims of the lesson and the
procedures we will use to achieve those aims. The available materials, the length of the lesson
and the information we have about our learners will all help us to identily possible procedures.
But the most important thing is to make sure that the materials, tasks and activities we select are
the ones that will help a particular group of learners to achieve the aim we have identified. o

A sequence of lessons is a number of related lessons that develop language knowledge
and/or language skills over a period of time. Sequences may develop a single topic or language
area, or may involve topics or language areas that are very closely connected. Here are three
examples:

Structural sequentce Integrated skills sequerce Project work
1 revision: past simple 1 vocabulary I reading and listening
2 revision: present perfect development: describing about free time
3 contrast: past simiple places (function: activities
vs. present perfect describing) 2 class survey and
2 reading: choosing a research: sport and
holiday entertainment
3 writing: letter to a {riend 3 preparation of a poster
narrating holiday display to show results
experiences (lunction: ol survey
narrating)
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Key concepts

Planning an individual lesson

When we plan an individual lesson, we have to ask ourselves a number of questions

+ Will the topic be interesting and motivating for my learners?

« Are the activities and teaching materials at the right level for all the learners?

« Have I planned enough for the time available? Do | need any extra material?

» Have [ planned too much for the time available? Are there any stages I can cut if necessary ™
« Have [ thought about exactly how to start and end the lesson?

= Does each step in the lesson help 1o achieve the aim?

Planning a sequence of lessons

Look at these tliree teachers’ schemes of work (i.e. outline plans) for a sequence of four
lessons. What do vou think might be the advantages and disadvaniages of cach scheme?

Scheme A Scheme B Scheme C
Week 3 « Grammar « Grammar revision « Class discussion of advantages
» Vocabulary (past tenses) and disadvantages of living in the city
« Vocabulary (free « Revise and extend vocabulary
time activities) » Focus on comparative and superlative
+ Practice exercise adjectives and adverbs; practice
(from coursebook) exercise
Week 4 - Listening « Checkvocabulary « Reading: personal stories:
» Speaking « Reading (emails) students order sections of text
« Speaking - fluency « Focus on text organisation
activities « Writing: students’ own stories
« Peer correction (where students
correct one another)
Week 5 + Reading « Quick revision: work - Listening: song - group transcription
« Writing from Weeks 3 and 4 « Grammar game (snakes and ladders)
« Listening (e.g. holiday to revise work on comparatives and
story) superlatives
+ Grammar focus + Pronunciation practice: focus on /a/
(reported speech)
- Writing (reportof story)
Week 6 « Test « Speaking (role-play) « Review of grammar and topic
» Feedback - Group work: producing sections of
tourist brochure for students’ town

Unit 20 Planning anindividual lessonarz z22 _smce = =

A scheme of work helps us plan a sequence of lessons in the best way 10 cover the school
syllabus or the units of a coursebook in the time available. It also helps us to think about
what we want to achieve and what materials we might need. It also helps us to include enough
variety across our lessons. Teacher and learners need clear aims beyond the single lesson and
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need o see how lessons are linked to each other. Here are some of the main advantages and

disadvantages of the three schemes of work on page 97:

Scheme | Advantages Disadvantages

A Leaves teacher free to Gives no details of what will happen in these lessons and
respond to learners’ needs. | sodoes not remind the teacher of general aims or what
materials to prepare.

B Quite detailed. Some Probably the most useful of the three schemes of work.
sense of direction. Not too much detail or too little, but the teacher will
probably need to return to itand add more detail week by
week to turn' it Into a set of lesson plans.

(G Very detailed. Gives very Difficult to predict several weeks ahead exactly what
clear sense of direction. learners’ needs may be, so the teacher will need to return
frequently to the scheme of work and change it if necessary.

You can see that schemes of work are less detailed than lesson plans. Like any individual lesson,
a sequence ol lessons should have a logical and learning-friendly progression and a good
balance of approaches and activities. Like a lesson plan, a scheme of work helps us to identify

our aims and make sure we choose materials and procedures that match those aims.

Key concepts and the language teaching classroom

= Ir'sa good idea to make lesson plans look as simple as possible, so notes are better than full

sentences, and there's no need 1o describe every step in great detail. However, we may want
to write down some important things in a complete form —for example, prompts for drilling,
questions to check learners” understanding, instructions, etc.

A lesson plan should be clear and easy to read during the lesson. Different colours, boxes,
underlining, ete, are useful. 1t is often helpful to include drawings of the way the blackboard
(orwhiteboard) will look at different stages.

Variety is very important both in a sequence of lessons and in a single lesson. We should
avoid always doing the same kinds of things in the same order, e.g. always beginning the
lesson with a conversation or always ending with a role-play. There are several dilferent
ways of introducing variety into lessons. Here is a list of things we can vary:

pace — quick and fast-moving or slow and reflective

interaction pattern — individual, pairs, groups, whole class

skill — productive or receptive

level of difficulty — non-demanding or requiring effort and concentration

content - changing from one language point to another; from one subject
to another

mood - light or serious; happy or sad; tense or relaxed

exciting or calming activities — ‘stirring’ (lively and active) or ‘settling’ (quietening down)

(adapted from A Course i1 Language Teaching by Penny Ur, Cambridge University Press 1996)
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= Learners may well require more [requent revision than the coursebook provides. A scheme
of work is a good way to make sure that we recycle language (i.e. use it again) and include
regular revision activities during a sequence of lessons.

s Coursebook units are often arranged around a specific topic (such as sport or relationships)
which may be a useful way of linking together a sequence of lessons. This kind o! sequence
gives us the chance to develop particular areas of vocabulary, but learners may feel that the
lessons are repetitive, so we need plenty of variety of texts and tasks.

See Units 5-8 forskills-based lessons, Unit 18 for identifying and selecting aims and Unit 19 for identifying the
different components of a lesson plan.

| FOLLOW-UP ACTIVITIES % page | 74 for answers)

1 The lesson suminaries 1-6 below are part of a scheme of work to introduce and practise languzage
for describing people, clothes and places. Complete the scheme of work with the correct
summaries (A, B or C) lor lessons 1, 5 and 6.

A Project work: groups prepare poster displays (magazine photographs)
Writing: descriptions of people and places (further practice of functional language)
B Listening: descriptions of people
Present new vocabulary and check pronunciation: lexical sets for describing people (flashcards
and board drawings)
Writing: descriptions of students in class
C Video (TV police drama): focus on descriptions of people
Role-play in pairs: police interviews (practice of new language) — whole-class correction

Scheme of work

2 Reading: descriptions of clothes (from teenage magazine)
Vocabulary: dictionary work
Writing: descriptions of people and clothes -» peer correction (pairwork)
3 Vocabulary: descriptions of places and people (photographs)
Practice exercises (coursebook)
Speaking: describe-and-draw activity (pairwork)
Writing: descriptions of places drawn in speaking activity
4 Vocabulary: pictures of people, clothes and places
Grammar: comparative and superlative adjectives
Practice exercises (coursebook)
Speaking: general knowledge quiz (whole class)
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REFLECTION

[n the scheme of work in Activity |, which lesson or lessons:

A has/have a variety of pace?

B use(s) different interaction patterns?
C practise(s) receptive skills?

D practise(s) productive skills?

E increase(s) the level of ditficulty?

F has/have a change ol topic?

G has/have a change of language focus?
H is/are lively and active?

1 is/are calm and quiet?

Think about these comments from teachers. Which do you agree with and why?
1 The coursebook gives me everything 1 need to plan a sequence of lessons.

2
3

Il Tdo a scheme of work, [ don't have 1o spend so much time planning individual lessons.
[ want to respond to my learners” needs from lesson to lesson. A scheme ol work stops me
from doing that.

100

DISCOVERY ACTIVITIES

‘Design a scheme of work for your next few lessous, Then summarise the aims of your
sequence of lessons as a handout for leamers or a poster for the classroom wall. Put a
copy in your TKT portfolio.

- For some very practical ideas on planning, look at Chapter 7 of Planning Lessons and

Courses by Tessa Woodward, Cambridge University Press 2001 and Planning Classwork:

A Task-based Approach by Sheila Estaire and Javier Zanén, Macmillan 1994.

Project work is a good way of planning a motivating sequence of lessons with plenty of
variety. For ideas on planning project work and some good examples, have a look at this
website:

hitep:/ /www.teachingenglish.org.uk/think/methodology/project_work.shtmi

4 Use the TKT Glossary to find the meanings of these terms: guiged discovery. student-centred,

[teacher-centred.
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TKT practice task (See page 176 for answers)

For questions 1-5. look at the lessons in the project work sequence below and fill in the missing
lessons from the options listed A-E.

A Some learners look for information on the Internet or in the library and make notes; some plan
surveys to find out information from others using questionnaires.

B Groups exchange their work, check it and make final suggestions for editing.

C In each group learners read each other's work, and make suggestions for editing.

D Groups plan their work and decide how to share tasks.

E Learners plan their writing or carry out survey interviews.

Project work sequence

Aim: for learners to produce a class magazine

= Explain project aims; whole class decides on list of topics; form interest groups

+ Make copies of the magazine for other classes to read.

--------------- R N T
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How do we choose assessment activities?

Assessment means collecting information about learners” performance in order to make
‘judgements about their learning. We may choose to assess formally (through tests and
examinations) or informally. We can carry out informal assessment during a lesson by
monitoring (i.e. listening carefully) and observing learners while they are doing ordinary
classroom activities. Informal assessment is an important way of checking how our learners are
getting on, but of course we can‘t assess all our learners all the time during lessons. To gel more
information about the progress of individual learners, we also need to carry out formal
assessment (e.g. a class test).

When planning assessment, we need to think lirst about our reasons for assessing learners.
Then we can decide when and how often to assess them, and choose what methods of
assessment we are going 1o use.

Key concepts

What are the differences between formal and informal assessment?

We can summarise the differences between formal and informal assessment under the headings
of assessment tasks, marking and purpose:

Formal assessment Informal assessment
Assessment | - tests - normal classroom teaching and learning
tasks « examinations activities
» homework tasks
Marking « learners receive grades - teacher keeps records of progress but does not
(%, A-F, Pass/Fail, etc.) give grades
Purpose + to assess overall language - feedback for the teacher (i.e. to find out
ability (proficiency test) how successful our teaching has been)
« to assess learning at the end « to help usimprove our procedures or choose
of a course (achievement test) different materials or activities for future lessons
« to assess learning at the end - feedback for learners about what they can do
of part of a course (progress test)|  and what they still need to work on
« to decide if learners can
continue to the next level
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Key concepts and the language teaching classroom

Formal assessmient

Formal assessment can consist of tasks with single answers (e.g. multiple-choice
questions, matching task. true/false questions) that are easy to mark. Objective test
tasks like these will give us information about learners” knowledge of particular language
items and specific areas of language skills. Some formal assessment makes use of more real-
life tasks, such as oral interviews, letters and essays, to get information about learners’
general ability 1o use spoken and written language.

When we prepare a class test, it is important to include a number of different tasks, so that we
get a good picture of our learners’ strengths and weaknesses, and to test the main things we
have taught.

We need to choose assessment tasks very carefully for young learners. making sure that the
tasks arc lamiliar and not too ditficult or too abstract.

Informal assessment

L

The amount of informal assessment we do depends on a number of things:

— the size of the class

—the age of the learners (informal assessment is especially useful for young learners for
whom formal test tasks are olten too abstract)

—the language knowledge or skills we want to assess

— the frequency ol formal tests or examinations.

It is important lor learners to know that we are assessing them, and to know how and when

we are doing it.

To carry out informal assessment of productive skills in larger classes, we probably need to

assess small numbers of learners in different lessons. We can record our opinions on a record

sheet or [ill in a check list.

We can carry out informal assessment of receptive skills by checking learners’ answers to

reading or listening tasks, and taking notes on their performance.

We can make separate assessments of learners’ grammatical and lexical knowledge by using

language games or quizzes, or by monitoring practice activities and making a note of frequent

errors. We can then give teedback to individuals or to the whole class, or return to the

problems later in a revision lesson.

We may also wish to assess other things such as motivation and effort. We can do this by

observation and also by talking to learners about their learning.

It is important 1o keep records of informal assessment, especially in larger classes, so that we

have the information we need to report or give feedback on our learners’ progress. These

records can be quite simple, with headings lor, ¢.g, grammar, vocabulary, language skills,

motivation and general progress against each learner’s name.

We need to plan informal assessment in the same way as we plan our teaching.

Formal and informal assessment

We may use some ol the same methods for both formal and informal assessment (e.g.
assessing learners’ spoken language in an interview). In the case of productive skills, whether
the assessment is formal or informal, we need to judge learners” performance against clear
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descriptions of different levels of skill. These may be general descriptions of speaking or
writing, or they may give separate descriptions of different subskills. Here are two examples
for speaking. They are designed to assess a wide range of ability.

Example 1

5 Speaks very well —very few errors.

4 Speaks quite well —some errors, but message is always clear.
3 Has some difliculties in speaking — frequent errors and not always clear.

2 Has serious problems in speaking — only very limited ability to communicate.
1 Almost unable to communicate.

Example 2
Accuracy Fluency Pronunciation
5 | Grammatical and lexical Speaks fluently without Very clear; stress and
accuracy extremely high. hesitation or searching for intonation help to make
words. meaning clear.
4 | Quite accurate; some errors, Some hesitation and Generally clear; reasonable
but meaning is always clear. sometimes has to search for | control of stress and
words. intonation,
3 | Frequenterrars; meaning is Quite hesitant; limited range | Frequent errars; not always
not always clear. of vocabulary and structures. | clearenough to understand.
2 | Very frequent errors; difficulty | Extremely hesitant; very Very frequent errors; often
in making meaning clear. limited range of language very difficult to understand.
available.
1 Almost unable to communicate.

See Unit 17 for assessment types and tasks.

FOLLOW-UP ACTIVITY

Read the following statements and decide whether they are true (T) or lalse (F).

eyalnnan 153 (ararciisye
(e pade (o< [er answens)

We can use homework tasks lor informal assessment.
Objective tests have many ditferent possible answers, and this makes them dilficult to mark.
In the best formal tests learners should only have to do a lew different tasks.

Irs important for learmers to know when we are assessing them informally.

We can sometimes use games and quizzes for informal assessment.
The methods we use lor formal assessment are always different from those we use for informal
assessment.

1
2
&
4
5
6
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descriptions of different levels of skill. These may be general descriptions ol speaking or
writing, or they may give separate descriptions of different subskills. Here are two examples
for speaking. They are designed to assess a wide range of ability.

Example 1
5 Speaks very well — very few errors.
4 Speaks quite well — some errors, but message is always clear.
3 Has some difficulties in speaking — frequent errors and not always clear.
2 Has serious problems in speaking — only very limited ability 1o communicate.
1 Almost unable to communicate.
Example 2
Accuracy Fluency Pronunciation
5 | Grammatical and lexical Speaks fluently without Very clear; stress and
accuracy extremely high. hesitation or searching for intonation help to make
words. meaning clear.
4 | Quite accurate; some errors, Some hesitation and Generally clear; reasonable
but meaning is always clear. sometimes has to search for | control of stress and
words. intonation.
3 | Frequent errors; meaning is Quite hesitant; limited range | Frequent errors; not always
not always clear. of vocabulary and structures. | clearenough to understand.
2 | Very frequent errors; difficulty | Extremely hesitant; very Very frequent errors; often
in making meaning clear. limited range of language very difficult to understand.
available.
1 Almost unable to communicate.

See Unit 17 for assessment types and tasks.

FOLLOW-UP ACT[V]TY_ P (See page 174 for answers)
Read the following staterments and decide whether they are true (T) or false (F).

We can use homework tasks for informal assessment,

Objective tests have many dillerent possible answers, and this makes them difficult to mark.

In the best formal tests learners should only have to do a few different tasks.

It’s important for learners to know when we are assessing them informally.

We can sometimes use games and quizzes for informal assessment,

The methods we use for lormal assessment are always different from those we use for informal
assessiment,

[=, RV, IS -SRI C
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Unit 21 Choosing assessment activities

Think about these comments from teachers. Which do you agree with and why?

1 1don’t have time for informal assessment. I'm lar too busy teaching.

2 Most ol my assessment is informal. It's much better than formal testing as a way of linding out
what my learners can do.

3 My learners have regular tests, so 1 don't need to do much informal assessment,

_DISCOVERY ACTIVITIES

1 Look at the next three units in your coursebook. What opportunities are there for informal
assessment? In your TKT portlolio, keep a record of the assessment tasks you use.

2 Fordetailed information on ways ol carrying out informal assessment, have a look at
Chapters | and 2 ol Assessiment by Michael Harris and Paul McCann, Macmillan 1994 and
‘Classtoom Assessment’ by Pauline Rea-Dickins. Chapter |1 in Teaching and Learning i the
Language Classroom by Tricia Hedge, Oxford University Press 2000.

3 A language portlolio is a very good way of learners keeping a record of their own progress.
An example is downloadable free, together with a Teacher’s Guide, from:
http:iwww.nacell.org.uk/resources/pub_dli/portfolio.htm

----- B

TKT practice task (See page 176 for answers)

For questions 1-7, match the instructions for the assessment tasks with the assessment aims listed
A-H.
There is one extra option which you do not need to use.

Assessment aims

A to assess oral fluency

B to assess accurate pronunciation

C to check knowledge of vocabulary

D to check grammatical knowledge

E to assess writing skills

F tocheck awareness of stress

G to check knowledge of functional exponents
H to assess gist reading skills

Instructions for assessment tasks
1 Use the notes to make complete sentences. Put the verbs into the correct form.
2 Choose the correct heading for each paragraph.
3 Reply to the advertisement, explaining why you are the best person for the job.
4 Find the words in the text which match the following definitions.
5 Discuss the problem with your partner and try to find the solution.
6 Choose the most appropriate response for each of the following situations.
7 Listen and underline the word that the speaker says most strongly.

---------------------- L L e T T



Part 2 Selection and use of resources and
materials

Unit22 Consulting reference resources to help in
lesson preparation

How do we consult reference resources?

Reference resources are all the sources of information about language and about teaching that
we can refer 1o for help in lesson preparation. They include reference materials, such as
dictionaries and grammar books, books and articles about methodology in teachers’ magazines,
the teacher’s book accompanying a coursebook that contains answers and teaching ideas, and
websites on the Internet. Reference resources may also include people, for example, the Head of
Department or colleagues who teach loreign languages or other subjects. We consult relerence
resources by knowing where we can find the information we need and how to find it.

Key concepts
List as many reasons as you can think of for making use of reference resources.

When we are planning a lesson, there are many reasons for using reference resources. Some of
the main ones are as follows:

Checking the form and use of grammatical structures

Some grammar books are written for teachers. with very detailed explanations. Others,
designed for learners at different levels, use simpler language to give essential information about
grammatical structures. Grarnmar books for learners can help us to see what information our
learners need about grammatical structures and can provide us with suitable ways of describing
or explaining grammar. The easiest books to use are those organised in alphabetical order, or
which have a detailed index or table of contents. Some grammar books also include practice
exercises, which teachers (and learners) often find useful.

Checking the spelling, pronunciation and use of lexical items

The most useful dictionaries [or teachers to use themselves are advanced learners’ dictionaries,
which include example sentences, as well as information about the form and use of words. Most
of these are also available on CD-ROM and online on publishers” websites. Bilingual
dictionaries (which explain the meanings of words in the learner’s own language), including
electronic dictionaries, are useful when learners are looking for a word that they don’t know in
English. But these dictionaries usually give very little information about how to use a word. so
it’s a good idea for learners to check the words they find in a monolingual dictionary (i.e. one
that explains the meanings of words in the language learners are learning). Learner dictionaries,
like learner grammar books, can help teachers to find the most suitable ways of defining words
and giving examples of their use.
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Unit 22 Consulting reference resources to help in lesson preparation

Developing your own understanding of language

There are a number of books for teachers which aim to increase our language awareness (our
understanding of how language works) and our awareness of how 1o teach language. Thev
often include tasks that we can do by ourselves or with a colleague and detailed explanations
and comments as well as answers.

Anticipating learners’ difficulties

Reference materials about learners’ errors can help us anticipate particular language
problems that our learners might have. Many difficulties with vocabulary or grammar are the
result of interference from L1. Books or articles about specific differences between the
learner’s L1 and English can help to explain these problems,

Looking for new approaches to teaching lessons and new classroom activities

If we are looking for new approaches or activities; or if we want to give our learners something
different from their coursebook, there is a wide range ol supplementary materials (i.c.
materials you can use in addition to or instead of your coursebook), focusing on grammar,
vocabulary and particular skills. There are also very many teacher’s resource books with ideas
and materials for all kinds of lessons. Some of these provide a wide range of activities for extra
grammar or communicative practice, for example, while others focus on a particular type of
classroom activity, such as dictation or storytelling. Most of these books have very clear indexes,
giving information about timing, preparation, level, etc. There is also a growing number of free
websites with articles for teachers on different teaching topics.

Finding out how to use the material in your coursebook

Teacher’s books provide suggestions about how to use the material in the coursebook. Even if
the lesson planning ideas in the teacher’s book do not suit a particular teaching situation, it is
still useful to look at these suggestions, as it may be possible to adapt them. Some teacher’s
books include different possible ways of planning a lesson, as well as explanations of answers to
exercises and extra resources (i.e. things teachers can use to support their teaching in the
classroom), such as homework tasks and acivities for further practice.

Getting advice about particular lessons or teaching materials

Colleagues who have taught at the same level or used the same teaching materials may be able
to offer useful advice. As with the suggestions in teacher’s books, a colleague’s approach may
not suit us, but may help us to think about our own planning,.

Key concepts and the language teaching classroom

« Some grammar books and dictionaries may contain clearer explanations or examples. So
when checking a language item, we should try to look at more than one reference resource.

« Language changes, as new words appear and people stop using some older words.
Grammatical usage, too, changes slowly over time. One way to keep up to date is to use the
most recently published grammmar books and dictionaries.

« Dictionaries on CD-ROM have many extra features, such as practice activities, collocation
searches and audio recordings of pronunciation.
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¢ We can learn a great deal from other teachers” experiences. Many teachers’ magazines include
regular articles by teachers describing successful lessons they have taught.

¢ [t may be easier to visit websites than to lind the books and articles we need. There are many
sites on the Internet where we can lind tree resources such as lesson plans, worksheets
(pages with tasks and exercises on them that a teacher gives to learners during a lesson) and
ideas lor teaching. Some sites also offer simple programs [or making classroom resources, such
as crosswords and gap-fill exercises. The best way to find these materials is to visit one of the
sites that has lists of links to useful teaching resources on the Internet.

R (Suo pade |74 for amwers)
Try to find resources 1-10 below. Then decide which type of resource (A-D) they are.

1 A-Z of English Grammar and Usage by Geolfrey Leech, Pearson Education Ltd 2001
2 Cambridge Learner’s Dictionary, Cambridge University Press 2001

3 Discussions That Work by Permy Ur, Cambridge University Press 1981

4 Planning from Lesson 1o Lesson by Tessa Woodward and Seth Lindstromberg, Pearson
Education Ltd 1995

http://www.ruthvilmi.net/hut/LangHelp/Grammar

Working with Words by Ruth Gairns and Stuart Redman, Cambridge University Press 1986
http://www.preschoolrainbow.org

Motivating High-Level Learners by David Cranmer, Pearson Education Ltd 1996
Five-Minute Activities by Penny Ur and Andrew Wright, Cambridge University Press 1992
10 http://www.puzzlemaker.com

o el oy Ut

A language reference resources

B ideas for planning lessons

C resources lor teachers and learners producing their own materials
D materials tor very young learners

REFLECTION

1 What were the reference resources you used when you were studying English? Do they still
help you?

2 What are the reference resources you use most olten when preparing lessons? In what ways

do they help you?
3 If you had to go and teach in a place with very few resources, which three reference books

would you take with you?

In8



Unit 22 Consulting reference resources to help In lesson preparation

1 In your TKT portfolio, keep a record of the reference resources you use. Make notes of the
source (title and author, website address, etc.), the lesson(s) you taught and any comments
on the advantages or disadvantages of the resource.

2 Carry out an informal survey amongst your colleagues to find out what are the most popular
and uselul reference resources for the age(s) and level(s) ol learners you teach. Keep a
record of the results of your survey in vour portfolio.

3 Forsome good advice on using reference resources for finding information about language,
have a look at Chapter 12 of The Practice of English Language Teaching (third edition) by
Jeremy Harmer, Pearson Education Litd 2001.

4 For ideas on building up vour owr library of resources, look at Unit 12 (‘Building a Resource
Bank’) of LanguageAssistant by Clare Lavery, downloadable free from:
http:/Iywww.britishcouncil.org/languageassistant-manual htm

5 Twovery useful websites with large numbers of links to other sites with lesson plans, games.
ideas about teaching and many other resources ave: hittp://iteslj.org/links and
http://www.eastment.com

TKT practice task (See page 176 for answers)

For questions 1-7, match the teachers' descriptions with the reference resources listed A-H.
There is one extra option which you do not need to use.

Reference resources

A alanguage awareness book for teachers

B a book to help teachers use one kind of resource

C ateachers' magazine on the Internet

D a picture dictionary

E alearner's grammar book

F a monolingual dictionary

G abook about interference from different first languages
H a bilingual dictionary

Teachers’ descriptions

1 Sometimes | just need to check what a word means in my own language.

2 |f you teach beginners all the time, it's good to have a book that helps you keep up your own
language level.

3 | want my learners to read English definitions of English words.

4 |t gives me information about rules and usage, written in language | can use in the classrocom, and
there are exercises for learners, too.

5 My school has just got some new computers, and this book gives me the ideas | need about how to
use them.

6 My young learners find it easier o remember new words if they can see what things look like.

7 It has articles by teachers, lesson plans and worksheets you can print out and lots of useful links.
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Unit 23 Selection and use of coursebook materials

How do we select and use coursebook materials?

Coursebook materials are all the materials in a coursebook package that we use in the classroom
to present and practise language, and to develop learners’ language skills.

A coursebook package usually includes a student’s book, a teacher’s book and audio and/or
video recordings. The teacher’s book often includes the tapescript (i.e. the words learners hear)
of these recordings. Often there is also a workbook or activity book (a book with extra
practice material), and there may also be a CD-ROM or extra material on a website.

Teachers often base their selection of teaching materials (coursebook or supplementary) on
a ‘needs analysis’, i.e. a study of learners’ level, language needs and interests, using
questionnaires, interviews or diagnostic tests. This information helps to build up a class
profile (a description ol all the learners in the class) and shows what they have in common and
how they differ from each other. The teacher’s task is then to select the material that best
matches this profile.

Key concepts
What questions should we ask when selecting teaching materials?

We may not be able to choose our coursebook. but we can still make choices about what
materials in it to use. Decisions about whether — and how - to use the coursebook or part of it
will depend on the answers 1o a number of questions:

« Is the material visually attractive? Is it visually clear (e.g. using different colours, different
lonts, headings, etc.)? Does the visual material help learners to understand context and
meaning?

« [sit well organised? Can you and your learners follow the ‘logic’ of the material and find vour
way around the page or the unit quickly and easily?

= Isit culturally appropriate? Will the context(s) be lamiliar to learners?

« Isitsuitable for your learners” age and their needs and interests?

+ Will the topics be motivating to suit the age, gender, experience and personal interests of your
learners?

« Isit at the right level? Does it provide a clear enough context and/or explanations for learners
to understand new language?

» Does it give learners enough opportunities to use the language?

If the answer 1o any of these questions is ‘No’, then we have two choices:

to replace the coursebook material with materials with the same focus/aim from another
book or resource, such as a teachers” website or supplementary materials

to adapt the coursebook material, i.e. change it in some way to make it suitable for our
learners.
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Unit 23 Selection and use of coursebook materials

There are a number of ways to adapt material that is not suitable [or a particular teaching
situation. Here are some ideas:

form of tasks

learning style.

« You wanta change of pace.

« The coursebook often repeats
the same kind of task.

Strategies Problems Possible solutions
Extending + The task or exercise is too short. « Write extra items, following the same
material « The learners need more practice.. pattern,
Shortening » Thetask ar exercise is too long. + Useas much as you need, but do not
material « Thelearners don't need so much feel you have to use it all.

practice. + Give different parts of the text or task

to different learners.

Changing the v The task doesn’t suit the learners’ « Changetheinteraction pattern,

g.g. Usea matchingtask as 3
mingling activity (i.e. cneinwhich
learners move around thecla
this case to find their partner

In

J:

5
5

The learners need to learn or
practise things in a different order.

Changing the « The texts or tasks are too easy or = Make material more challenging. e.g.
level of the too difficult. learners try to answer comprehension
material questions before reading.

+ Make material less challenging, e.g.
break up a long text into shorter
sections.

Reordering » Theactivities in the units in the book | « Change the order of the material,
material always follow the same sequence. e.g. ask learners to cover up a page or

part of a page, so that they focus on
what you want them to do first.

Making use of all
the resources in
the book

« Thereis not enough practice
material in a particular unit.

« The learners need to revise particular
items.

+ You want to preview material in
a future unit.

« Useextra material from the book:
grammar summaries, word lists, lists
of irregular verbs, etc.

« Cive whole-book tasks, e.g. searching
through the book for texts. pictures,
language examples.

Key concepts and the language teaching classroom

s There may be good reasons lor leaving out part of a unit, or even a whole unit, but remember
that the coursebook is one of the main sources of learning (and revision) for our learners. So
they may lind it confusing if we do this too often.

¢ The coursebook will normally provide the main content for a lesson, while material that
needs to be more personalised [or the learners will probably come trom the teacher (or trom
the learners themselves). When planning lessons, think about what the coursebook gives
you, and what you need to add. For example:
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Coursebook provides: Teacher can provide additional:
* situation/context * warmer
* pictures = instructions

- dialogues (conversations between two | = role-play
people) and texts
« tasks and exercises « homework tasks

= [f we plan to reorder the material in the coursebook, we must make sure that this is possible,
i.e. that a task/exercise does not depend on a previous one.

= We can change the order of activities in the coursebook in order to introduce variety in one
of the following areas: pace, interaction pattern, sequence of skills practice, level of difficulty.
content, mood, efc.

= We should think about how to make material more attractive and interesting for learners and
how to bring material ‘off the page’, e.g. using mime, pictures, realia (real objects such as
clothes or food), etc.

See Units 13 and 14 for learner characteristics and needs, Unit 24 for the selection and use of supplementary
materials and Unit 25 for the selection and use of aids.

FOLLOW-UP ACTIVITIES FSUSEITRSEYTRT s

1 Selecta unit from your coursebook that you haven't used yet and answer the questions on
page 110.
2 In what way(s) will you need to adapt the material? Make notes in your TKT portfolio.

REFLECTION

Think about these comments from teachers. Which do you agree with and why?

I Iplan my lessons to respond to my learers’ needs, so I never use a coursebook.
2 lalways plan my lessons following the suggestions in the teacher’s book.,

3 T useall the material in every unit in the order given in the book.

4 [ use a coursebook, but [ change most of it so that learners don’t get bored.

5 I've got a good coursebook and I haven’t got time to adapt any of it.



Unit 23 Selection and use of coursebook materials

1 If you have colleagues who have used the same coursebook, {ind out from them what
worked well in their classes, what was less successtul and what they had to change. If you
are the first teacher in your school to use the book, keep a ‘coursebook diary” in your TKT
portiolio, and make notes about its advantages and disadvantages.

2 For turtherideas on using coursebooks, have a look at Chapter 4 of Teaching Practice
Handbook (second edition) by Roger Gower, Diane Phillips and Steve Walters, Macmillan
1995 and Chapter 5, Part 2 of Planining Lessons and Coutses by Tessa Woodward, Cambridge
University Press 2001. For ideas on using other materials, look at Chapter 4.3 of
Learning Teaching by Jim Scrivener, Macmillan 1994 and Module 13, Units One, Two and
Three ol A Course in Language Teaching by Penny Ur, Cambridge University Press 1996.

3 Youcan find some very interesting articles, discussion and resources on teaching without a
coursebook at http://www.teaching-unplugged.com

--------------------------------- L

TKT practice task (See page 176 for answers)

For questions 1-7, match the coursebook instructions with the activity aims listed A-H.
There is one extra option which you do not need to use.

Activity aims

A accurate use of a specific structure
B finding collocations

C reading for gist

D oral fluency practice

E finding connections in a text

F listening for detailed information

G writing a short story

H listening for gist

Coursebook instructions

Look quickly through the text and choose the picture that matches the situation.
Complete the sentences below using one of the following modal verbs.

Play the cassette again and answer the true/false questions.

Underline all the pronouns and draw arrows to show the nouns they refer to.
Chaoose the words that go together.

In groups of three, discuss the problem and decide on the best solution.

Look at the photographs and decide who you think is speaking.

------------------- R R LR ]
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Unit 24 Selection and use of supplementary
materials and activities

How do we select and use supplementary materials and activities?

Supplementary materials are books and other materials we can use in addition 1o the
coursebook. They include skills development materials, grammar, vocabulary and phonology
practice materials, collections of communicative activities and teacher’s resource materials.
Supplementary materials may also come from authentic sources (e.g. newspaper and
magazine articles, video, etc.). Some coursebook packages include supplementary materials and
activities specially designed to fit the coursebook syllabus, and there are also many websites
where you can download supplementary materials. We select supplementary materials and
activities first by recognising that we need something more than (or different from) the material
in the coursebook, and then by knowing where to find the most appropriate kinds of material.

Key concepts

Make a list of all the reasons you can think of for using supplementary materials and
activities. What are the advantages and disadvantages of using the supplementary materials in
the box below?

« aclass library of graded readers (storybooks that use simple language)
= skills practice books

« teacher's resource books

= websites

» videos

» language practice books (grammar/vocabulary/phonology)

» electronic materials (CD-ROMs, computer programs)

= games

There are various reasons why we might want to use supplementary materials and activities.
Some of the main reasons are as follows:

« toreplace unsuitable material in the coursebook

s tolill gaps in the coursebook

» to provide suitable material for learners’ particular needs and interests
= to give learners extra language or skills practice

s toadd variety to our teaching.

Coursebooks are organised according to a syllabus, and they are often carefully graded (i.e.
grammatical structures, vocabulary, skills, etc. are presented in a helpful sequence [or
learning), so that learners’ knowledge of the language builds up step by step through the book.
Supplementary materials and activities can provide variety in lessons and useful extra practice,
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class and maich the aims for particular lessons. Here are some of the possible advaniages and

Unit 24 Selection and use of supplementary materizls 2nd activitias

ut it is important 1o make sure that they fit into the learners’ programme, are suitable for the

disadvantages of different kinds ol supplementary materials:
Possible advantages Possible disadvantages
Class library of readers - encourages extensive reading | « language sometimes too
+ gives learners confidence simple
« may not be challenging
Skills practice books » focus on individual skills = may not fit coursebook
Teacher’s resource books + new ideas for lessons = ‘may not suit lesson aims
Websites - variety of lesson plans, - sometimes difficult to find the
teaching materials, other right material for the learners
resources
Video « provides visual context « equipment may not always
« source of cultural information be available
» shows body language + language may not be graded
Language practice books = Extra practice + repetitive exercises
« learners can work alone - littleor no context
without teacher's help
Electronic materials - motivation « difficult for teacher to control
- familiar technology for how learners are working
learners « little or no human feedback
Games » enjoyment « may not be suitable for older
« language practice learners

Key concepts and the language teaching classroom

Selection of supplementary materials and activities

L

Get to know what supplementary materials are available in your school. Use a questionnaire
or interviews for needs analysis (see page 110) at the beginning of the course to find out what
you will want to add to the coursebook when you are planning your scheme of work.
Supplementary language practice materials are not always accompanied by teacher’s books,
and the aims of activities may not be clear. When selecting material, therefore, you need to
think about exactly how it will replace or improve on material in your coursebook.

It may be useful to use authentic material (which is not designed for a particular level), in
order to give learners the experience ol working with more challenging texts and tasks.

The activities in materials designed to develop individual skills often include the use of other
skills, e.g. learners need to read a text before they carry out a listening task. or to do some
writing as a follow-up activity alter a speaking activity. When selecting materials and
activities, think carefully about all the skills that are required.

Many publishers produce materials [or practising separate language skills at different levels.
Teacher’s resource books, too, usually list tasks and activities according 1o level. Before
deciding to use these materials, however, you should chieck how appropriate the level is for
your learners. Think about the language they will need to understand or to produce.
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FOLLOW-UP ACTIVITY EESGNFEE
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Use of supplementary materials and activities

» Learners get used to the methodology in their coursebook. If you are using supplementary
materials with very ditferent procedures, you may need to give special attention to

instructions.

» You can adapt many supplementary materials lor use with classes at dilferent levels. The
texts used in these materials may not be graded, but you can grade the activities by making

the learners’ tasks more or less challenging.

» Games and extra communicative activities can provide variety and make learning fun. But
you need to think about your reasons for using them, so that your lesson still has a clear
purpose. Older learners may want to know why they are doing these activities.

See Unit 22 for consulting reference resources and Unit 23 for the selection and use of coursebook materials.

g IO

dnnwers)

Here are ten sets of instructions for the kinds of activities you might find in a book of

supplementary materials. For each one, decide:

—what level(s) it is suitable for (i.e. elementary, intermediate, advanced)

—what you think the aims are

— what materials (if any) the teacher needs to prepare

—if it focuses on particular language.

1 In pairs, compare your list of ideas for

staying healthy. Then agree on the six most

uselul ideas. Next, ger together with
another pair and decide on a group list of
the six best ideas. Put these ideas in order
according 1o their usefulness.

2 Describe the picture to your partner so that
s/he can draw it. When you have finished,

compare your pictures and discuss the
reasons for any differences.
3 Send one member of your group outside

the classroom to read the next sentence, He

or she must remember the sentence
without writing it down, then come back
and dictate the sentence to the group.

4 Use your dictionary to find as much
information as you can about your word.
Discuss with the other students in your

group how the meanings of vour words are

connected and then explain the
connections to the class.

10

Decide which stories are true and which
are false. Then choose one to tell to the
rest of the class lor them 1o make the same
decision.

Read the definition to the class for them to
guess the word.

Listen 1o the words on the recording and
check whether you have underlined the
correct syllables.

Correct the text so that it matches the
information in the picture.

Write the next part ol the story on the
computer, When you have finished, move
to the next computer and continue the
story you see on the screen.

Go 1o the blackboard and rub out one
word in the sentence, so that the words
that are left on the board still form a
correct sentence.



Unit 24 Selection and use of supplementary materials and activities

'REFLECTION

Think about these comments [rom teachers. Which do you agree with and why?

1 There’s more than enough material in my coursebook. 1 don't have time to use supplementan
materials.

2 My students get bored with the same book in every lesson, so I use supplementary materials as
oftenas 1 can.

3 I'd like to use supplementary materials more often, but I find it difficult to fit them into mv
syllabus.

DISCOVERY ACTIVITIES

1 Keep a record of the supplementary materials you use during one week’s teaching. Make
notes on the reasons for using the material. how it worked and what changes you would
make il you used it again. Put your notes in your TKT portiolio.

2 Choose two or three supplementary activities you have used recently. Make notes on the
«changes you would need to make to use the material at different levels.

3 For ideas on using —and making —supplementary materials. have a look at Module I3, Units
Four and Five of A Course in Language Teaching by Penny Ur, Cambridge University Press
1996, Chapter 11, Sections 2-7 of Learning Teaching by Jim Scrivener, Macmillan 1994, and
Chapler 4 ol Teaching Practice Handbook ( second edition) by Roger Gower, Diane Phillips and
‘Steve Walters, Macmillan 1995.

4 You can find more ideas for using supplementary materials at Dave’s ESL Calé
http://www.eslcale.com/ideas/index.html and a very useful list of links to other websites
where you ¢an find supplementary materials.at http://www.eastment.com/links.htm]
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TKT practice task (See page 176 for answers)

For questions 1-7, choose which book listed A-G could help a teacher who made the following
comments.
There is one extra option which you do not need to use.

Books

A The Internet and the Language Classroom Gavin Dudeney, Cambridge University Press

B Developing Listening Skills Shelagh Rixon, Prentice Hall

C Sounds Like This Katie Kitching, Belair Publications Ltd

D Simple Speaking Activities Jill Hadfield and Charles Hadfield, Oxford University Press

E Elementary Language Practice Michael Vince, Macmillan

F Literature in the Language Classroom Joanne Collie and Stephen Slater, Cambridge
University Press

G Words in Their Places: Graded Cloze Texts and Comprehension Exercises Lynn Hutchinson,
Hodder Arnold

Teacher's comments

1 I've been teaching for a long time, but | really need some fresh ideas for teaching grammar to
low-level learners.

2 I'm not sure how to use websites for teaching English.

3 I'm looking for activities to help my teenage elementary learners develop their fluency, but |
haven't got time to do a lot of extra preparation.

4 |I'minterested in using poems and short stories in my language classes.

| want a book that explains pronunciation and gives me some ideas about how to teach it.

6 My learners need lots of extra tasks for reading practice, but | haven’t got time to search for
supplementary materials at the right level.
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Unit 25 Selection and use of aids

How do we select and use aids?

Aids are the resources and equipment available to us in the classroom, as well as the resources
we can bring into the classroom. They include cassette recorders, CD players, video recorders
and overhead projectors (i.e. equipment with a light in it that can make images appear larger
on a screen), visual aids (pictures that can help learners understand), realia and the teacher
himsell/hersell! We select and use aids by thinking carefully about the main aims and the
subsidiary aims of a lesson, and then choosing the most appropriate ones.

Key concepts

Look at the following list of classroom equipment. What other teaching purposes can vou
think of for each item?

Classroom equipment Main teaching purpose

blackboard/whiteboard writing up planned vocabulary, grammar examples and
explanations

overhead projector (OHP) displaying prepared exercises on transparencies (plastic
sheets)

cassette recorder/CD player listening practice

video recorder listening practice with added visual information

computer grammar exercises

language laboratory grammar drills

(i.e. a room where learners can listen

to recordings and record themselves)

All of these aids can be used [or many ditferent purposes. Some examples of these purposes are
on the next page.
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Blackboard/whiteboard

» writing words and ideas that come up
during the lesson

« drawing or displaying pictures

« building up ideas in diagrams, word
maps, etc.

« forlearners to write answers

« for whole-class compositions

Video recorder

for information gap tasks (with one
learner viewing and one just listening)
viewing without sound and guessing
the language

pausing and predicting the language
(i.e. saying what you think is coming
next)

witlt a camera, filming learners”
performance

Overhead projector

» displaying results of group work

= building up information by putting one
transparency on top of another

« covering up or gradually uncovering
parts of the transparency

« displaying pictures and diagrams on
photocopiable transparencies

Computer

narrative building with a word
processor

supplementary materials for
coursebooks

online language tests

using online dictionaries

using CD-ROMs

email exchanges

online communication (chatting)
online newspapers and magazines
project work using the Internet

Cassette recorder/CD player

» presenting new language in
dialogues and stories

« giving models for pronunciation
practice

« recording learners’ oral performance

= listening lor pleasure

Language laboratory

L]

pronunciation practice

extensive listening

monitoring and giving feedback to
individual learners

developing speaking skills

Other aids are: realia, flashcards (cards small enough to hold up one alter another, with
simple drawings or single words or phrases on them), puppets (models of people or animals
that you can move by putting your hand inside them), charts (diagrams that show

information) and the teacher.

What different uses can you think of for these aids?

Here are some of the most important uses:

Realia

Real objects that we can easily bring into the classroom can be used to teach vocabulary, as
prompts for practising grammatical structures or for building dialogues and narratives, for

games and quizzes. Realia also include real texts, such as menus, timetables, leaflets, etc.
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Flashcards
Like realia, [lashcards can be used for teaching individual words or as prompts for practising
‘grammatical structures.

Puppets

Puppets are an excellent resource for teaching young learners. For example, we can introduce
new language in dialogues between pairs of puppets (or between one puppet and the teacher).
Children can also make their own simple puppelts.

Charts

We can use posters and wallcharts (drawings or graphs that can be put on the wall of 2
classroom) to display larger, more detailed pictures, or a series ol pictures telling a storyv or
showing related objects in a lexical set. A phonemic chart shows the phonemic symbols
and the positions in the mouth where the different sounds are made. The teacher can point at
the symbols to prompt learners to correct their pronunciation. We can also use charts 1o display
diagrams, prepared drawings and tables of irregular verbs, or 1o build up a class dictionary.

The teacher

The teacher can use hand gestures, facial expressions and mime (actions which express
meaning without words) to elicit vocabulary items, clarify meaning and create context. We
can also build up a set ol signals, such as linger correction, which learners recognise as prompis
to correct their own mistakes.

Key concepts and the language teaching classroom

s Itisa good idea to divide the blackboard or whiteboard into different sections for different
purpeses, as in this example:

Reference material (e.g. Lesson materials (e.g. pictures, key Vocabulary notepad
key lexis. model sentences, | grammatical structures, dialogues, for noting all new
grammar rules, etc.) etc.) at different stages of the lesson | words

You can include diagrams like this in your lesson plan for different stages of the lesson.

« Aids that you can prepare in advance, like charts, [lashcards and transparencies lor the
overhead projectar, will help you to make sure that lesson procedures match your aims.
Another advantage is that you can save such aids and reuse them in future lessons.

= Make sure that you check any equipment belore the lesson. Use the counters on cassette
recorders and video recorders to make a note of where recordings begin, so that you can lind
the place easily when you rewind,

+ [f you use computers or the language laboratory. advance preparation is essential. You need to
plan all your instructions very carelully, as well as the sequence of activities for the lesson.

See Unit 23 for the selection and use of teaching materials and Unit 24 for the selection and use of
supplementary materials.
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FOLLOW-UP ACTIVITY e uaCrsl i lLar)

Which aids do you think these teachers are talking about?

122
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I can prepare lots of material in advance; and 1 don’t have to make lots of photocopies.

It gives me a chance 1o listen to all the learners individually.

Whenever I travel abroad, 1 collect all kinds of things to use in class.

1 use them as prompts for a dialogue with the whole class, then give them out to pairs so they
can practise.

I always use one part of it as a kind of notebook for new words.

It gives learners the most realistic kind of listening practice.

This helps with tests. grammar and vocabulary exercises, dictionary work, research — just
about everything.

REFLECTION

L

2

%)

Think about the aids you use most often. What learner characteristics make some aids more
successful than others in different classes?

What are the advantages and disadvantages ol using technical equipment in the classroom?
(For example, think about planning, motivation and technical problems.)

Which aids are the most motivating for your learners? (For example, younger learners may
learn best through playing games, while teenagers may enjoy working with computers.)

DISCOVERY ACTIVITIES

1 In your TKT portiolio, keep a record of the aids that you use. Make notes in a grid like the

4

5

one below of the aids you use, the lesson aims, comments on how successful they have
been and any changes you might need to make in future.

Aids used Lesson aims Comments Changes for future lessons

Il you always use the same aids for a particular teaching purpose (e.g. always using a
recorded dialogue or a reading text to introduce a new grammatical structure), try doing it
ditferently, and make notes in your porifolio about the advantages and disadvantages ol
using these different techniques.

For some very useful ideas on the use of aids, have a look at Chapter 10 of The Practice of
English Language Teaching (third edition) by Jeremy Harmer, Pearson Education Lid 2001,
Chapter 3 of Teaching Practice Handbook (second edition) by Roger Gower, Diane Phillips
and Steve Walters, Macmillan 1995 and Chapter 10 of Children Learning English by Jayne
Moon, Macmillan 2000. _

You can also find some interesting articles on using aids on this website:
http://www.teachingenglish.org.uk/think/resources.shtml

Use the TKT Glossary to find the meaning of these terms for aids: crossword puzzie, flipchart,
leaflet, video clip. Ask colleagues what they have used them for.
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TKT practice task (See page 176 for answers)

For questions 1-7, match the teaching purposes with the aids listed A-H.
There is one extra option which you do not need to use.

Aids

A realia

B OHP

C puppets

D video

E self-access centre

F computer

G phonemic chart

H blackboard/whiteboard

Teaching purposes

to show learners pictures or answers to tasks prepared before the lesson
to remind learners about pronunciation

for learners to work by themselves and improve their performance

to give learners listening practice with visual context

to note down new vocabulary items throughout the lesson

to bring small things from the world outside into the classroom

to ask learners to find information for project work independently
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TKT Module 2 Practice test

A sample answer sheet is on page 168.

For guestions 1-8, match the lesson aims with the learner group profiles listed A-l.
Mark the correct letter (A-l) on your answer sheet.

There is one extra option which you do not need to use.

Lessen aims

11' to practise answering enquiries on the telephone
‘?_' to practise note-taking skills
|—:3_| to provide learners with basic vocabulary for tourism
| to develop strategies for planning and doing timed essays
to practise giving clear explanations and instructions

4]
5
E_ to revise spelling and basic sentence patterns
z to diagnose learners' language needs

8|

to make connections with other school subjects

Learner group profiles

a group of office workers

a class of advanced learners who have to take a test of writing

a large class of mixed-level 13-year-olds in a secondary school
a small group of adults planning a holiday in Britain

a class of beginners aged four

a new group of learners whose level is not known to the teacher

a group of primary teachers preparing for an oral test

I O M m oo o>

an individual learner who has difficulties with writing in English

a group of university students who need English to listen to lectures
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TKT Module 2 Practicetest
For questions 9-18, match the teacher’s instructions with the aims for different lesson stages
listed A-F.
Mark the correct letter (A-F) on your answer sheet.

You need to use some options more than once.

Aims

A reading for gist

identifying features of connected speech
listening for gist

listening for specific information

grouping vocabulary according to meaning

nom Q0O o

focusing on structures

Teacher’s instructions
| 9| Find all the words and phrases you can think of which are connected with keeping fit.

10| Listen to the story to get a general idea of what it is about.

@ With your partner, read the words and decide which one is different from the others, and why.
@] Listen again and mark the correct route on the map.

@ Listen to the pairs of sentences and say if they are stressed on the same or a different word.
!E Listen carefully, and mark each sentence with an arrow going up or down.

@ Choose the past simple or the present perfect to complete the sentences.

@- Underline all the examples of the passive in the text and say why the writer chooses this
form.

E When you have finished the story, decide on the best title for it.

{1__B| Decide which words go together in lexical sets,
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For questions 19-28, match the teacher’s notes with the lesson plan headings A-E.
Mark the correct letter (A-E) on your answer sheet.

You need to use some options more than once.

Lesson plan headings

A  Timetable fit
Main or subsidiary aim(s)

C Personal aims
D Assumptions
E Procedures

Teacher’'s notes

@J_I to practise talking about daily or weekly routines, e.qg. in the context of journeys to school,
hobbies, sports activities

!20_‘ learners will remember the form of the present simple

2_1| learners listen to a recording of someone talking about her morning routine and fill in the
information on a diary page

|?_2| learners carry out a class survey

‘@ to try to speak louder

|25 put a simple chart on the board to remind learners of differences between the adverbs
@1 learners will probably not remember the different meanings of the adverbs

% to use different forms of encouragement when learners give correct answers

27 the first in a sequence of grammar revision lessons

@ to revise the present simple; to revise adverbs (e.g. sometimes, usually, always)
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TKT Module 2 Practice test

For questions 29-34, read the stages of the lesson plan about giving warnings and advice and fill
in the missing stages from the options listed A-F.

Mark the correct letter (A-F) on your answer sheet.

A Individually, learners answer true/false questions to check comprehension.
B Learners underline examples of warnings and advice in the text,
C Learners display their posters on the classroom wall.
D Ask learners to talk in groups about their holiday experiences.
E Individually, learners write different sections of the poster.
F In pairs, learners guess the content of a text about holidays from the headlines.
Aims: to practise giving warnings and advice; to develop writing skills
»  Warmer: Find your partner — students mingle to find partners with matching sentence
halves.
29 o R TR R R
» |n pairs, students brainstorm vocabulary connected with holidays.
8L L RN MR 1 -
¢ Individually, students read the text to check their predictions.
B niases s v se s ey S e s s A
* In pairs, students check their answers and report back to the class on any
disagreements.
B i R e S i
= |n groups, students brainstorm ideas for a poster.
e R N
» Students correct and make suggestions for improving each other's writing
B e L e
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TKT Module 2 Practice test

For questions 35-40, match the instructions with the assessment focuses listed A, B or C.
Mark the correct letter (A, B or C) on your answer sheet.

Assessment focuses

A language items
B oral skills

C writing skills

Instructions

@ Share the information with the other members of your group, and decide which of these
people you think should get the job.

;@ Describe your picture to your partner and find out what your pictures have in common.
@ Complete each sentence with a word from the box.

@ Fill in the form with your personal infarmation,

!39_i Order these ideas to make a plan for a composition.

[@ Match the words in the left-hand column with the definitions in the right-hand column.
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TKT Module 2 Practice test
For questions 41-48, read the following dictionary entry. Match the extracts from the dictionary
entry with the information it provides listed A-l.
Mark the correct letter (A-l) on your answer sheet.

There is one extra option which you do not need to use.

Dictionary entry

performance /pa-foimonts/ @s)/pa-fair-/ noun [C] 1 the action of entertaining other people
by dancing, singing, acting or playing music: a performance of Arthur Miller’s play ‘The
Crucible’ o She gave a superb performance as Lady Macbeth. 2 MAINLY UK INFORMAL &
performance an action or behaviour that involves a lot of attention to detail or to small matters
that are not important: Cleaning the oven is such a performance. o What a performance!
Please stop shouting! 3 repeat performance when an event or a situation happens again: The
police hope to avoid a repeat performance of last year, when the festivities turned into rioting.

(from the Cambridge Advanced Learner’s Dictionary)

Extracts from the dictionary entry Information

!E. /pa'farmants/

= A American English

|% T B noun-noun collocation

43| noun C definition

44] [C] D part of speech

'EJ the action of entertaining other people by E pronunciation
dancing, singing, acting or playing music F old word

@@I gave ... performance G countable noun

|4—1| INFORMAL H register

I@ epREt paHoNTianEs | verb—noun collocation
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TKT Module 2 Practice test

For questions 49-55, match the teachers’ statements with the reference resources listed A-H.
Mark the correct letter (A-H) on your answer sheet.

There is one extra option which you do not need to use.

Reference resources

advanced learner's grammar

picture dictionary

language awareness book for teachers
CD-ROM with pronunciation activities
elementary grammar practice book
dictionary of collocations

dictionary of language and culture

practice book accompanying a coursebook

I 6 mmogfH W >

Teachers’ statements
49| | often find it difficult to know which words go together

|50 I'd like to find a book that helps me to understand and use English better.

'5:1| I'm looking for ways of explaining new structures to my class of beginners.

|£2] | teach a lot of different classes, so | can't prepare homework exercises for all my learners.
|§ | need a way of helping my young learners develop their vocabulary,

@ My advanced learners often want to know about people, places and events in newspapers
and films.

@ My higher-level learners sometimes ask me questions about language that | find very difficult
to answer,
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TKT Module 2 Practice test
For questions 56-65, match the comments from teachers about their coursebooks with the
appropriate strategies for adapting materials listed A-D.
Mark the correct letter (A-D) on your answer sheet.

You need to use some options more than once.

Strategies
A Shorten the material.
B Reorder the material.
C Change the level of the material.
D Change the form of the tasks.

Comments from teachers

|§_§\ All the units in the book begin with pairwork, but my learners are not very cenfident about
speaking.

@, The exercises in the book are quite good, but they're a bit too simple.

@‘ All the reading tasks in the book are very similar —my learners need more variety.

@ The reading tasks in my book don't challenge my young learners enough.

@ Some of the exercises in the book are too difficult for my class.

@I The revision exercises in the book come at the end of every unit, but | like to begin my
lessons with some quick revision.

@} The mingling activities make my class too excited so | do them as group work instead.

@ Every unit sets the scene with questions about a picture, but | sometimes like to use a
brainstorming activity about the picture instead.

|§: Some of my learners are making good progress and find the exercises too easy.

6_—5_ My young learners can't concenirate on such long listening passages.
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TKT Module 2 Practice test

For guestions 66-75, match the supplementary materials with the teaching aims listed A-G.
Mark the correct letter (A-G) on your answer sheet.

You need to use some options more than once.

Supplementary materials
|6_6' grammar book with team games and group activities

|§| class library of graded readers

IEJ audio casseties with short examples of different kinds of English
@‘ computer program with multiple-choice reading tests and answers
@‘ website for short stories

|7__1\ supplementary writing skills book

|§‘ workbook with gap-fill and multiple-choice grammar exercises

‘E\ flashcards with pictures of objects and their names

@| supplementary vocabulary book with photocopiable worksheets

@| teacher's resource book with lots of short fun activities

Teaching aims

encouraging extensive reading

providing resources for self-assessment

providing ideas for warmers

developing the subskills of organising, planning and accuracy
developing lexical knowledge

improving learners’ accuracy

G Mmoo w >

giving learners the opportunity to hear a variety of accents
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TKT Module 2 Practice test

For questions 76-80, match the classroom aids with the classroom activities listed A-F.
Mark the correct letter (A-F) on your answer sheet.

There is one extra option which you do not need to use.

Classroom aids Classroom activities

7_—6' overhead projector drafting and redrafting

iﬂ; computer mingling to complete a survey

78/ role cards learning the meaning of new vocabulary items

79| cassette recorder guessing how a conversation will continue

@| flashcards less controlled speaking practice

72 1 2 1N = Y o CAR o+ [

showing pictures on coloured transparencies
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| Managing the teaching and

Part1 Teachers’ and learners’ language in the
classroom

Unit26 Using language appropriately for a range of
classroom functions

How do we use language appropriately for a range of classroom

functions?

Using language appropriately means we use language in the classroom which best suits the
learners and the situation. Classroom functions are the purposes for which teachers and
learners use language in the classroom. For teachers, these purposes include, for example, to
manage activities and learning, to explain learning points and to move smoothly from one stage
of a lesson to the next.

Key concepts

What are some common classroom functions used by the teacher?

Here are some classroom functions that are often used by the teacher:

Instructing. We give instructions (i.e. tell learners what to do) at different stages of the
lesson, for example at the beginning of an activity. The language of instructions is often the
i_mperative, particularly for young learners and for beginners, as in ‘Open your books at page
12°. For learners at higher levels, we might use other language lorms, [or example: ‘For this
activity, you're going to work in pairs.’

Explaining. We might explain to learners how to do an activity, how to organise a project
they are doing, the meaning of vocabulary or why a correction is needed. For example, when
explaining about project work we might say: “We'll put the project work on the walls so you
need to make sure that everything is easy to read and that it looks wonderful.”

Narrating. Narrating is telling a story or talking about something that has happened. In the
primary classroom we often tell stories to learners. In secondary and adult classrooms we may
tell stories too, but we might more often talk about past experiences and things that have
happened in our lives.

Eliciting. Eliciting is when we get information from our learners rather than giving it to
them. This information can be about topics or language. For example, we can show learners a
picture and ask “What can you see in the picture?’ We can also ask learners to give us general
information, e.g. what a certain animal eats.



Unit 26 Using language appropriately for a range of classroom functions

Prompting leamers. Prompting is when we say something to help learners think of ideas, or
to remember a word or phrase by giving them part of it. For example, we could say to learners
at the start of a storytelling activity “You could start the story with this picture’, or if a learner
can’t remember a word, we could help them with the first sound, such as com for coniperition.

Correcling. We can correct learners by using language to indicate where or how they have
made a mistake.

Checking learning. We check learning all the time during our lessons, but we do this mos
often after we have presented new language, and at the end of a lesson 1o give us information
for planning the mnext lesson(s). We can use concept questions to check learners
understanding, for example: ‘Can anyone give me a sentence using this word?’

Conveying the meaning of new language. When we convey meaning we show th
meaning of new words or structures. We can do this in a number of ways, such as bringing in
realia, using mime or by asking concept questions. We may want to explain the meaning.
demonstrate it, or in some situations where the meaning is very difficult to explain in English,
to translate it.

Key concepts and the language teaching classroom

+ The language we use in the classroom must be appropriate for the classroom function and for
the level and age of the learners. For example, we should not use language that is too formal
with primary learners or language that is too babyish with older learners.

+ We need to grade our language to suit the language level and age of the learners. Grading
language means choosing to use classroom language that is at or below the language level of
the learners. For example, with beginners we use simple words and phrases, but with higher-
level learners our language can be more complex. Grading means that our language is at the
right level [or the learners to understand.

+ We need to sequence our language appropriately to provide learners with learning
opportunities. Sequencing means using language in a logical order. This is particularly
important for explanations and instructions, for example: ‘Listen. Work with a partner.’
rather than ‘Work with a partner. Listen.'

» Learners can learn classroom language, just by hearing it again and again. So it is imnportant
to use the same classroom language for classroom functions at the early stages of learning, for
example: ‘Open your books and look at page ...." We can then build up these phrases to suit
the learners’ level and age.

+ We need to think about the language we are going to use for different classroom functions
and make sure the language we use is appropriate. Appropriate language will use the right
degree of formality for the learners, be well graded and sequenced and clear. If we do not
plan or think about the language we use, we might use the L1, or language which is too
complex, which would not be helpful to learning.

See Unit 4 far functions.
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FOLLOW-UP ACTIVITIES JRa o aees g S

1 Look at the list of classroom functions in Key concepts above, and at the activities carried out by
a teacher below. At which stage of a lesson might you use the difterent classroom functions?
You will [ind that you can use more than one classroom [unction at each stage.

Stages of a lesson

A Presenting new vocabulary

B Telling the class a story and encouraging them to join in

C Brainstorming ideas for a writing task with the whole class
D Monitoring learners during a controlled practice activity

E Giving feedback after a task

2 Read this teacher's instructions to children on how to make a rabbit (bunny) puppet. Which
language form does the teacher use for each instruction and which conjunctions does she use
to sequence the instructions?

Now watch me first. Take the scissors and cut. Start with the bunny's head. OK, be careful. Cut round
the fread and now his big ears ... his big ears that go flop, flog, fiop. And Up the ear and down again
and round his head. Then, cut here round the bunny's face and round his shoulder and down round
his body and now dowr to his feet.

(adapted from English far Primary Teachers by Mary Slattery and Jane Willis, Oxford University Press 2001)

REFLECTION

Think about these comments from teachers. Which do you agree with and why?

1 1don’t need to plan the language I use for giving instructions. 1 just think of what to say at
the time and I know when my learners understand.

2 My learners speak the same L1 as [ do. So it’s much better 10 use the mother tongue for
setting up activities and checking undersianding.

3 1 have a collection of different phrases that | use for managing my classes. I choose from these
phrases when [ am planning my lessons. 1 teach different levels, but I find I can use the same
language lor each level.

DISCOVERY ACTIVITIES.

1 For useful examples o different classroom functions and language, have a look at
Chapter 2 of Learning Teaching by Jim Scrivener. Macmillan 1994.

2 Look through your next lesson plan and try and match the different classroom functions
you have read about inithis unitwith the stages of your lesson. _ )

3 Tey writing a set olinstructions for an activity for your learners. You can choose from
activities at hup:/fwww.smic.be/smic5022/teacherhandouts. htin

4 Use the TKT Glossary ora dictionary to find the meaning of these terms for classroom
functions: define, model, nominate.
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Unit 26 Using language appropriately for a range of classroom functions

C ) O

TKT practice task (Sec page 176 for answers)

For questions 1-5, look at the following situations and three possible things a teacher could say.
Choose the most appropriate option A, B or C.

1 Inaclass of primary children of 9-10 years of age, the learners are finishing a pairwork task. The
teacher wants to check the answers with the class.
A What's the answer to number 1? Hands up, please.
B Can any of you possibly tell me what you think might be the answer for the first question?
C Answer?
2 Inaclass of teenagers in their second year of English, the teacher has just presented a new
grammatical structure and wants to check that the learners understand the meaning.
A Does everyone understand?
B Who can give me an example sentence?
C Please explain the meaning.
3 A group of businessmen are doing a discussion activity. The teacher notices a learner has made a
mistake and says:
A That's wraong.
B A bad answer.
C Is that quite right?
4 In aclass of adult learners of mixed levels, the teacher is giving the first instruction for a complex
group activity.
A You all know what to do so you can start.
B First, get into the groups you were in yesterday.
C Here's the handout for the activity. You can start.
5 The teacher is telling a story to a class of very young primary learners who have only been learning
English for one month.
A Here is a little boy. Look. One day ...
B This is a story about a little boy who used to live in the city.
C Stories are very important for you. They will help you learn new grammar.

L R Y O T T seue
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Unit 27 Identifying the functions of learners’
language

How do we identify the functions of learners’ language?

The functions of learners’ language are the purposes for which learners use language in the
classroom. These purposes include taking part in tasks and activities, asking questions of
the teacher, interacting with each other. Examples of the functions of learners’ language are
asking for clarification [rom the teacher or other learners, and checking information or

understanding.

Key concepts

Can you think of some common functions ol learners’ language?

Read through this description of a lesson. There are examples of learners” language functions for

cach stage.

Learners’ language functions

Teacher’s and learners’ actions

Greeting

The teacher enters the classroom and the learners say ‘Good
marning’ The teacher hands out a reading text and gives learners
instructions for the reading task.

Asking for clarification

The learners check the instructions with the teacher by asking
‘Can you explain that again please? What do we have to do?'

Checking information
and understanding

The learners complete the reading task individually. The learners
check their answers in pairs. They say, e.g. ‘What answer do you
have for number 4?2 | don't understand the meaning of this word.
Do you know what it means?' The teacher checks the answers.

Saying goodbye

The lesson ends. The learners say ‘Goodbye' to each other and to
the teacher.

Key concepts and the language teaching classroom

« Learners need a range ol classroom language so that they can interact appropriately with
each other and with the teacher. The language that learners need for interacting with each
other may sometimes be quite formal, and at other times more relaxed, depending on who is
in the group. The language they need lor interacting with the teacher is often neutral or more

formal.
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Unit 27 Identifying the functions of learners’ language

= Learners need to know special words and phrases for certain games and activities. For
example, It's my turn | It's your turn | I'm first | After you | I've won.

» We need to teach our learners the language for a range of learners’ classroom functions. We
also need to teach them to understand the language for a range of teacher classroom
functions. This language is not usually taught in the coursebook. When we plan rasks and
activities we need to think about what language the learners need to do the tasks. If leamers
do not know how 1o ask for an explanation or clarification, they will use their L1.

FOLLOW-UP ACTIVITIES JOIFATSsyFuntstsy
1 Here are eight examples of learner language. Which function does each one express?

A Can you say that again, please?

B 1don’t have the same answer.

C See you 1omorrow.

D Isit page 25 or 35?

E What do you think?

F Yes, I totally agree with you.

G Well, I think this is the best answer.
H Hi!

2 Each of the following sets of exponents A—D expresses one function of learners” language.
Which function does each set express?

A B
How about starting with number five? Can you give an example for number 4?
Let’s do this together. Can I use this word to talk about myself?

Why don’t we ask one of the other groups? | Does this mean the same thing?

C D

It’s great (o see you again. My answer’s the same as yours.
How are you? Yes, that's right.

Good morning. That's my opinion, too.

REFLECTION

Think about these comments from teachers, Which do you agree with and why?

1 Tdon’t think learners need English for classroom functions. They can use their L1.

2 My learners usually use their L1 when they work in groups and when they ask me questions.
I don‘t think they know how to say these things in English.

3 I putexamples of appropriate language for classroom functions on the walls of my classroom
to prompt my learners.
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DISCOVERY ACTIVITIES

1 1fyou teach children, have a look at the examples of classroom language for young
learners on/pages 17-19 of Teaching English to Children by Wendy Scott and Lisbeth
Yireberg, Pearson Education Ltd 1990.

2 Choose two functions of learner language. In your TKT portfolio. list four examples of
exponents ol appropriate language vour learners could use for each one.

3 Use an activity from this website with your learners:
http:/fwww.learnenglish.org.uk/welcome_english.himl
Make sure they are working in pairs or threes and listen to the language they use as they
work. Which language functions did they need to do the activity?

4 Use the TKT Glossary to find the meaning of these terms: hesitate, respond.

----------------------------------- D R e R

TKT practice task (See page 176 for answers)

For questions 1-5, look at the situations and three possible functions. Choose the correct option
A, BorC.

1 Alearner does not hear the instructions the teacher gives. He needs to:
A ask for repetition.
B express agreement,
C offer an opinion.
2 Alearner does not understand the meaning of a new word. She needs to:
A express doubt.
B give advice.
C ask for clarification.
3 Alearner has an idea about how to begin a pairwork activity. He needs to:
A make a suggestion.
B make a comparison.
C express disagreement.
4 A learner thinks she has misunderstood a word. She needs to:
A give an example.
B check meaning.
C ask for an opinion.
5 Alearner wants to encourage a shy learner in group work. He needs to:
A check information.
B invite him to speak.
C explain his meaning.



Unit28 Categorising learners’ mistakes

How do we categorise learners’ mistakes?

Mistakes show problems either with accuracy, i.e. using the correct form of the language, or
with communication, i.e. sharing information clearly. Learners can make oral or written
mistakes. Oral mistakes are mistakes learners make when they are speaking. They make
mistakes in the accuracy of, for example, grammar, pronunciation or vocabulary or in the
degree of formality of the language they use. In written language, learners may make mistakes,
for example, in grammar, spelling, paragraphing, ordering of information or punctuation.
Learners’ mistakes can be errors or slips. Learners are usually able to correct slips themselves.

Key concepts

Oral mistakes
Look at the following examples of learners’ oral mistakes. There are mistakes of accuracy
(grammar, pronundation, vocabulary) and appropriacy. Can you identify them?

1 She like this picture. (Talking about present hiabit)

2 Shut up! (Said 1o a classmate)

3 I'wear my suit in the sea.

4 Do you know where is the post olfice?

5 The dog /bi:t/ me. (Talking about a dog attacking someone)
6 What /hazpan-ed/?

Accuracy
Examples 1, 3, 4, 5 and 6 all contain examples of inaccurate language.

« In Example 1 there isa grammar mistake. The learner has missed the third person s [rom the
verb. The learner should have said 'She likes this picture”.

« In Example 3 thereis a vocabulary mistake. The learner has used suit instead of swimsuit. The
learner should have said ‘I wear my swimsuit in the sea’.

« In Example 4 there is a grammar mistake. The learner has put the subject and verb in the
wrong order in the indirect question. The learner should have said ‘Do you know where the
post office is?’

« [n Example 5 there isa pronunciation mistake. The learner has used the long /it/ sound when
she should have used the short /1/ sound. The learner should have said "The dog /bit/ me”.

« In Example 6 there is a pronunciation niistake. The learner has stressed the final syllable of
the word happened, making it into a three-syllable word when it is in fact pronounced as a
two-syllable word /' hapand/.
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Appropriacy

Example 2 contains an example of inappropriate language. Although Example 2 is accurate,
there is a problem with appropriacy. It is rude to say "‘Shut up!” in the classroom. The learner
should have said ‘Can vou be quiet, please?’, or something similar,

Written mistakes
As with oral mistakes, these can also be categorised into slips or errors in accuracy or

appropriacy, or errors in communication.

Have a look at this story written by a learner. In the margin, there is a code written by (he
teacher to show dilterent kinds of mistakes. Can you work out what the code means?

My Best Friend
‘ | going to tell you about my best friend. Her name is Betty. She is tall

>

'Wo| and has got long hair dark. Her Favourite food is chocolate and her

Sp| Favourite drink is cola. Her haobbies are writting short stories and

V] looking at TV. At the weekend we go shopping in the mall and meet our
P  Friends. Its Fun!

[

The teacher has used a correction code to indicate the types of mistakes in accuracy that

the learner has made. This enables learners to make their own corrections. Here is an

explanation of the letters and symbols:

= word missing

— There is a word missing in the first line. The learner has written ‘I going” when it
should be ‘T am going’.

WO | = wrong word order

There is a word order mistake in line 2. The sentence ‘She is tall and has got long

hair dark’ should be *She is tall and has got long dark hair”.

wrong spelling

There is a spelling mistake in line 3. The word ‘writting” should be ‘writing”,

[V] = wrong vocabulary

There is a vocabulary mistake in line 4. The learner has used ‘looking at’ when

the correct word is ‘watching’.

punctuation (comma, full stop, etc.)

The learner has used the wrong punctuation in line 5. The learner has written

‘Its’ when the correct version is ‘It’s".

|

=]
=]
I

1l

Other common categories in a correction code are:

= good sentence or expression |2 = Ask me (I don’t understand)
prep| = wrong preposition [T] = wrong verb tense
= wrong agreement, for example She like  [/] = too many words
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Unit 28 Categorising learners' mistakss

It makes learners lose motivation il we correct every mistake they make. We need 10 make
sure our corrections are appropriate for the level and learning style ol the learner and for the
focus of the task.

Key concepts and the language teaching classroom

# There are different reasons for the mistakes that learners make. For example: they may not
have learnt the word or the structure yet; they may be using a word or structure from their
first language by mistake; they may have been introduced to the language but may still need
more time to process it or practise using it: they may have great difficulty making certain
sounds; they may have writing or spelling problems in their tirst language; they may need
more time to check and edit their writing. The reason why a mistake is made influences the
way we correct it.

s There are different techniques we can use to correct oral and written mistakes,

¢ Mistakes can be a very positive aspect ol learning. They show us that learning is taking place
and that learners are taking risks with the language.

See Unit 11 for the role of error and Unit 31 for correcting leamers.

FOLLOW-UP ACTIVITY.

Here is another example of a learner’s writing. Look at the underlined words and decide which
symbol in the correction code you would use [or each one.

("w_';j' l,'_‘r.'.F_i}t' |7 Torsiversl

by car. | like trains. Train are very confortable and. you can to read or talk to your
friends. Planes are fast and they were more expensive.

e — —_— — — — s o s = =

REFLECTION

Think about these conuments from teachers. Which do you agree with and why?

I It’s very difficult to ignore mistakes in spelling or grammar. They seem to be the most
important thing so | feel I have to correct them.

2 Learners think we're not doing our job if we don’t correct all their mistakes.

3 It's easier to correct mistakes in accuracy than in communication.
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DISCOVERY ACTIVITIES

1 Try using a simple correction code for correcting learners’ written work in your class.
Remember you will have to demonstrate to learners what they are meant to do and show
them what the different symbols mean. Write about your leamers’ reactions to the code
in your TKT portiolio.

2 Formore information on how to correct written work, have a look at pages 159-162 of
Learning Teaching by Jim Scrivener, Macmillan 1994.

3 Young learners love writing stories and this is a good chance for you to try out a
correction code. Have a look at http://tqjunior.thinkquest.org/5115/s_writing.htm for
some story ideas,

T e R e

TKT practice task (See page 176 for answers)

For questions 1-6, match the examples of learner mistakes in written work with the types of
mistake listed A-G.
There is one extra option which you do not need to use.

Learner mistakes Types of mistake

1 She arrived to the station early. A wrong punctuation

2 We listened the music before we went out. B wrong spelling

3 llive in very cheap accomodation near the school. C wrong word order

4 This is a picture of my uncles sister. D wrong preposition

5 He hurt one of his foot fingers. E word missing

6 He wore a coat black. F wrong agreement
G wrong vocabulary

------- L L T T e T
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Part2 Classroom management

Unit29 Teacherroles

What are teacher roles?

During a lesson the teacher needs 1o manage the activities and the learners in the classroom in
different ways. This means he or she needs to behave in different ways at different stages of the
lesson. These different kinds ol behaviour are called ‘teacher roles’.

Key concepts :
Which roles does a teacher use in a lesson?

Every teacher changes roles during a lesson. These roles will be appropriate to the type of
lesson, activities, lesson aims and the level and age of the learners, At different times we may,
for example, act as a planner, an informer, a manager. a parent or [riend. or a monitor. For
example, when learners are doing a role-play, one role we have is to make sure that they are
doing what we want them 1o do. This is called monitoring. When we present new language 1o
the class, our role is to inform and explain to our leamers. Here are some roles teachers
often use.

Role The teacher:

1 Planner prepares and thinks through the lesson in detall before teaching it sa
that it has variety and there are appropriate activities for the different
learners in the class.

2 Informer gives the learners detailed information about the language or about an
activity.
3 Manager organises the learning space, makes sure everything in the classroom is

running smoothly and sets up rules and routines (i.e. things which are
done regularly) for behaviour.

4 Manitor goes around the class during individual, pair and group work activities,
checking learning.

5 Invalver makes sure all the learners are taking part in the activities.

6 Parent/Friend comforts learners when they are upset or unhappy.

7 Diagnostician is able to recognise the cause of learners' difficulties.

8 Resource can be used by the learners for help and advice.
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There are certain roles that we usually use at certain stages of the lesson. For example, we
are planners before the lesson and may be monitors during group work and pairwork activities.
Sometimes we take on more than one role at the same time. For example, we might monitor
and explain if a pair of learners is having problems with an activity: we monitor to see how well
they are doing and we explain to help them do better, There are various names for the different
roles of the teacher. The ones above are very common,

Key concepts and the [anguage teaching classroom

« We need to choose teacher roles which are appropriate to the age and level of the learners,
the stage of the lesson and the purpose of the activity. This means we need to think about our
roles when we are planning lessons and be ready to use different roles during our lessons.

» The correct choice of appropriate teacher roles will help ourlessons run more smoothly and
will make learning and teaching more effective.

« Some roles are more suitable for young learner classes than [or adult classes, e.g. parent or
friend.

+ Ourroles change at different stages of our teaching:

Betore the lesson

— We are planners of our materials to make sure that the lesson is suitable lor the learners and
for the learning purpose.

— We are also diagnosticians of our learners’ problems.

During the lesson

- When we are presenting new language or new vocabulary to the learners, we are
informers.

-~ When we are setting up activities, we are managers.

—When learners are doing activities, we are monitors, diagnosticians, managers and a
resource.

—When there are problems with discipline, we are managers and sometimes a parent or a
friend.

After the lesson

—When we think about how successful the lesson was, what the learners understood and
were able to do and what they had problems with, we are diagnosticians and planners. We
look at our scheme of work to check if the next lesson is appropriately planned.

FOLLOW-UP ACTIVITY NS ey Criaesy:

Here are some examples of teacher language at different stages of a lesson. What do you think is
the teacher’s role in each one?

1 Teacher to a pair of learners doing pairwork: ‘How are you doing? Is everything OK?”

2 Teacher to the whole class: ‘We add er to make the comparative form of one-syllable
adjectives.’

3 Teacher to a young learner; ‘Does your finger hurt? Let me have a look.”

4 Teacher to the whole dlass: ‘Right, everyone stand up and turn to face your partner.’

5 Teacher 1o the whole dlass: ‘T think I know why you are having problems.’
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REFLECTION

Think about these comments from teachers. Which do you agree with and why?

1 1like my class to be organised and I like to be in control. I think my main roles are to inform and
manage. That's what the learners want.

2 [ believe that my role is to enable the learners 10 learn for themselves, so 1 involve everyone and
try not to control the learners and the activities too much.

3 Iteach young children. Most of the time I am more a parent than a teacher. But, in my opinion,
the most important teacher roles are planning and organising, espedially with children.

DISCOVERY ACTIVITIES

1 Think about a lesson you have taught recently. Which of the teacher roles discussed above
doyou think you used in the lesson? Which teacher roles do you think were missing from
your lesson? Can you think of timies in the lesson when they might have been suitable?

2 Forideas on how different teachers manage their classrooms, have a look at section 2 in
Chapter 1 of Learning Teaching by Jim Scrivener, Macmillan 1994.

3 Choose a worksheet which is appropriate tor one of your classes from this website:
www.smic.be/smic5022/teacherhandouts.him
Use it with the class and then write in your TKT portfolio which teacher roles you adopted
for the activity and why. What effect did they have on the learners and the lesson? Had vou
used them before? Will you use them again?

TKT practice task (See page 176 for answers)

For questions 1-5, match the descriptions of the teacher’s roles with the roles listed A-F.
There is one extra option which you do not need to use.

Roles

A aninformer

B a monitor

C adiagnostician
D aninvolver

E aplanner

F amanager

Descriptions of the teacher's roles

1 Before the lesson, sheis ........... when she thinks about and prepares what she is going to teach.

2 Sheis cocvaereenns when she presents new language to learners.

3\ Bhgiigs e when she organises group work or pairwork activities.

4 Sheis..............when she goes around the class and helps learners when they are working on
actijvities.

5 'Sheis .viiviviiaiis when she encourages all the learners to take part in the activities.

L R N R RN R ] R R R ]
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How do we group students?

Grouping students is using different ways to organise our students when they are working in
the classroom. We usually organise them to work in different ways during each lesson. The
groupings we choose depend on the type of activity, the students and the aim of the activity.

Key concepts

What are the dilferent ways we group students in the classroom?

There are two different ways in which the teacher can group students in the classroom. The [irst
is when she chooses particular interaction patterns for the students, i.e. ways in which
students work together and with the teacher in class. They include open class, group work,
pairwork and individual work, and the teacher to student(s) and student(s) to teacher,

In this table you can see examples ol different interaction patterns.

Teaching purpose: Why? Activity: What? Interaction pattern: How?
Review students’ knowledge Brainstorming 1 Groups: students to students
of vacabulary and/or structure (Ss «> Ss)
and the topic or context 2 Feedback: students to teacher
(Ss 1)
Check students' understanding | Bingo game Whole class: teacher to students
of new vocabulary (T —Ss)
Give students practice in Reading and fillinginachart | 1 Individuals
scanning 2 Pairwork: student to
student (S «»S)

In our lesson plans we usually use short forms lor showing interaction patterns, for example
‘T — S’ rather than writing out “teacher to students’. We use ‘S’ to mean one student, and “Ss’
to mean more than one student.

The second way in which the teacher groups students is when she decides which students
will work together in pairs, groups or teams. The teacher considers the studenis” levels,
learning styles, learner needs, personalities and relationships with others in the class before
asking students to work together. She needs to think which students will work together best in
order 1o learn best.
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Key concepts and the language teaching classroom

When deciding how to group students, we need to consider a number of different factors:

The teaching aim. It is much easier to choose how to group students when we have decided
on the aim of the lesson and the aim of each activity,

The learning styles ol the students. For example, some students prefer to work as individuals,
others in groups. Students also have dilferent personalities and find it easier to work with
some partners or groups than with others.

The ability and level of the students. Most classes are ‘mixed ability’, i.e. they include students
ol different abilities. We can group students for some activities so that students ol the same
ability work together, and for other activities so that students of different abilities work
together.

The personalities ol our students. Most of the time students will work well together, but
sometimes there are students who do not work together positively, e.g. when one student is
shy and another is quite dominant (i.e. always talking and stopping others from taking
part). We need to think carefully about how to group these students.

The class size. With a class of between 20 and 30 students, we can manage pair and group
work quite easily. With classes of more than 30 students, pair and group work are possible,
but need more careful planning.

The previous experience of the students. When students are not used to pair and group work
we need 1o plan how to introduce this way of working. We can start by doing short pairwork
activities and gradually introduce longer and more varied groupings.

The activities that we have chosen. For example, a discussion activity can be done in groups, a
role-play can be done in pairs. But we can also choose to do these activities differently,
depending on the needs of the group and the aims of the lesson. So, for example, a discussion
activity can be done in pairs or as a whole class, and a role-play can be dorne in groups.

The balance of interaction patterns in a lesson. A lesson where learners are doing pairwork
for the whole lesson will probably not be successtul: learners will become bored and there
might be discipline problems. A lesson where learners are doing individual work for the
whole lesson will probably not be successtul either: learners will lose concentration and
become bored. Equally, a lesson which is wholly teacher-led is unlikely to be successful:
learners need a balance of different interaction patterns within one lesson.

The group dynamics of the class. i.e. the relationships beween the students and how
students will behave towards each other.

The first part of a lesson plan from a methodology book for primary learners is on the next

page. In each activity learners are grouped in different ways: they work as a whole class, in
groups and individually.
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Time Teacher's activity Pupils’ activity
5-10 1 Warmer; brief revision of colours, using a Pupils stand in lines behind fiags of
minutes team game. different colours. The teacher says

a colour. Pupils behind the flag of
that colour put up their hands.
10 minutes | 2 Bringina goldfish ora picture of a fish to Pupils gather round the tank and
introduce the topic to pupils. Discuss the fish say what they know about fish.
—-what it looks like, its colour, fts parts, Check They tell each other something

who has a fish at home. about their own fish.

3 Tell pupils you are going to tell them a story. In Pupils talk together to try and guess
groups pupils predict what the story will be. what will be In the story.
Get feedback from the groups.

4 Explain the activity, l.e. puplls have to colour
their fish as the story reguests. Give out Group monitors give out crayons
colours and photocopies of a fish drawing. and blank sheets.

10minutes | 5 Tell the first part of the story with actions and Pupils colour in the fish drawings
pictures. Continue the story with instructions following instructions.
for colouring.

(adapted from Children Learning English by Jayne Moon, Macmillan 2000)

The interaction patterns in the lesson are:

s Activity 1: two large groups/teams

o Activities 2, 3 and 4: whole class and groups. In Activities 2 and 3 the reacher is working with
the whole class. The teacher then divides the pupils into groups for the prediction activity.

« Activity 5: individual work. In this activity the teacher is telling the story and the pupils are
working on their own, listening and colouring.

See Unit 13 for more information on learning styles and other learner characterfstics.

FOLLOW-UP ACTIVITY F&Z page | 73 for answers)

Here is the second part of the same lesson. For each activity, identify the interaction patterns
and their purpose [or the stage of the lesson,

Time Teacher's activity Pupils’ activity
Sminutes | 6 Getthe pupils to compare drawings. Pupils compare drawings in pairs.

Sminutes | 7 Class feedback. Elicit from different learners the | Pupils talk about the colours of the
colours of the little fish. Use sentence prompts, | fish to the whole class, e.g. His face
e.g Hisfaceis ... is ...

Sminutes | 8 Ask pupils what they thought about the story, in | Pupils give their opinions to the
L1 if necessary. Ask whether the big fish was class.
right not to give the little fish colour for his lips.

(adapted from Children Learning English by Jayne Moon, Macmillan 2000}
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REFLECTION

Which of the [ollowing statements do you agree with and why?

I Itry to have a balance of different interaction patterns in a lesson.

2 It'sbest to separate weak/strong or shy/dominant leamers into different groups or pairs.
3 The age of learners that I teach makes some interaction patterns difficult.

4 My learners don’t like group work, so I don‘t do it.

5 When learners work in pairs or groups, they have more opportunities to speak than when thes
work alone.

DISCOVERY ACTIVITIES

1 Try out some different groupings and interaction patterns and write up the results in your
TKT portfolio.

2 You will find some useful information on grouping young learners in Chapters 7 and 8 of
Children Learning English by Jayne Moon, Macmillan 2000.

3 For more information on practical aspects of grouping and interaction patterns, have a look
at Module 16 of A Course in Language Teaching by Penny Ur, Cambridge University Press 1996,

R R R R R R R RS Y

TKT practice task (See page 176 for answers)
For questions 1-6, match the different activities with the most suitable interaction patterns listed A, B or C.

Interaction patterns

A pair or group work
B individual work
C whole-class work

Activities

Learners do an information-gap activity with two sets of information.

Learners write their own stories.

Learners decide together how to report their conclusions to the rest of the class.
All the learners act out a play for the parents.

Learners do a written test.

6 Learners take part in a choral drill.

R T

oW
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How do we correct learners?

When we correct learners we show them that something is wrong and that they have made a
mistake. We may also show them how to put their mistake right. When learners make mistakes
in speaking or writing, we correct these mistakes in different ways. We use oral correction
techniques to correct oral mistakes and written correction techniques 1o correct writien
mistakes. We also use ditferent techniques when we correct different kinds of mistakes, i.e.
errors or slips.

Key concepts

What ways can you think of for correcting learners’ oral and written mistakes?

Oral correction
Here are some ways that we can correct oral mistakes:

I Drawing a time line on the board. Time lines show learners the relationship betyween the use
of a verb tense and time. This technique is particularly useful for mistakes such as ‘I have seen
that film two weeks ago’, The time line to show this mistake might look like this.

Past -  Now ———»  Future
|
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X I

x = two weeks ago

This shows learners that, because the event is in the past and the time is specified; they
cannot use the present perfect. The correct sentence is ‘I saw that [ilm two weeks ago’.

2 Finger correction. This shows learners where they have made a mistake. We show one hand
to the class and point to each finger in turn as we say each word in the sentence. One finger is
usually used for each word. This technique is particularly useful when learners have left out @
word or when we want them 1o use a contraction, for example I'm working rather than [ am
working. We bring two fingers together to show that we want them to bring the two words
together.

3 Gestures and/or facial expressions are useful when we do not want to interrupt learners
too much, but still want to show them that they have made a slip. A worried look from the
teacher can indicate to learners that there is a problem. It is possible to use many different
gestures or lacial expressions. The ones you use will depend on what is appropriate for your
culture and your teaching situation.

4 Phonemic symbols. Pointing to phonemic symbols is helptul when learners make
pronunciation mistakes, for example using a long yowel /ui/when they should have used a
short one /u/, or when they mispronounce a consonant. You can only use this technigue with
learners who are familiar with the relevant phonemic symbols.
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Echo correcting means repeating. Repeating what a learner says with rising intonation swill
show the learner that there is a mistake somewhere. You will [ind this technique works well
when learners have made small slips which you feel confident they can correct themselves.
Identifying the mistake. Sometimes we need to identify the mistake by focusing learners’
attention on it and telling them that there is a prablem. This is a useful technique for
correcting errors. We might say things like "You can't say it like that” or ‘Are you sure?’ to
indicate that they have made a mistake.

Not correcting at the time when the mistake is made. We can use this technique to give
feedback after a fluency activity, for example, It is better not 1o correct learners when they
are doing fluency activities, but we can make notes of serious mistakes they make. At the end
of the activity, we can say the mistakes or write them on the board and ask learners what the
prablems are.

Peer and self-correction. Peer correction is when learners correct each other's mistakes.
Sell-correction is when learners correct their own mistakes. Sometimes we need to indicate
that there is a mistake for the learners to correct it. Sometimes they notice the mistake
themselves and quickly correct it. Peer and self-correction help learners 1o become
independent of the teacher and more aware ol their own learning needs.

Ignoring mistakes. In [luency activities we often ignore all the mistakes while the activity is
in progress, as the important thing is for us to be able to understand the learners” ideas and
for the learners to get fluency practice. We can make a note of frequent mistakes and correct
them with the whole class after the activity. We often also ignore mistakes which are above
the learners’ current level. For example, an elementary learner telling us about what he did
at the weekend might make a guess at how to talk about past time in English. We would not
correct his mistakes because the past simple is a structure we have not ver taught him. We
may also ignore mistakes made by a particular learner because we think this is best [or that
learner, e.g. a weak or shy learner. Finally, we often also ignore slips as learners can usually
correct these themselves.

Written correction
In Unit 28 we saw how we can use a correction code to show learners where some of their
mistakes are and what kind they are. Other techniques for making written corrections are:

1

Teacher correction. The teacher corrects the learners” mistakes by writing the correct word(s),
instead of symbols from a correction code.

Peer correction. The learners look at each ather’s work and correct it or discuss possible
corrections.

Self-correction. The learners, usually with the help of a guidance sheet, look forand correct
mistakes in their own work.

Ignoring the mistake. As in point 9 above, sometimes we choose 10 ignore mistakes that
learners make.

Key concepts and the language teaching classroom

» In the cassroom, we use a mix of teacher correction, peer correction and self-correction.

Sometimes we need to correct learners. Sometimes we indicate to them that there isa
mistake and they are able to correct themselves or other learners can help them. Sometimes
we ignore learners” mistakes. We choose what is appropriate for the learning purpose, the
learner and the situation.
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The technique we use for correcting mistakes depends on the type of mistake the learner has
made. For example, we can use echo correction for slips, and time lines for errors.

We do not correct every mistake our learners make. We correct mistakes according to the
purpose of the activity, the stage in the lesson, the seriousness of the mistake and the
learner’s needs. It is inappropriate to correct all the mistakes learners make, and it can make
learners lose motivation. When learners are doing a fluency activity, correction after the
activity would be more appropriate.

Some correction techniques are more suitable for certain types of mistake. For example,
finger correction is useful for pronundartion mistakes and time lines are useful for mistakes
with tenses.

Techniques such as gestures and facial expressions give opportunities for peer and self-
correction. This is because we show the learners that there is a mistake but we do not correct it.

See Unit 1 for the role of error.

FOLLOW-UP ACTIVITY Ry arey i sieey!

Look at the following pairs of sentences. Learners often make mistakes and conluse the
meaning of A and B in each pair. Draw two time lines for each pair which clearly show the
differences in meaning.

1

2

A Cinderella danced with the prince when the clock struck midnight.

B Cinderella was dancing with the prince when the clock struck midnight.
A Iplay tennis on Fridays.

B I played tennis on Friday.

REFLECTION

Think about these comments from teachers. Which do you agree with and why?

1
2

When learners make mistakes it means that they are not learning.
It is better to correct all the mistakes learners make.

DISCOVERY ACTIVITIES

1

2

Try using some different correction techniques with your classes and write up your
reflections on their success in your TKT portfolio.

For some more practical ideas on different correction techniques, have a look at Chapter
12 in Tasks for Teacher Education by Rosie Tanner and Catherine Green, Pearson Education
Ltd 1998,

Observe a colleague using correction techniques and make notes on the Observation
Sheet on page 249 of A Course in Language Teaching by Penny Ur, Cambridge University
Press 1996.



TKT practice task (See page 176 for answers)

For questions 1-6, match the teacher's behaviour with the correction techniques listed A-D.
You need to use some options more than once.

Correction techniques

A ignore the mistake

B use self-correction

C draw atime line on the board
D use finger correction

Teacher’s behaviour

1 You have used a correction code to show learners where they have made mistakes in their writing.
You now ask them to correct their own mistakes.

2 You are working with a class of elementary ten-year-olds who are doing a fluency activity. One of the
learners is talking to the class about her pet. She says: '‘My rabbit eat lettuce.’ You let her continue
talking.

3 You are doing a controlled practice activity. One of the learners says: ‘| have been working last
week.' You show her a diagram.

4 Alearner is repeating the instructions for an activity and says: ‘Then we choose /tri:/ (three) objects.’
You just listen,

5 You are focusing on spoken language and the use of contractions. A learner says: 'l am going
swimming tomorrow." You want to show her where the mistake is. You use your hand.

6 An advanced learner asks you: ‘Can you borrow me a pencil, please?’ You ask him to think about
what he has said and to try again.

------------------------------- L e
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How do we give feedback?

Giving feedback is giving information to learners about their learning. Feedback can focus on
learners’ language or skills, the ideas in their work, their behaviour, their attitude to learning or
their progress. Sometimes we give feedback to the whole class, at other times we give feedback
to small groups or individual learners. The purposes of teedback are to motivate leamers and to
help them understand what their problems are and how they can improve.

Key concepts

Think of three comments you often give 1o your learners as feedback. What do they focus on?
Why do you give them?

Here are some examples of teacher feedback to learners.
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Example

Focus

Purpose

Oral: ‘Well done. This is much better.

Progress,
language and
ideas

Praising the learner and telling her she is
doing well; encouragement.

Oral: 'Have another look at number
four. There's a problem with spelling
and | think there are more than two
people!

Language and
ideas

Telling the learner there is a problem with
one of the answers and that she needs to
look atitagain.

Qral: 'Let’s look at the new structure
on the board again. | think some of
you have misunderstood how we use
it.

Language

Inviting learners to look again at language
that they are having problems with.

Written: *‘What an amazing story!
You've used adjectives very well this

Ideas, language.

attitude and

Praising thelearner on her good level of
work, and the effort she has made and in

grammar section 5 at the back of the
coursebook and check again the
difference in meaning between the
past simple and the past perfect!

time. Your work is-much better this progress particular on one part of her writing
time. You have tried very hard. (adjectives).

Oral: ‘You've made good progress in Language and Informing the learner of her progress.

all your work this month. Your progress encouragement.

written work is much more accurate.

Written: ‘B / 70%. Have a look at Language Giving a grade and informing the learner

of what the problem was with her work
and telling her exactly what she needsto |
review and how.
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Example Focus Purpose

Oral: *You all did the pairwork activity | Language, ideas | Encouraging learners but also informing
quite well but | heard too much and behaviour | them that they did not behave

Spanish and not enough English. appropriately during pairwork.

We can give feedback Lo individual learners (individual feedback) or groups of learners (group
feedback). When learners give feedback to one another, this is called peer feedback.. Feedback
can be oral or written.

Feedback can be linked 10 formal or informal assessment and can be given to learners in
the classroom or during individual meetings. We can also write regular feedback in the [orm ol
comments, grades or marks on a learner’s record sheet. The learner can keep this sheet in their
portfolio or we might keep it with our records of their overall progress and achievement. We can
use this feedback when we make our end-of-course assessment.

Peer leedback is usetul for all learners. The learners who give the feedback reflect on the work
their classmates have done. The learners who receive feedback are given information on how
they can improve. The learners are often guided by a feedback observation sheet. Young learners,
though, are not able 1o give very detailed peer feedback because they are not vet able to think
about their classmates” work very carefully. Peer leedback can have a positive effect on classroom
dynamics and can help to train learners in skills they need to become autonomous.

Learners can also give teachers [eedback about the lessons, activities and materials. They can
tell us when they like what they are doing and when they are not so interested in the materials
or activities, or when they are having problems with the language. They can also make
suggestions for materials and activities to use.

Key concepts and the language teaching classroom

= Feedback should be positive. We should tell learners what is good, what they are doing well,
what they need to do to improve and how. This is particularly important for weaker or less
conlident learners.

» We can give feedback in the classroom during an activity, while we are monitoring learners
doing pairwork or group work or at the end of or after the lesson.

= During feedback we can revisit or recycle language thai learners are having problems with.

» Learners will need training in how to give feedback to each other.

= We can organise small-group feedback sessions, where the teacher and the learners can give
and receive feedback on the classes and on their learning.

» Feedback which is particularly personal or sensitive should be given to leamers in individual
meetings and not in front of the whole class.

» TItis useful to give learners written or oral feedback alter assessment in addition to giving them
a score — to provide encouragement and guidance for how to improve.

See Units 17 and 21 for assessment.
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FOLLOW-UP ACTIVITY J&ea ey g (e

Here are some examples of feedback. For each one identify its focus and purpose.

Feedback Focus Purpose
1 You have sat nicely for the whole lesson.
Well done!

2 I'm not sure that's right. Can anyone help?

3 Thatwas very thoughtful of you to help the other
group.

4 Thisis great, but not all your work has been so good
this month. Some of it was rather careless.

REFLECTION

Do you agree with these teachers’ comments about giving feedback? Why?/Why not?

1 My learners are only interested in the marks they get for their work. They are not interested
in my comments. Thev don’t even read them.

2 My group ol adult learners are always asking me for feedback on their levels and want to
know how they are doing in every lesson. I think it’s very difficult for the learners who are
making slower progress. They don’t like it when I'tell them they are not doing as well as the
others.

3 When I get my learners to give feedback to each other, they just say ‘That’s line” and don’t
say any more.

DISCOVERY ACTIVITIES

1 If you teach younger learners, try the feedback chat on page 111 of English for Primary
Teachers by Mary Slattery and Jane Willis, Oxford University Press 2001. Note down what
happened in your TKT portfolio.

2 For more ideas on how 1o give feedback, have a look at Units Three and Four af A Course
in Language Teaching by Penny Ur, Cambridge University Press 1996,

3 Try introducing peer feedback sessions in some of your classes. Is it elfective? How do the
learners feel about this approach? Note down what happens and the learners’ reactions
in your TKT portfolio. '

4 Use the TKT Glossary to find the meaning of these terms: get students” attention, one-to-one,
seating arrangenient.
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TKT practice task (See page 176 for answers)

For questions 1-5, match the situations with the kinds of feedback listed A-C.

1 The teacher notices that all the learners are having problems with the new language. She notes the
problem down and discusses it later with the learners.
A peer feedback
B teacher feedback to the class
C teacher feedback to an individual
2 Avyoung learner has just finished talking to the class about his hobby. The teacher says: ‘Thank you
very much. That was very interesting.’
A feedback on language
B feedback on attitude
C feedback on ideas
3 Ateenage learner has written a story for homework. The teacher has written: 'This is so much better
than last week’s homework. Well done.’
A specific instructions on what to do
B identifying problems
C encouragement
4 The teacher writes on the first draft of a learner's composition: ‘Look at this website for more ideas.”
A feedback on grammatical mistakes
B instructions on planning
C help with using reference resources
5 The teacher is talking to a group of primary-school children at the end of a group work activity. She
says: "You talked a lot today and | was pleased to see everyone working so well together.’
A feedback on pronunciation
B feedback on behaviour
C feedback on progress
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A sample answer sheet is on page 168.

For questions 1-8, match the examples of teacher language with the classroom functions listed
A-l.

Mark the correct letter (A-l) on your answer sheet.
There is one extra option which you do not need to use.

Examples of teacher language Classroom functions
E| We don't say ‘good in* we say ‘good at’. A monitoring
| 2] You two, how are you getting on? B eliciting
| 3] What can you see in the picture? C romadling
= D greetin
| 4 | Once upon a time there were two boys. =
B E setting up an activity
| 5 | Practise the dialogue in pairs for five minutes. : )
F checking learning
@ That's all for today. See you tomorrow. G narating
| 7 | Good morning, everyone. How are you today? H disciplining

| 8] Can you remember the meaning of these words? ending the lesson

For questions 9-15, put the teacher instructions listed A-G in order. The teacher is telling some
young learners how to make a sock puppet.

Mark the correct letter (A-G) on your answer sheet.

e A Now, take it off your hand and stick the eyes in the right places.

|@ B Now your puppet is ready to use.

] s C Pick up the sock and put it on your hand.

@ : D Next, stick the nose under the eyes.

13| E Putit back on your hand when everything's ready

i1_4—: ) F Then, take a pen and mark where you're going to stick the eyes and nose.
= G Putyour sock, your pen, the eyes and the nose on your desk.

160



TKT Module 3 Practicatest

For questions 16-20, match the teacher's instructions with the comments on them lisied A, Bor C
Mark the correct letter (A, B or C) on your answer sheet.

Comments

A language not well graded
B language not well sequenced
C language too formal/informal

Teacher’s instructions

’E‘ The teacher says to a class of beginners at primary school: "You'd better finish quickly as
we're really short of time.’

@ The teacher says to a group of teenage intermediate learners: "That was extremely well done.
| do congratulate you.'

@ The teacher says to a group of adult elementary learners: ‘Do the exercise on page 52. Open
your books and check your answers with your partner.’

E The teacher says to a group of teenage elementary learners: ‘Use scientific lexical terms to
define these words.’

'@Q! The teacher says to a group of adult intermediate learners: ‘Prepare your roles. Get into pairs.
Here are your role cards.'

For questions 21-25, lock at the following examples of learner language and three possible
functions.

Choose the correct option A, B or C.
Mark the correct letter (A, B or C) on your answer sheet.

"g]] Can you say that again please?
A showing interest B asking for repetition C greeting

22| | don't think that’s right. | think it's number six.
A complaining B advising C disagreeing

’2_3‘ What do you think about this idea?
A checking meaning B asking for opinions C persuading

@ What do you mean?
A asking for help B asking for advice C asking for clarification

25 Is this another word for ‘beautiful'?

A checking meaning B making a suggestion C agreeing
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TKT Module 3 Practice test

For questions 26-30, match the teacher language with the teaching activities listed A-F.
Mark the correct letter (A-F) on your answer sheet.
There is one extra option which you do not need to use.

Teacher language Teaching activities
26| Listen and repeat together, playing a game
27| What do you have for the first one? starting a dill
28| That's not quite right. prompting

|_i commenting on performance
129 Whose turn is it?

- setting up pairwork
30| No, it begins with ‘c'. We learnt it last lesson.

it e O = R e e S

checking answers

For questions 31-40, match the circled mistakes in the learner's composition with the types of
mistake listed A-G.

Mark the correct letter (A-G) on your answer sheet.

You need to use some options more than once.

Circled mistakes
31] Last summer we went on a lovely holiday. (All family went)

32 together to a house by the sea. My Family is horribly enormous )

33| There were twenty of us, so we rented. (& really big house that was having )

134] enough room (for all of us, There wa@mg brothers and sisters,

[35] my parents, my(cosins and. their parents.)It was great!

36| We (had always someone to play with)or something different to do - it

37| was such fun. Then in the evenings (we cooked . big dish))

38| We all(bake it in turns to do)the cooking and. the washing wp.

39] Sometimes the meals were fantastic, but(some which were horri,bl.e,)

fﬁ_fi_l@slaecmu,g when broi:hers)cooked. chicken.
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TKT Module 3 S=acrics test

Types of mistake
wrong vocabulary

wrong tense

word missing
wrong word order
wrong spelling
wrong punctuation

O Mmoo w >

too many words

For questions 41-50, match the teaching actions with the teacher roles listed A-F.
Mark the correct letter (A-F) on your answer sheet.
You need to use some options more than once.

Teacher roles

planner
parent
monitor
diagnostician

manager

2t 71 T o R o E o= M

resource

Teaching actions
41| The teacher goes round the class in pairwork, checking the learners’ speaking.

|§2J The teacher prepares a lesson that suits her learners’ learning styles.

I@ The teacher makes sure that the class is well disciplined.

@ The teacher speaks kindly to a child who is crying.

:-’-_15] The teacher answers the questions that learners have about the topic.

@i— The teacher finds out which topics the learners need to learn about.

@ The teacher tells the learners what the new words mean.

|§_lj The teacher is able to understand what the learners' language problems are.
@| The teacher makes sure that all the learners are taking part in the activities.

50| The teacher decides before the lesson which learners will work in which groups.
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TKT Module 3 Practice test

For questions 51-55, look at the following incomplete statements about interaction patterns. Two
of the options (A-C) in each question are appropriate ways of completing the statements. One of
the options is NOT appropriate.

Mark the option which is NOT appropriate (A, B or C) on your answer sheet.

l@ Pairwork is helpful for

A checking accuracy.
B practising fluency.
C encouraging shy learners.

@| Whole-class work helps the teacher to

A get everyone's attention.
B decide who will answer.
C train learners to help one another.

@\ Group work gives learners the opportunity to

A learn from one another.
B getclear guidance.
C practise their skills.

[’:’ﬂ Mingling activities allow learners to

A getindividual help from the teacher.
B relax when speaking.
C have a change of pace.

@| Individual work allows learners to

A practise their fluency.
B have time to think.
C work at their own speed.
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TKT Module 3 Practice test

For questions 56-60, match the descriptions with the correction techniques listed A-C.
Mark the correct letter (A-C) on your answer sheet.
You need to use some options more than once.

Correction techniques

A echo correcting
B peer correction
C ignoring the mistake

Descriptions
15__6] In a class discussion a learner makes a pronunciation mistake. The teacher does nothing.

@ Pairs exchange posters and work with a checklist to guide their proof-reading of the other
pair's grammar and spelling.

|@ A learner is confusing the pronunciation of the words ship and sheep. The teacher repeats
what he says.

IE One of the learners says light when she means right. The teacher says both words.

@ The teacher records learners doing a role-play. Then they watch the video and talk about the
mistakes in their groups.
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TKT Module 3 Practice test

For questions 61-65, match the classroom management problems with the possible planning
solutions listed A-F.

Mark the correct letter (A-F) on your answer sheet.

There is one extra option which you do not need to use.

Classroom management problems
61| Some learners start walking around the class, pointing and laughing at each other's work.

\@ Eight-year-old learners are working in pairs, doing role-plays of job interviews. They are
having problems with thinking of what to ask and answer.

@ A class of 30 learners has just done a listening activity. As the teacher is checking the
answers of every learner in the class inturn, the learners are getting bored.

|@ Some adult learners are having a discussion. But one is very quiet while the others talk a lot.

@l The learners are doing a ten-minute individual reading task. Some learners finish after six
minutes, other learners take 15 minutes.

Possible planning solutions

Organise groups so that learners who work well together are in the same group.
Plan how to make feedback interesting.

Make sure learners understand the rules of behaviour in the classroom.,

Plan extra activities for different abilities in the class.

Use routines to set up activities.

Mmoo WP

Plan an activity which is more suitable for the learners’ needs.

For questions 66-75, match the teachers’ comments with the focuses of feedback listed A, B or C.
Mark the correct letter (A-C) on your answer sheet.

Focuses of feedback

A language
B behaviour
C progress
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TKT Module 3 Practice test

Teachers' comments
166/ You used some lovely adjectives in your story today.

67 Stop talking.

68 i Your work has really improved this month.

,@ | am pleased to see you helping the other learners.
70| You have expressed yourself well.

r7_1 Your mark in this test is worse than last time.

@ You are such a quiet class today.

@ That was very clearly explained. Well done.

@ I'm not sure what you mean.

\@ Good, you remembered to put your hands up.

For questions 76-80, match the terms with the comments on their uses for classroom
management listed A-F.

Mark the correct letter (A-F) on your answer sheet.

There is one extra option which you do not need to use.

Terms Comments
% Rules and routines A provide different ways that teachers and learners
— can work together.

77| Interaction patterns . .
— B are useful when the coursebook is not suitable for

|_78_! Positive learning atmospheres the learners.

C mean that learners know what is expected of

|7_9| Balance and variety of approaches g
— them in class.

@ upplementary meteriais D encourage learners to work autonomously.

E mean that there is something to suit every learner.

F help make learners feel confident.

167



g E‘ UNIVERSITY of CAMBRIDGE
@ 8 ESOL Examinations

5@&5\\@[@&

Supervisor:
Use a pencil. ' 23/ A8 <D ¢ 52
Mark ONE letter for each question, 24 53
' ¥ 25 . D & 54
ﬂ 26 - 55
L 27 : 3 56
Rub out any answer you wish to 28 57
_ change with an eraser. 29 - _ 58
1 30 : 59
2 31 8 £ 60
3 32 4 61
4 33 - 62
5 J4' 4 5 ' - 63
6 3HA= 64
7 36 . 65
B ! 37 66
9 : 38 E 67
10 39 E DEFrEH 68
11|28 | 40 : 69
12 41 » B E 70
13 42 L 71
14 43 e.=k 72
15 44 ' : 73
16 45 . 74
17| 46 75
18 47 2= 3 76
18 48 . : 7
20 49 / . ' 78
21 50 : 79
22 51 £ - 80

?KTansmr sheet

168



Exam tips for TKT

The TKT test is divided into three modules which can be taken separately or 1ogether.

Each module contains 80 questions.

The task types used in TKT are: matching, multiple choice, sequencing (i.e. putting things in the
right order), categorising errors (i.e. putting them into groups) and finding the odd one out.

e Each module lasts 80 minutes.

Before the exam

I Know and understand the necessary ELT terms and concepts well, Read the relevant parts of this
book, do the Follow-up and Discovery activities and think about the points in the Reflection
sections. Doing this will give you confidence and familiarity with the subject.

2 Look at the list of terms in this book and in the TKT Glossary
(http://www.cambridgeesol.org/TKT). Make sure you understand them, because they might
appear in the exam.

3 Don't just learn the meaning of the terms, Think about the ideas behind the terms and what they
mean for teaching and learning, too.

4 Do some TKT practice tests to help you get familiar with the task types; and get used to working
within the time limit. Remember that the number of questions in each module is fixed at 80.
There is one mark for each question.

5 Have a good night's sleep belore the test!
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Exam tips for TKT

During the exam

|

10

Don’t worry about your English. Remember that TKT doesn't ask you to speak, listen to or
write English. You just need to read the test and shade (make darker) with a pencil letters
(e.g. A. B, C, D) on your answer sheet. There is a sample answer sheet on page 168.

Quickly skim through the whole test when you receive it to get a general idea of its content.
The layout of TKT is clear and simple and all the task types are of similar kinds.

Work through the test from question 1 to question 80 if you can. In this way, you won't forget
to do any questions. But, il you really can’t answer a question, leave it, put a cross against it in
the margin on your question paper, and come back to it when you have completed the others.

Read each question very carefully — both the instructions and the questions, Make sure that you
understand exactly what you need to do and that you understand each question.

Sometimes the tasks contain extra options. Make sure you se¢e and understand this information.
[t makes a difference to how you answer.

When you answer matching tasks, tick each option when you are conlident it is the right answer
10 a question. This helps you to see which aptions are left for the other questions,

Don‘t forget 1o transler your answers to the answer sheet and make sure you have answered the
question you mean to answer. For example, don‘t write your answer to question 20 in the place
foranswer 19, and don't shade letter A when you mean to shade letter B.

In the matching tasks, if you feel unsure of an answer to one question, go to the next question,
then the next, etc. You may find that, at the end ol the task, the answer to your problem
question then becomes clear.

Don’t spend 1oo long on any one part of the test. If you do, you will spoil your chances on the
other parts ol the test. Divide your time equally across all the questions. Leave five minutes at

the end of the test to check your answers.

If you are getting too worried to answer properly, take a very short break, Relax.

Good luck!
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Answer key for Follow-up activities

Unit 1

1 nouns: box, walk, well, water
verbs: box, walk, decide, water.
adjectives: younger, well, clever
adverbs: well
determiners: all
prepuositions: during
pronouns: we, ferself
conjunctions: because, though
Exdﬂlllﬂ[i{lﬂ!ﬂ wow
N.B. Some of these words can operate as different
parts ol speech, e.g. box and water can be verbs,
walk can be a noun, well can be an adjective, all can
be a pronour.

2 newer, newest, news, newly, renew, renewal;
impossible, impossibly, impossibility, possibly,
possibility; running, runner, runs, runny

UNIT 2

I A lexical sets Bantonyms C collocations
D synonyms E compound words F words with
suffixes G words with prefixes

2 Adenotations B synonyms Cantonyms D lexical
sets E prefix + base word F base word + suffix
G compound words H collocations

UNIT 3

2 book: 3 phonemes /b/ v/ k/
fasheard: 7 phonemes /B (e [[1 1K/ faat 1d/
pumber: 5 phonemes /n/ /al Im/ b/ [/
thirteen: 5 phonemes 0/ /3:/ it/ /iz/ In/
morning: 5 phonemes /m/ [a:/ /n/ I/ ln/

3 twenty, monkey, difficult, forget, remember

4 Possible answers:
My name is Julia, not Janet.
Brasilia is in the middle of Brazil, not on the coast.
The girl was much taller than her older brother. He
was really short.

5 AN BV EN2

UNIT 4
| Possible answers;

Introducing yourself | A My name’s X.
I'm X.

Let me introduce
mysell—1"m X.
Call me X.

0w

Lotrs ;.-

Why don’t we .7
How about ...7

It might be a good 1dea
(o s

Suggesting

cOow»r|O

Asking for A Could vou explain a

clarification little turther?

What do vou mean?

C Sorry?

D Sorry, I don't quite
understand,

=

Thanking A Thank you.

B Thanksa lor,

C Ta.

D That was most kind of
you,

2 Possible answers:
Introducing yourself: A:N B:l C:F D:I
Suggesting: A:N B:N C:I D:F
Asking for clarification: A:F B:N C:I D:N
Thanking: A;:N B:Norl CI D:F

3 Possible answers:
Introducing yoursell: A and B
Suggesting: A and C
Asking for clarification: B
Thanking: A

UNIT 5

Before Reading: 10 relate the tex1 to our world
knowledge, and 1o introduce the topic

After Reading A: 1o practise reading lor specific
inlormation

Alfter Reading B: 1o relate the text to our world
knowledge
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Answer key for Follow-up activities

UNIT 6
1A 2B 3A 4B 5A 6B

UNIT 7

1 conrractions: I'd

repetitions: sure, sure

hesitations: Eri, me, well, erm, er

interruptions: Weuld you be happy?

The two learners are probably friends as they are
talking about quite personal things. It's not clear
where they are.

3 Agist Bderail Cspecificinformation D attitude

I

UNIT 8
IAand B 2Cand E 3C and E 4E 5A 6A and B
7Cand E 8B 9D 10D

UNIT 9

Possible answers:

A6or8 B5o0rl0 C2,30r5 D7 E9or 10 Flor4d
G2.30r5 H2. 4, 7or8 12,40r5 J3or6 Kéor8

UNIT 10
Acquisition Interaction Focus on form
o278 2.7.8 3.4.5.6.9. 10
UNIT 11

This conversation shows that the learners manage to
communicate with one another although they make
many mistakes. They seem 1o be experimenting with
language and really using all their knowledge of it to
get their message across to each other.

As this is a fluency activity. it would probably be
better lor the teacher not to correct these learners,
and to make notes of important mistakes and correct
thern alter the conversation,

UNIT 12
I Possible answers:
Child playing with parents
» The child is getting individual attention.
* The learning time is not limited.
» The child is interacting with his parents.
= The child is enjoying communicating and
interacting.
e The parenis can respond to the child’s interests
and needs.
* The atmosphere is relaxed.
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Teacher with class

* Learners cannot get much individual attention.

* The bell will ring after e.g. 30 minutes and end
the lesson.

* The teacher is telling the learners something,
There may be no interaction.

» The pupils may not be enjoying the lesson.

* The teacher cannot easily respond toeach
learners interests and needs.

Possible answers:

For Fatimna, B is probably the best, because in this

way she could pick up English through playing. If

she went 1o England, she might feel lonely and

lost. Doing lots of homework would probably not

expose her o much language or help her use it,

but it could help her understand and remember

things learnt in class and make her leel more

confident,

[tis hard to know what might be best for
Ricardo, as we don't know how he prefers 1o learn,
the level of his motivation or the time he has
available for learning. A or C might be best, ora
combination of these. B may help him 1o
understand grammar rules but won’t give himm any
practice in communication or learning vocabulary.

UNIT 13

Possible answers:
As a reflective young learner who seems interested
in the target cultures of English, Pablo might learn
well by reading cartoon books in English, and
looking at websites about travelling in the USA. In
class, he may like time to think before he answers,
I his motivation continues, then in the right
circumstances he could be a successful learner of
English.

Pelin seems to have a problem with motivation.
She might respond well 1o learning in a
communicative classroom which has lots of pair

and group work. Her teacher could try and find out

why she is not interested in English. Her
motivation needs 1o improve to make her learning
successful.

Chen seems to be very well motivated. He
would probably respond well to studying the
English he needs in order to teach, to individual
work and possibly to grammar. He seemns likely to
be successful in his learning if he has enough time
to learn.



2 Possible answers:
A rellective B Kinaesthetic or group C group or
visual D reflective E auditory F visual or
individual G visual or individual H impulsive

These activities could also be useful for other
kinds ol leamers depending on the learners’ age,
learning needs and how the activities are carried
out in class.

All these activities could be carried out with
both children’s and adults® classes, depending on
the character ol the class. Some adults, though,
might not want to do team running games, and
discussing pronuncdiation with a class of children
must be done in a very practical way.

UNIT 14

1 Possible answers:
Tatyana is a young learner who probably needs to
learn in an active and sociable way. Gul has
timetabling needs which mean he probably can't
come toa regular class and may need to study a lot
by himself. His course probably needs to focus on
hotel English, on improving his speaking skills and
possibly his skills in listening 1o people with a
range of foreign accents.

2 Possible answers:
A age; interests B learning gap C learning style
D interests, language requirements for future
professional needs E language gap, future
professional needs and learning goals F age.
learning style G leamer autonomy H learning
goals I motivation Jmotivation, learner
autonomy

UNIT 15
1,3,4.7

UNIT 16
I Communication: B, D, F . K
Accuracy: A, C.E, G, H, J

Role-plays and describing pictures could aim to
develop either communication or accuracy
depending on the instructions for the activity. If
they ask the learners to use only certain language,
they aim at accuracy.

2

Answer key for Follow-up activities

Possible answers:

A:speaking, writing

B: reading, lisiening. speaking, writing
C:speaking, writing

D: reading; listening

E: speaking

UNIT 17

1

10

Picture compuosition/storvielling: probably uss of
vocabulary and grammar, pronunciation
linking, interaction. fluency, accuracy,

Listen and draw: probably listening lor specific
information.

Role-play; probably lluency, specific vocabulary,
certain [unctions and grammar,

Interview: speaking — probably use of
vocabulary and grammar, pronunciation,
interaction, luency, accuracy.

Gap/blank-fill: the form of the verb to have,
accuracy,

Labelling: word and meaning recognition and
possibly handwriting.

Repetition drill: pronunciation,

Project work: probably a range of reading skills,
problem solving and speaking and writing skills.
Completing a self-assessment sheet: learners’
ability to judge their own progress and/or -
performance.

Observation. Seeing what difficulties the
leamers have had in this area, and which areas
may need further teaching.

UNIT 18

(%]

2H 3D 4C 5F 6A 7B 8G

UNIT 19

1o

2A4E7C 8B
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Answer key for Follow-up activities

UNIT 20

1
v

Lesson 1:B Lesson 5:C Lesson 6:A
A variety of pace: lessons 5 (video, role-play) and
6 (project work, writing)
B different interaction patterns: lessons 2. 3 and 5
(pairwork) and 6 (group work)
C receptive skills: lessons | (listening),
2 (reading) and 5 (video)
D productive skills (writing and/or speaking): all
the lessons
increase of level ol ditficulty: lesson 5 (extract
from authentic TV drama)
change of topic: lesson 4 (quiz)
¢hange of language focus: lesson 4 (grammar)
lively and active: lessons | (llashcards), 4 (quiz),
5 (role-play) and 6 (project work)
calm and quiet (with listening, reading and
writing activities): all lessons except 5 and (with
practice exercises): lessons 3 and 4.

rm

il e |

—

UNIT 21
IT 2F 3F 4T 5T 6F

UNIT 22
1A 2A 3B 4B 5A 6B 7D 8B 9B 10C

UNIT 23
Answers for these activities will depend on the
teaching material used.

UNIT 24
Possible answers:

1

Intermediate upwards; oral [luency practice; little
or no preparation; expressing opinions,
comparative adjectives.

Intermediate upwards; oral fluency practice; little
or no preparation; prepositions of place, reported
speech.

Any level; listening, speaking and writing: teacher
provides text; no particular language,

Any level; dictionary practice, exploring
collocations and connotations; teacher provides
words; no particular language.

Intermediate upwards; oral Hluency practice; no
preparation; question forms, expressing opinions,
past lenses.

Any level: dictionary practice, extending
vocabulary; no preparation; no particular
language.
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10

Any level; identilying word stress; teacher
provides audio recording; no particular language.
Any level; intensive reading practice; teacher
provides pictures and texts; no particular
language.

Any level; practising writing narratives; little or no
preparation; past tenses,

Any level; grammar practice; teacher provides
sentences; no particular language.

UNIT 25
| OHP 2 language laboratory 3 realia 4 flashcards
5 blackboard/whiteboard 6 video 7 the Internet

UNIT 26

1

Possible answers:

A eliciting, correcting, conveying meaning,
explaining

B narrating, eliciting, prompting

C explaining, narrating, prompting, correcting,
eliciting

D explaining, prompting, correcting

E eliciting, correcting, prompting, checking
learning

Language lorm: imperative, lor example: warch, au,

take. Conjunctions: Now, And, Then.

UNIT 27

A asking for repetition B disagreeing C saying
goodbye D asking for clarification E asking foran
opinion F agreeing G olfering an opinion

H greeting

A making a suggestion B checking meaning

C greeting D agreeing

UNIT 28

on

Prep | wrong preposition (by)

Train are @ wrong agreement (Trains are)
confortable {?»_!_?] wrong spelling (comlornable)
cantoread [/ too many words (can read)
were wrong tense (are)

UNIT 29

Possible answers:

1 monitor 2 informer 3 parent and friend 4 manager
5 diagnostician




UNIT 30

Activity 6. Interaction pattern: Pairs. Purpose: (o get
learners to check their answers with each other
belore they show their drawings to the teacher,

Activity 7. Interaction pattern: whole class. Purpose:
to check learners” ability to identily the colours and to

use the target structure to talk about their picture.

Activity 8. Interaction pattern: whole class. Purpose:
to give leamers the opportunity to talk meaningfully
about the story and their response 10 il. A whole-class

discussion at this stage is a good balance for the pair
and individual work earlier in the lesson.

UNIT 31

Possible answers:

1 A Cinderella danced with the prince when the
clock struck midnight.

Answer key for Follow-up activities

2 A [play tennis on Fridays.

Past Now Future

Fwrd e

B Iplayed tennis on Friday.

Past Now Future
|

* = play tennis

UNIT 32

Focus Purpose

I Behaviour Praising a learner/
learners and showing
them vou have noticed
an improvement.

Past Now Future
]

L

B Cinderella was danding with the prince when
the clock struck midnight.

Past Now Future

2 Language, ideas Telling the leamer there is|
a problem and giving
opportunities for peer
feedback.

1

e d

% =strike =« =dance

3 Behaviour, attitude Praising a learner/
learners for the way they
helped other learners in
the class,

4 Progress, language Praising a learner/

and ideas learners for the most
recent work done but
telling them that earlier
work needed more
careful checking.
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Answer key for TKT practice tasks

UNIT

—

W o®m W T oM s W N

B - O R =

20
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1C 2E 3D 4F 5G 6A 30
1F 2B 3A 4E 5D 31
1B2C3B4AS5C 32
1D 2A 3G 4B 5E 6C

1D 2C 3B 4F 5A

1C 2E 3A 4D 5B 6G

1B 2C 3G 4D 5E 6A

1C 2B 3A 4C 5B 6A 7C
1A 2G 3D 4B 5C 6H 7E
1A 2C 3C4C 5B

1C2A 3A 4B 5C 6A 7B
1A 2A 3A 4B SB 6C 7A 8A 9C
1B 2A 3A 4C 5B 6D 7C
1H 2D 3G 4E 5C 6A 7B
1E 2C 3B 4A 5F 6G

1D 2B 3A 4E 5G 6H 7C.
1E 2A 3D 4F 5C

1G 2A 3D 4B 5C 6F 7H
1H 2E 3F 4B 5D 6A 7C
1D 2A 3E4C 5B

1D 2H 3E4C 546G 7F
LI 2A 3F 4E 5B 6D 7C
1C 2A 3F4E 58 6D 7H
1E 2A 3D 4F 5C 6G

1B 2G 3E 4D 5H 6A 7F
1A 2B 3C4B 5A

1A 2C 3A 4B 5B

1D 2E 3B 4A 5G 6C

1E 2A 3F 4B 5D

1A 2B 3A4C 5B 6C
1B 2A 3C4A 5D 6B
1B 2¢ 3C 4C 5B



Answer key for TKT practice tests

TEBST ]

1B 2D 3A 4E 5C

6C 7B 8A 9B 10A

11D 12F 13A 14G 15B 16C

17A 18B 198 20C 21B 22B 23B 24C
25E 26A 27F 288 29G 30C

31E 32B 33F 34D 35C

36C 37F 38A 39B 40D

41B 42C 43A 44B 45C

46A 47B 48C 498 50A

51A 52B 538 54A 55C

561 57A 58H 59E 60G 611 62D 63C
64C 65B 66C 67B 68C 69C
70B71D72C 73A 74E

75F 76D 77E78G 79B 80A

TEST 2
1A 213D 4B 5G 6H 7F 8C

9E 10C 1 1E 12D 13B 14B 15F I6F 17A I8E
L9B 20D 21E 22E 23C 24E 25D 26C 27A 288

29D 30F 31A 32B 33E 34C

35B 368 37A 38C 39C 40A

41E 42A 43D 44G 45C 461 47H 48B
49F 50C 51E 52H 538 54G 55A

568 57C 58D 59C 60C 61B 62D 63D 64C 65A
66F 67A 68G 698 70A 71D 72F 73E 74E 75C

76F 77A T8E 79D 80C

TEST 3

1C 2A 3B 4G SE 61 7D 8F

9G 10C | IF 12A 13D 14E 15B

16A 17C 18B 19A 20B

21B 22C 23B 24C 25A

26B 27F 28D 29A 30C

31C 32A 33B 34F 35E 36D 37A 38B 39G 40C
41C 42A 43E 44B 45F 46D 47F 48D 49E 504
S1A 52C 53B 54A 55A

56C 57B 58A S9A 608

61C 62F 63B 64A 65D

66A 67B 68C 69B 70A 71C 72B 73A 74A 75B
76C 77A 78F 79E 80B
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Alphabetical list of terms

All these terms are related to English language teaching (ELT). They appear in the TKT Glossary
compiled by Cambridge ESOL and are first defined and discussed in this book on the page given

below. Terms in talics are given but not defined on the page mentioned.

accuracy 26

achieve aims 87

achievement test 71

acquisition (noun), acquire (verb) 41
active/passive voice 8

activity-based learning 51

activity book 110

adapt 110

adjective 6

adverb 6

affix 12

aid 119

aim 86

anticipate language problems 92
antonym 10

appropriacy (noun), appropriate (adj) 18
arouse interest 89

ask for clarification 17

assessment (noun), assess (verb) 71
assumption 92

attention span 56

auditory (learner) 52

authentic material 23

autonomotus 53

brainstorm 27

chant 69

chart 120
choral drill 63
class profile 110
clause 8

cloze test 73
cognitive 47
coherence 21
cohesion 21
collocation 10
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communicative activity 68
communicative approach 41
compound word 10
concept question 63
conclusion 29

conjunction 6

connected speech 14
consolidate 86

consonant 16

context 10

contextualise 63
continuous assessmertt 73
contraction 7

controlled practice 35
convey meaning 135
correction code 142
crossword puzzle 122

deduce meaning from context 25
deductive learning 51

define 136

definition 65

determiner 6

developmental error 44
develop skills 33

diagnostic test 71

dialogue 112

dictionary, monolingual/bilingual 106
diphthong 13

dominant 149

draft 27

drill 66

echo correct 153
edit 27

elicit 63
enquiring 19




error 44

exponent 17

exposure 41

extensive reading/listening 22

facial expression 30
feedback 58
flashcard 120
flipchart 122

fuency 34

focus on form 41
formal 18

formal assessment 71
formative assessment 71
freer practice 63
function 17

gesture 30

gel students attention 158

give confidence 89

goal 39

grade (language) 114

graded reader 114
grammar—translation method 41
grammatical structure 6

group dynamics 149

guided discovery 100

hesitate 140
highlight 89
homophone 12

Icebreaker 65

idion 12

ignore (errors) 45

Hlustrate meaning 65
inappropriate 18

inductive learning 51

infer attitude or mood 33
informal 18

informal assessment 71
information gap 68

instruct 134

intensive reading/listening 22
interaction (noun) 34, interact (verb) 138
interaction pattern 58

Alphabetical list of terms

interactive strategies 34
interference 44
interlanguage 44
intonation 14

Jumbled pictures 69

kinaesthetic (learner) 52

L1 44

L2 45

labelling 69

language awareness 107
language laboratory 119
lead-in 35

leafler 122

learner autonomy/independence 38
learner training 56
learning strategy 52
learning styvle 52

less controlled practice 63
level of formality 18
lexical approach 65

lexical set 10

lexis 10

linking 16

main aim 86

main stress 14

matching rask 73

meaningful 30

mime 121]

mingle 111

minimal pair 14

mixed ability 149

modal verb 8

model 136

monitor 102

motivation (noun)38, motivate (verb) 156
multiple-choice questions 67

narrate 134
negotiating 19
neutral 18
nominate 136
note-taking 29
noun 5
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Alphabetical list of terms

objective test 72

one-to-one 158

open comprehension questions 73
oral test 73

overgeneralisation 44
overhead projector 119

pace 58

paragraph 29
paraphrase 53

part of speech 5

peer assessment 71
peer correction 97
personal aim 87
personalisation (noun) 62, personalise (verb) 39
phoneme 13
phonemic chart 87
phonemic script 13
phonemic symbol 13
phrasal verb 12
phrase 8

pick up 41
placement test 71
portfolio 72

praise 49

predicting 19
prediction 25

prefix 7

preposition 6
presentation (noun), present (verb) 61
Presentation, Practice and Production (PPP) 63
prioritising 69
procedure 87

process writing 29
productive skill 26
proficiency test 71
progress test 71
praject work 69
prompt 135
pronoun 6
proof-read 27
punctuation 142
puppet 120

qiestion tag 8
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raise awareness 89
read/listen [or detail 22
read/listen for gist 22

read/listen for specilic information 22

realia 112

receptive skill 21
recycle 99

reference materials 106
regisier 12

reinforce 86
resource 107
respond 140
restricted practice 63
rhythm 14
role-play 67

routine 145

scan 22

scheme of work 97
seating arrangentent 158
self-access centre 56
self-assessment 71
self-confidence 38
self-correction 153
sentence completion 73
sentence stress 14
sequence (noun) 86, (verb) 135
set the scene 96

silent period 41
situational presentation 65
skill 21

skim 22

slip 44

specrilating 19

stage 87

stimulate discussion 89
stress 13

student-centred 100
subjective test 72
subsidiary aim 87
subskill 22

suffix 7

sumntary 29
supplementary materials 107
survey 67



svllable 16
syllabus 87
synonym 10

tapescript 110

target language culture 38
lask 63

Task-based Learning (TBL) 63
teacher-centred 100
teacher’s book 106
teaching aid 87

tense 8

Test-teach-test 64

fext structire 25

time line 152

timing 91

topic sentence 25
transparency 119
true/false questions 67

Alphabetical list of terms

unstressed 13

variety (noun) 93, vary (verb) 96
verb 5

video clip 122

visual aid 119

visual (learner) 52
volced/unvoiced soung 16

vowel 16

wallchart 121
warmer 62
weak (form) 13
waord stress 13
workbook 110
worksheet 108
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Unit by unit list of terms

The [ollowing terms are used in the units, although they are not all defined each time. Terms in
italics are mentioned only in the Discovery activities.

MODULE 1
Unit 1
active/passive voice
adjective
adverb

clause
conjunction
contraction
determiner
grammatical structure
modal verb
noun

part of speech
phrase

prefix
preposition
pronoun
question taq
sullix

fense

verb

Unit 2
affix
antonym
collocation
compound word
context
homophone
idiom
lexical set
lexis
phrasal verb
prefix
register
suffix
synonym
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Unit 3
connected speech
consonant
contraction
diphthong
intonation
linking

main stress
minimal pair
phoneme
phonemic script
phonemic symbol
rhythm

sentence stress
Siress

syllable
unstressed
voiced/unvoiced sound
vowel

weak (form)
word stress

Unit 4

appropriacy (noun),
appropriate (adj)

ask lor clarification

context

enquiring

exponent

formal

function

grammatical structure

inappropriate

informal

level of formality

negotiating

neutral
predicting
speculating

Unit 5

authentic material
coherence

cohesion

deduce meaning from context
extensive reading
intensive reading
prediction

read for detail

read for gist

read for specific information
receptive skill

scan

skill

skim

subskill

text strecture

topic senterce

Unit 6
accuracy
brainstorm
conclusion
draft

edit
note-taking
paragraph
process writing
productive skill
proof-read
skill

subskill
summary



Unit 7

authentic
connected speech
context

develop skills
extensive listening
facial expression
gesture

infer attitude or mood
intonation

listen for attitude
listen for detail
listen for gist

listen for specific information
meaningful
receptive skill

skill

stress

subskill

Unit 8

accuracy
appropriacy

ask for clarification
connected speech
controlled practice
facial expression
fluency

function
interaction
interactive strategies
intonation

lead-in

productive skill

Unit 9

goal

learner autonomy/
independence

motivation

personalise

self-confidence

target language culture

Unit 10

acquisition (noun), acquire
(verb)

communicative approach

exposure

focus on form

grammar—translation method

interaction

pick up

silent period

Unit 11

cognitive
developmental error
error

ignore (errors)
interference
interlanguage

| )

L2
overgeneralisation
slip

Unit 12
activity-based learning
context

dedugctive learning
exposure

focus on torm
inductive learning
interaction

Ll

L2

motivation
personalise

pick up

praise

silent period

Unit 13

attention span
auditory (learner)
autonomous
kinaesthetic (leamer)
learner training

Unit by unit list of terms

learning strategy
learning style
paraphrase
self-access centre
visual (learner)

Unit 14

feedback

goal

interaction pattern
learner autonomy
learning strategy
learning style
motivation

pace

skill

Unit 15

choral drill

concept question

context

contextualise

controlled practice

deftnition

elicit

freer practice

icebreaker

illustrate meaning

lead-in

learning style

less controlled practice

lexical approach

meaningful

personalisation (noun),
personalise (verb)

Presentation, Practice and
Production (PPP)

presentation (noun), present
(verb)

restricted practice

situational presentation

task

Task-based Learning (TBL)

Test-teach-test

warmer
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Unit by unit list of terms

Unit 16

accuracy

chant

communicative activity

controlled practice

drill

exponent

Huency

freer practice

grammatical structure

information gap

interaction pattern

Jumbled pictures

labelling

lead-in

less controlled pracrice

multiple-choice questions

PPP

prioritising

project work

read for detail

read/listen for specific
inlormation

restricted practice

role-play

subskill

survey

task

TBL

true/false questions

warmer

Unit 17

accuracy

achievement test

appropriacy

autonomous

assessment (noun)j, assess
(verb)

cloze test

Continuous assessment

diagnostic test

feedback

fluency

lormal assessment

184

formative assessment
inlormal assessment
interaction

matching task
multiple-choice questions
abjective test

open comprehension questions
oral test

peer assessment
placement test

portiolio

proficiency tesl

progress test

role-play

senlerice completion
self-assessment

subjective test

true/lalse questions

MODULE 2
Unit 18
achieve aims
aim

arose interest
consolidate
context
exponent
function

give confidence
grammatical structure
highlight
intonation

lexis

main aim
personal aim
phonemic chart
phonemic symbol
predicting
procedure

raise awareness
reinforce

scan

sequence

skill

stage

stimulate discussion
subsidiary aim
syllabus

teaching aid

Unit 19

achieve aims

aim

anticipate language problems
assumption '
interaction pattern
lead-in

main aim

personal aim
procedure
sequence

skill

stage

subsidiary aim
task

teaching aid
timing

variery

warmer

Unit 20

aim

feedback

[luency

function

guided discovery

interaction pattern

pace

peer correction

Presentation, Practice and
Production (PPP)

procedure

productive

receplive

recycle

role-play

scheme of work

sequence

set the scene

skill




student-centred

survey

syllabus

task

Task-based Learning (TBL)
teacher-centred

variety (noun), vary (verb)

Unit 21

accuracy
achievement test
assessmernt

error

feedback
formal/informal assessment
intonation
matching task
monitor

motivation
multiple-choice questions
objective test
procedure
productive skill
proficiency test
progress test
receptive skill

stress

subskill

true/false questions

Unit 22

anticipate language problems

collocation

dictionary, monolingual/
bilingual

error

grammatical structure

interference

Ll

language awareness

reference materials

resource

skill

supplementary materials

lask

teacher’s book
timing
worksheet

Unit 23
activity book
adapt

class profile
context
diagnostic test
dialogue
interaction pattern
mingle

pace
personalised
present

realia
role-play
sequence

skill
supplementary materials
lapescript

task

teacher’s book
variety
warmer
workbook

Unit 24

adapt

aim

authentic material
commiulnicative activity
context

extensive reading
feedback

grade (language)
graded reader
grammatical structure
motivation

procedure

resource

scheme of work
sequence

Unit by unit list of terms

skill

supplementary materials
syllabus

task

variety

Unit 25

aid

chart

context
crossword puzzle
dialogue

elicit

extensive listening
facial expression
feedback
[lashcard

flipchart

gesture
grammatical structure
information gap
language laboratory
leaflet

lexical set

lexis

main aim

mime

monitor

overhead projector
phonemic chart
phonemic symbol
predicting

present

procedure

puppet

realia

resource

sequence

skill

subsidiary aim
transparency

verb

video clip

visual aid

wallchart
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Unit by unit list of terms

MODULE 3
Unit 26

concept question
convey meaning
define

elicit

grade language
instruct

Ll

miodel

mime

narrate

nominate

present

promplt

realia

sequence

Unit 27

ask for clarification
function

hesitate

interact

L1

respond

stage

Unit 28
accuracy
appropriacy
correction code
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EeTTor
inappropriate
motivation
punctuation
slip

Unit 29

aim

monitor
resource
role-play
routine
scheme of work
stage

variety

Unit 30

aim
brainstorm
chart

context
dominant
feedback
interaction pattern
learning style
mixed ability
role-play

scan

warmer

Unit31
contraction
echo correct
error

facial expression
fluency

gesture

ignore (errors)
intonation

peer correction
phonemic symbol
self-correction
slip

time line

Unit 32
autonomous
feedback

lormal assessment
get students” attention
informal assessment
monitor

motivate

one-to-one

praise

recycle

seating arrangement
skill



Phonemic symbols

Here is a list of phonemic symbols taken from the IPA (International Phonetic Alphabet) which

show the sounds of British English.

VOWEL SOUNDS

Short vowels
I asinpit

¢ asinwet

[ & asin cat

A asinrun

o asin hot

u asin put

2 asinago

CONSONANT SOUNDS

as in bee
asindo
as in fat
asin go
as in hat
asin yet
as in key
asin led
m as in map

_mTrin oL o

Long vowels

it

a:
o1
u:
31

Ng<™engH

as in see
asinarm
as in saw
as in too
asin her

as in nose
as in pen
as in red
as in sun
as in ten
as in vat
as in wet
as in zip

Diphthongs

€1
al
ol
au
auv
2
€2
(0]

,:Lﬂ‘—af.bci\:‘l

as in day
asin my
as in boy
asin low
as in how
as in near
as in hair
as in poor

as in general
asin hang

as in that

as in thin

as in ship

as in measure
as in chin
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